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Introduction 
This course is one of the outcomes of the strategic partnership project for school education 
“The New Educations in Promoting Transversal Skills”.  

The partnership involves partners from 7 European countries: Romania, Croatia, Poland, 
Spain, Italy, Belgium, Turkey, and is linked to the EU motto "Unity in Diversity". It is based on 
the conviction that cooperation between institutions from different EU countries, in the field 
of education and training of adults, implicitly teachers and young people, will ensure the 
efficiency of education by generating functional solutions for removing the obstacles 
signalled by the partners in their action for the development of transversal competences in 
pupils. 

“We shall require a substantially new manner of thinking if mankind is to 
survive.” 
Albert Einstein 

This course support is addressed to all education providers, teachers and trainers. It aims to 
provide solutions for the development of transversal skills (civic, digital, entrepreneurial) in 
order to: recognize and respect diversity and multiculturalism, learn autonomy, 
entrepreneurship and initiative, openness to lifelong learning, respect and develop values 
and professional ethics, active and efficient insertion in the collectivity or school and / or 
community, the cultivation of a school environment centred on democratic values and 
relations, the autonomy in the search, selection, processing and communication of 
information. 

The development of transversal skills as one of the EU's priorities for 
education. 

In most EU countries, a variety of school subjects include learning outcomes closely related 
to transversal skills. Therefore, the results of pupils in ICT, social and civic skills, and 
entrepreneurship are assessed through the various subjects they are taught, whether they 
are self-contained or wider curricular areas where aspects of transversal skills have been 
integrated. 

Assessment of the skills development level in EU school has been the subject of many 
studies undertaken by the European Commission (Eurydice Reports), and they have shown 
that their level in pupils has not reached the expected results, their pace of development 
being too slow compared to the dynamics of social, economic, cultural and political changes. 

Based on the findings, the entire European teaching community and all institutions working 
in the educational field and in the direction of teacher training have the task to look for 
solutions that will facilitate the development of transversal skills to pupils, necessary for 
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their formation as young people able to defend the European values and to meet the 
demands of the European labour market, which is constantly changing. 

But the development of transversal skills, as EU studies show, requires the modernization of 
education to identify new learning pathways that go beyond the traditional boundaries 
between disciplines. 

What do the designers of this course propose? 

To offer a unique educational alternative for the development of transversal, civic, digital, 
entrepreneurial skills. This alternative is the development of these skills by promoting "new 
educations". 

What are "The New Educations"? 

The concept of "new educations" was launched by the Romanian pedagogue George 
Vaideanu in 1988. His concept constitutes proof of the education system’s involvement in 
the popularisation of the contemporary world problems, with a view to find peaceful and 
viable solutions. 

Familiarising students with the issue of New Educations means that the students will learn 
the needs and fears of a rapidly changing society. The New Educations aim at the 
development of transversal competences in learners so that learners can adapt to socio-
economic changes and integrate easier integration in the European labour market, thanks to 
their newly gained civic and digital competences, their initiative and entrepreneurship.  

The new aspects of education represent 
the responses but also the expectations 
of the educational phenomenon about 
the transformations of society as a whole 
and aim at sensitizing people, children, 
young people and adults to participate in 
the peaceful approach and solution of the 
problems with which mankind is and will 
be confronted. 

In naming these "new educations" we will use the expressions in the UNESCO programs 
adopted in all over 160 Member States and in international dictionaries or glossaries: 

• Education for peace 
• Health education 
• Education for development 
• Entrepreneurial education 
• Education for democracy 

http://www.new-educations.eu/
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• Civic education 
• Ecological education 
• Education for media and communication 
• Education for leisure 

We mention that initially their number is not limited to these nine, but we opted for those 
whose specific skills we considered to be more important in increasing the quality of the 
educational process and having a greater impact on the development of transversal skills. 

The content, objectives and results of the 
new educations mentioned correspond to 
the approaches that the education 
attempts to meet the demands of the 
contemporary world and to bring about 
beneficial changes in the educational 
actions in favour of a creative-innovative, 
participatory, prospective and adaptable 

to various types of life situations. 

Familiarizing students with the issues of these 9 educations will mean knowing some of the 
needs and fears of a society that is constantly changing and developing the students' skills to 
facilitate the development of transversal ones. 

The course will contain theoretical aspects of the nine educations, the importance and 
suggestions for their integration in curricular or extracurricular activities, models of 
scenarios and didactic activities, tests, evaluations and bibliography. 
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About the Course 
This course is one half of the main tangible and transferable outcomes of the New 
Educations project. The other half of this package is the Methodological Guide for 
Developing Transversal Skills of Students, which can also be downloaded from the New 
Educations web site.  

The Guide  

The New Educations 
Methodological Guide is a guide 
of good practices, elaborated by 
all nine partners of the project, to 
support the teaching and learning 
of the nine so called New 
Educations. The Guide contains 
the necessary methodological 
guidelines for activities for each of 
those theme as well as several 
examples of good 

implementation. More than 100 activities that have been applied and evaluated in real 
teaching and learning situations are described, they can be adopted and adapted by the 
user. These examples are only a selection of the many possibilities teachers have in the 
classroom to address the subjects selected, but we hope that they will be inspiring teachers 
and educators to create their own activities, lesson plans and scenarios. The guide 
furthermore aims to demonstrate the importance of each education for developing 
transversal skills to students. The guide is available on the site of the project, to all 
interested teachers, trainers, students and whoever it may concern as a support in their 
future activities. The principal language of the Guide will be English, but some materials may 
be in the individual partners’ languages.  

The Course 

This course (this book) provides the theoretical and pedagogical background that teachers 
and educators of all levels and of all subjects can use to try and work with the New 
Educations approach for teaching and learning transversal skills. In this course you will find a 
theoretical introduction to each of the nine domains of the New Educations. Each 
introduction provides a justification for the domain that was selected, an overview of 
specifically the skills and competences that are being addressed in the domain, and an 
overview of the methodologies that support these.  
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The course handbook follows the structure of the nine domains: each chapter is dedicated to 
one of these themes. The chapter starts with a theoretical reflection and motivation and 
then describes learning objectives, the skills addressed and a possible methodological 
approach. Where relevant the Course refers directly to the Guide for examples, clarifications 
or very specific concrete guidelines. The Course refers also directly to the Activities that are 
directly related as an example or application for the domain. Each workshop has a defined 
objective, time allocation, list of resources needed to implement the activity, an evaluation 
of the impact of the activities and a conclusion with a tangible and non-tangible result. The 
activity descriptions in the Guide can be used and/or adapted to serve as your lesson plans 
or merely as inspiration.  

This New Educations Developing Transversal Skills Course Handbook is elaborated by all nine 
partners of the project to support the teaching and learning of the following New 
Educations: 

1. Education for peace 
2. Health education 
3. Education for development 
4. Entrepreneurial education 
5. Education for democracy 
6. Civic education 
7. Ecological education 
8. Education for media and communication 
9. Education for leisure 

The time needed to study this whole course is approximately 40 hours. This course syllabus 
contains the nine modules, one for each education. The course is modular: all modules are 
equally important, but because they are specifically related to one of the nine specific 
domains, you can also decide to select one or more modules that are of more relevance to 
you at any time, you decide to skip one or more modules, or take these in the order of your 
preference. The course is self-study without assessment. The New Educations Project Team 
does not provide any certification for those that take this course.  

The Target Audience 

The course is addressed to teachers/trainers working in school education to train them for 
further development of the transversal skills with their students. A digital version of the 
course is available on the website of the project under the CC-By-SA License.  
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Education for peace 

"If we want to reach real peace in this world, then we will have to begin 
with the children"  
(Mohandas K. Gandhi) 

Education for peace is the safest way to eliminate aggression, violence, terrorism and 
conflicts between communities. It is a factor capable of contributing to the creation of a 
democratic society. Peace is an aspiration of the people, a fundamental imperative of our 
time, and a priority outcome of today's and tomorrow's education. 

At the "Juventus et Lex" National 
Conference in Montreal in 1985, the 
"Declaration of the Rights and 
Responsibility of the Young People" was 
adopted and the issue of improving the 
education for peace programs was 
discussed in order to educate children and 
young people about the right 
representations on social status war and 
peace, awareness of the dangers 
generated by the use of force and threat, 

the formation of pacifist attitudes, militating for the ideals of peace, understanding and 
collaboration with all peoples of the world, solidarity with the progressive forces for a world 
of peace, involvement in propaganda actions in favour of peace, condemning war. 

Education for peace is an education of attitudes and mentality, of conduct in society, in 
school, in the family. It aims, as a result, self-awareness of the faculties and processes of 
each individual, so that it can then be used in its activities in its sphere of interpersonal 
relationships in school, family, society. It also brings about an important contribution in the 
analysis and treatment of conflicts and violence at individual, national, and international 
level, by creating their own theories and by developing learning models. 

Education for peace implies the cultivation of higher attitudes and the formation of people 
to avoid conflicts and to promote constructive dialogue, to cultivate the receptivity of 
flexibility, respect for values and aspirations, towards oneself and others, the ability to 
identify common points and to respect the diversity of situations and lifestyles. These 
objectives of peace education are the test stone in the process of forming each personality, 
in the development of its civic spirit. 

Mankind needs a common conscience to promote new humanism based not only on moral 
and cultural values but on the acquisitions of the new scientific and technical revolution and 
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their impact on life. The individual must be formed in the spirit of sympathy with those of his 
generation, of respect for those who preceded those who follow him, of trust in the destiny 
of humanity and in human values.  

Peace 

Peace is a concept that should be familiar and accessible to all mankind. That single word 
holds a complexity of content. Freedom, the harmony of coexistence, understanding, 
tolerance of diversity, conflict resolution through communication, tranquillity, lack of fear of 
violence and a commitment from each one of us to improve the world we live in. 

Throughout Earth’s troubled past, the need and importance for peace has grown. Conflict is 
a part of human nature, and it is our responsibility to learn how to regulate it by nonviolent 
means. There are several United Nations declarations that describe the importance of peace 
and peace education. The very first International Day of Peace was celebrated on the 11th of 
September in 1982 on the initiative of the United Kingdom and Costa Rica. The theme of that 
day was the Right to peace of people. In 2001 the date was changed to 21 September by 
declaration of the UN Secretary General Kofi Annan during the opening day of the General 
Assembly. Now the International Day of Peace is also known as World Peace Day and is 
dedicated to the absence of war and violence. 

Living in peace is not simply living in a nonviolent world. To truly be at peace is to have 
peace of mind. This is attainable, however to find inner peace requires effort, knowledge 
and will power. Peace requires being content with yourself as a person. Learning to love 
oneself is a lifelong challenge and task. Accepting all your strengths and weaknesses will 
improve your self-esteem and self-respect. It is within our power to make positive changes 
to our lives. Even our mistakes can serve as a learning experience, and the challenges we 
face should be regarded as a growing experience. 

Forgiveness is an important factor of peace. Learning to forgive other people brings a release 
of negative energy and eases the grip of emotions that can ultimately cause us to feel 
helplessness. When we forgive, we begin a process of growth and healing. Working on our 
relationships whether they are with loved ones, colleagues or friends is a component of 
peace. Tolerance, accepting diversity and finding the strength to ultimately let go of the 
situations we cannot change means finding peace. 

Education for Peace 

There is a steady progression of the need for peace education from the middle of the 20th 
century following World War 2. Diverse opinions, philosophies, theoretical approaches and 
objectives regarding the concept of peace education meant that there were many different 
views and ideas as to how to approach the topic. The basic intention in society was to 
promote the need for every individual's rights and various levels of equality as the goal 
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towards a successfully functioning environment.  An increased need to promote an 
Education for Peace was felt after the aggression towards Croatia, especially following the 
War of Independence. The philosophy of peace has always existed in some form; however, it 
was not always well articulated. Johan Galtung stated in 1975 that no theory for peace 
education existed and he believed there was an urgent need for it.  

Peace education is necessary and a 
prerequisite for the healthy development 
of humankind. It should be of primary 
importance in our education system to 
instil a mature sense of human 
consciousness and willingness to improve 
the world we live in. How can a 
civilization be truly progressive if the 
education system is not forward thinking? 
Can education be civilizing if it is not 
based on the principles of peace? This is 

the foundation we should build upon. Education should promote equality and peace. Often 
quoted as a powerful tool, education improves confidence, independent thinking and 
communication skills. The late Nelson Mandela was certainly an advocate of peace and 
education.  

Should peace education be taught as a separate subject or should its various principles be 
applied through different subjects? This is a question that has been answered in 
differentiating approaches. Certainly, children should be aware of their human rights which 
aim to bring about personal freedom, protection against oppression and violence. Also, 
democracy education is an aspect of peace education. When students learn how to become 
responsible citizens they understand that tolerance, respect, positive decision making, and 
communication skills bring peace. Education brings to the forefront understanding, 
empathy, the skills of expression and verbal communication, cultural sensitivity and a 
community spirit.  

There are many other scholars and heroes of peace that influence us and should be 
considered as inspirations to modern society.  Mahatma Ghandi whose trademark was his 
philosophy on non-violence, Martin Luther King whose speeches regarding tolerance and 
racial acceptance inspire generations today, John Lennon who promoted love and 
understanding with his music. These are only a few, however our history is filled with 
individuals who can be considered messengers of peace. 
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Peace Education in the Curriculum 
Belgium 

First, a general word about the curriculum in Belgium and more specifically in the Flemish 
speaking part of Belgium, the region of Flanders. Every school itself is free to determine the 
content of the lessons (and the teaching method applied). The government does impose 
some basic rules that must ensure the quality of education. For example, all pupils must 
follow a compulsory basic curriculum which consists of a series of courses and which varies 
according to the school year and the type of education. The government also largely outlines 
what the pupils need to know and has developed educational goals and development goals 
for this. These educational goals are minimum targets that the government believes all 
students should achieve. They include a minimum of knowledge, insight, skills and attitudes. 
In a curriculum, the school describes how it tries to reach the final objectives. Usually 
schools from the same educational network1 share their curricula. Curricula must also be 
approved by the government. In secondary education you have: subject-specific final 
attainment levels: history, physical education, Dutch, mathematics ... and further cross-
curricular final objectives that do not fit in with a specific course but are important for your 
development: being able to collaborate, media literacy, critical thinking ...  

They have in common the non-subject specific global learning objectives (“end terms”) for 
secondary education. In these global learning objectives peace education is mentioned only 
minimally under 2.2.3 Political-jurisdictional, socio-economic and sociocultural society: It 
refers to Article 29 of the 1989 Convention on the Rights of the Child where we find: "... the 
preparation of the child for a responsible life in a free society, in the spirit of understanding, 
peace, tolerance, equality of genders and friendship between all peoples, ethnic, national 
and religious groups and persons belonging to the original population.". 

Croatia 

In Croatia peace education does not exist as a separate subject. However, one lesson a week 
is dedicated to nurturing child development. The lesson is led by either the form teacher or a 
member of the school’s professional development department (the school psychologist, 
pedagogic expert, special education expert or librarian). 

Over the last few years, our school has been promoting and encouraging the development of 
several educational programs which advocate, to a greater or lesser extent, the ideas of 
human rights and freedoms and the idea of a democratic and peaceful society. Although this 
topic is dealt with to a certain extent in all school subjects, the Croatian education policy has 
endeavoured to make its contribution to the development of democratic citizenship and 

                                                      
1 There are 4 networks that organise education in Flanders: GO! - onderwijs van de Vlaamse Gemeenschap; 
Katholiek Onderwijs Vlaanderen; Onderwijskoepel van Steden en Gemeenten vzw and finally Provinciaal 
Onderwijs Vlaanderen. 
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democratic political culture through the introduction of a special curriculum for civic 
education. This education is currently in the stages of experimental implementation. 

Education for Peace is certainly a valued education that develops a culture of peace and 
nonviolence, promotes affirmation and protection of human rights, equality at all social 
levels, social justice and a sustainable approach to the development of communities and 
society’s active and responsible citizens. Peace education develops civil and democratic 
participation, open and constructive communication and a culture of peace and solidarity 
among early-stage students through certain topics at a lower level class, but also higher 
level, especially during the form class lessons. The topics for the skills and knowledge 
associated with peace are:  

• conflict resolution communication  
• non-violent conflict transformation  
• team work and cooperation  
• joint decision-making  
• prevention of violence and the contents of human rights and human security   
• determining the history of civil society and civil action of identity and the broad 

thematic and practical concepts of peace building  
• acceptance of different national, religious, sexual and other orientations. 

Peace-related topics and education for that purpose in our school are examined through the 
teaching units of all subjects in the curriculum. 

Students of the 6th and 7th grade in Croatia participate in a Life skills training program. 
Themes of this program are present in the topics of education for peace, health education, 
as well as education for personal development and environmental education. 

“Life skills training” is a program of primary prevention of risk behaviours (smoking, alcohol 
consumption and drug abuse). The aim of this program is to reduce the frequency and 
intensity of consuming addictive substances, as well as delaying first consumption. It is based 
on the development of traits and the training of skills that have been shown to be important 
in preventing the development of addictive behaviour in previous research. Students not 
only learn about a wide range of personal and social skills that will reduce the potential 
motivation for using addictive drugs, but also how to apply those skills in situations where 
they can experience social pressure to use of one or more psychoactive substances. 

It was introduced as part of a group of preventive activities in primary schools in Zadar 
County in 2010 for students of the sixth grade. Since 2011, it has been implemented in the 
seventh grade, encompassing about 3,600 primary school children.  

The “Life Skills Training” program is conducted as a series of 13 workshops for sixth grade 
classes and 10 workshops for seventh grade students. The workshops are conducted by class 
form teachers and / or professional school associates who have undergone special education 
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and taught during class form lessons. Implementation of the program at school is 
coordinated by the school coordinators in cooperation with the employees of the Prevention 
Service. 

The program provider is the Zadar Public Health Institute, the Prevention, Outpatient 
Dependency and Mental Health Service. The program funding was provided by the Zadar 
County and the City of Zadar. The author of this program is Dr. Gilbert J. Botvin, and the 
adapted version for implementation in Croatia has been taken over by the Department of 
Public Health of the Primorje Gorski Kotar County.  

Bibliography 

• http://www.zjz-zadar.hr/hr/programi-i-projekti/Trening-zivotnih-vjestina/376-ch-
0?&l_over=1  

Italy 

The MIUR has issued note n. 4469 of 14/09/2017, through which he transmitted the 
Guidelines for education for peace and “glocal” citizenship. 

The guidelines are the result of the work of 162 teachers who have been involved in a 
training and research program entitled "Peace is taught and learned", held between 2015 
and 2017 in Friuli Venezia Giulia. 

The aforementioned program was born from the initiative of the Region and the School 
Office of Friuli Venezia Giulia and of the Coordination of Local Authorities for Peace and 
Human Rights, with which the MIUR signed a memorandum of understanding on 28 April 
2016. 

The schools, we read in the note, can enrich their curricula taking inspiration from the 
elements contained in the aforementioned guidelines. 

Poland 

There's no such subject in a Polish school. Polish students learn about safety on the subject 
called Education for Safety. 

Romania 

Part of National School Curriculum: 

• Integrated in 5th grade Social Sciences textbook “How to understand each other” 
• Integrated in 8th grade textbook of History, final chapter- Contemporary History- 

“Nobel Prize for Peace” 
• Integrated in 7th and 8th grade Civic Education textbooks “Peace organizations” 
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Optional discipline 

Project based activity (extracurricular activities in association with geography and history, 
Erasmus+ Projects) 

Spain 

Peace Education is part of the curriculum in Spain but not as a separate discipline or subject. 

Education for Peace is integrated in other subjects, fundamental in education by values. 

Education for peace harmonizes the personal (moral education, sexual and health) social 
(road, consumer and intercultural education) and environmental (environmental education). 

It is a transversal concept that is part of the teaching-learning processes of each curricular 
area. It stimulates and helps to humanize educational school action and allows 
strengthening the attitudinal contents so that the human being adapts to life and achieves 
his emotional balance. 

Being one of the goals and guiding principles of education, this teaching responds to the 
social demand that considers the school not as a mere transmitter of knowledge, but a 
school of citizenship and valuable ethical attitudes, forming people capable of living and live 
in society. 

It allows developing one of the transversal elements of the curriculum: social and civic 
competences (Order ECD / 65/2015 of January 21). It guarantees participation in the 
democratic functioning of society, both in the public and private spheres, and prepares 
students to exercise democratic citizenship and participate fully in civic and social life thanks 
to knowledge of social and political concepts and structures and to commitment to active 
and democratic participation. 

These particular competences have a transversal consideration and must be present in each 
subject of the curriculum. 

In many schools, many activities related to education for peace and non-violence are being 
carried out periodically throughout the school year, taking advantage of the celebration of 
the following ephemerides: 

• January 30: School day of nonviolence and peace. 
• March 8: International Women's Day. 
• February 21: International day for the elimination of all forms of racial discrimination. 
• June 5: World Environment Day. 
• October 24: United Nations Day. 
• December 10: Human Rights Day. 
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In the evaluable learning standards, education in values is also present in the LOMCE. It is a 
way of evaluating and controlling the presence of this education in each one of the subjects, 
and it is also a way to make the civic and social competences present. 

The State School Board, sensitive to the relevant importance of one of the most innovative 
aspects of the educational reform, the one related to mainstreaming, considers that 
Educational Administrations should promote, with greater intentionality, training activities 
for all the teaching staff  on transversal subjects (health, consumption, citizenship, 
affectivity, sexuality...) in order that they are not relegated to a merely tangential aspect of 
the curriculum and incorporate them into the teaching function in a progressive and routine 
way. 

Currently, it is part of learning based on interdisciplinary projects, but not as a subject. It is 
necessary to ensure that students develop worthy, supportive and hopeful personal 
projects. 

Turkey 

There is no separate lesson in Turkish National Education Curriculum under the name of 
"Peace Education". However, the subjects and content of "Peace Education" are integrated 
into different courses, such as "Citizenship Education, Social Studies". The subjects in the 
curriculum of the school guide teachers overlap with "Peace Education". According to all age 
levels, our students are educated about” Conflict, self-acceptance, empathy, tolerance, 
communication skills " by our guide teachers. Also, there is one more important change 
which is related with “Peace Education” in Turkish curriculum and that is “Values Education”. 
The terms such as respect, tolerance, peace, patriotism, patience… are all thought under the 
content of Values Education in primary, secondary, high schools. Maybe we can say that we 
have Peace education in our schools with the name of “Values Education”. 

Our Future Vision on Education for Peace  

Peace education should be a core subject within the school curriculum. It should be our goal 
to spend time teaching our children to develop skills required to promote a world of peace 
and tolerance. A shift needs to occur within our curriculums. Content-based learning and 
encyclopaedic memorising is not necessary for every subject. Flexible learning, inquiry-based 
research, problem solving, critical questioning, active student participation, learning based 
on the individual child’s interests, strengths and needs. These are all elements of a successful 
future education system. The learner needs to be in the centre of the learning process with 
the teacher acting as a guide and moderator.  

The subjects taught should also have a focus on relevant and real-life situations and 
application. Less formative assessments and far more summative assessments. When our 
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pupils are prepared for life and work, they will in turn be happier individuals who feel that 
they belong to society. All these changes contribute to a peaceful coexistence. 

To become voices and leaders of change, children need to develop various life skills, 
attitudes and values. These should include stress management, respect, empathy, 
communication skills, self-awareness, cooperation and coping with diversity. In turn they will 
be empowered to make positive changes as mature and responsible citizens. When they 
realise that they have a voice and they can make a difference, boundaries cease to exist and 
everything they dream of can become a reality. 

The Guide 
Transversal skills addressed 

Digital skills 

• The ability to use applicable ICT tools to produce, present and understand complex 
information; 

• The ability to explore and process electronic data and information; 
• The capability to apply ICT towards innovative thinking, creativity and critical 

thinking;  
• The competence to search websites and use Internet services such as discussion 

forums and email in a constructive, ethical and comprehensive approach; 

Civic skills 

• The competence to create confidence and empathy in others and yourself. 
• The ability to communicate constructively while accepting different points of view.  
• The skill to distinguish and control frustration in a constructive manner. 
• Negotiation skills. 
• The acceptance of the concept of human rights and equality as a foundation for 

solidarity and responsibility in the modern democratic societies of Europe including 
gender equality. 

• The recognition and appreciation of different cultural identities, religious and ethnic 
groups. 

• Increased awareness of belonging to a community, country, EU and Europe. 
• Democratic decision-making. 
• Critical reaction of mass media information. 

Entrepreneurship 

• Self-initiative. 
• Ability to recognize and improve upon their own strengths and weaknesses. 
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• Improving communication skills whether in a foreign language or in their native 
tongue. 

• Meeting deadlines, negotiating and organisational skills. 
• Positive attitude to change and innovation. 
• Presenting and public speaking skills. 
• Analytical, organisational and communication skills. 
• Skills for project development, evaluation and implementation. 
• Team building skills. 
• Ability to act proactively and respond positively to changes. 

 

For examples of activities see the New Educations Guide on page 23 to page 
98  
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WORKSHOP THEME WORKSHOP TITLE 

1. Peace within yourself and peace with 
others 

How to discover yourself and your potential 

1. Peace within yourself and peace with 
others 

Our emotions; anger 

1. Peace within yourself and peace with 
others 

Peace with nature 

1. Peace within yourself and peace with 
others 

Understanding myself  

2. Others and me, respecting differences Human rights 

2. Others and me, respecting differences My relationship with others: prejudices and 
discrimination 

2. Others and me, respecting differences My relationship with others: similarities and 
differences 

3. Finding a peaceful solution to conflicts Bullying 

3. Finding a peaceful solution to conflicts Fan support and conduct during sporting 
events (what is acceptable fan conduct) 

3. Finding a peaceful solution to conflicts Heroes of peace 

3. Finding a peaceful solution to conflicts Peaceful resolution of conflicts 

4. Cooperation Argument or agreement, competition or 
cooperation 

4. Cooperation Communication and social skills 

5. Prosocial behaviour Empathy and helping the needy 

5. Prosocial behaviour Empathy and support in the local 
community 
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Health education 

"Health is a large word. It embraces not the body only, but the mind and 
spirit as well; and not today's pain or pleasure alone, but the whole being 
and outlook of a human being.” 
(James H. West) 

Following a recent definition of the World Health Organization, “health education is an 
ensemble of efforts to foster the development of knowledge, attitudes and behaviours 
designed to improve the health of the individual and the community”. 

As a component of multilateral education, health education is a system of measures and 
influences, it is the activity of leading the child and the young man from his condition of 
natural human being to that of social and cultural being dealing with health care. 

Education for health is, in educational terms, the process of information, training and 
development of the child, young and adult - in the health field, the process of endowing the 
individual with knowledge, attitudes and habits regarding health. 

The ultimate goal of health education in school is, therefore, the hygienic - sanitary 
cultivation of children and young people in order to form a hygienic style of existence and 
behaviour, a healthy lifestyle, contributing - by improving the physical, affective, emotional 
and mental - spiritual health – to the multilateral development of the personality and the 
social integration of the educated. In this sense, health education is placed in a prospective 
direction that seeks not only to promote health at present, but to prepare children, in terms 
of health, throughout their lives, in order to adapt to the ongoing mutations taking place in 
modern life, to be armed against the biological and emotional aggressions of the 
environment that are emerging in the evolutionary process of modern civilization. 

Health education influences not only the immediate well-being of the individual but 
also the future health status of the community. 

A healthy lifestyle is a choice, a fight, a right and a responsibility. 

It is a choice, because we can choose the way we live: what we eat, how we sleep, 
how we act and think. 

It is a struggle with ourselves and with others - a struggle against the fears, 
convenience, stereotypes, a faulty life style that we see around us. 

It is a human right to have the opportunity to live a good life, a healthy life. 

It is a responsibility, because the freedom of each of us has a limit: the freedom of 
our close ones. 
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Most children do not know what a healthy lifestyle means. Why? Because in most cases, the 
family is not concerned about this thing, and school does not have all the levers to cultivate 
a healthy lifestyle that means: a balanced diet, physical activity and much less time in front 
of the computer. 

Currently, only one in five children in EU 
countries has a healthy lifestyle. 30% of 
European adults are clinically obese and 
more than 50% are overweight. Statistics 
are alarming, but they show us that we 
need to make rapid and substantial 
changes in our lifestyle. And if adults prove 
to a great extent inert towards 
implementing a healthy lifestyle in their 
lives, we believe that the only solution is to 
act in the direction of developing among 

younger generations the awareness of the importance of a healthy life, because the young 
man through his health practices, his attitudes and opinions will influence the health of the 
community and indirectly will be able to act on his parents so that they can understand their 
own health problems. 

Health 

Health is defined in the WHO (World Health Organization) constitution of 1948 as: “A state 
of complete physical, social and mental well-being, and not merely the absence of disease or 
infirmity. Within the context of health promotion, health has been considered less as an 
abstract state and more as a means to an end which can be expressed in functional terms as 
a resource which permits people to lead an individually, socially and economically productive 
life. Health is a resource for everyday life, not the object of living. It is a positive concept 
emphasizing social and personal resources as well as physical capabilities.” 

Health promotion is important for enabling people to increase control over, and to improve, 
their health. To reach a state of complete physical, mental and social well-being, an 
individual or group must be able to identify and to realize aspirations, to satisfy needs, and 
to change or cope with the environment. Health is a positive concept emphasizing social and 
personal resources, as well as physical capacities. Therefore, health promotion is not just the 
responsibility of the health sector but goes beyond healthy life-styles to well-being. 

Good health is a major resource for social, economic and personal development and an 
important dimension of quality of life. Political, economic, social, cultural, environmental, 
behavioural and biological factors can all favour health or be harmful to it. Health promotion 
action aims at making these conditions favourable through advocacy for health. The 
fundamental conditions and resources for health are: peace, shelter, education, food, 
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income, a stable eco-system, sustainable resources, social justice, and equity. Improvement 
in health requires a secure foundation in these basic prerequisites. 

Health promotion focuses on achieving equity in health. Health promotion action aims at 
reducing differences in current health status and ensuring equal opportunities and resources 
to enable all people to achieve their fullest health potential. This includes a secure 
foundation in a supportive environment, access to information, life skills and opportunities 
for making healthy choices. 

Health promotion represents a comprehensive social and political process, it not only 
embraces actions directed at strengthening the skills and capabilities of individuals, but also 
action directed towards changing social, environmental and economic conditions so as to 
alleviate their impact on public and individual health. Health promotion is the process of 
enabling people to increase control over the determinants of health and thereby improve 
their health. Participation is essential to sustain health promotion action. 

(Reference: Ottawa Charter for Health Promotion, World Health Organization, Geneva, 1986; 
Health Promotion Glossary, World Health Organization, 1998) 

Education for Health 

Amartya Sen in 2008, on the 60th anniversary of the Universal Declaration of Human Rights, 
supported the need to consider health as a right, therefore the need for a strong political, 
economic and social commitment to affirm "the cause of good health for all", with benefits 
for individuals and communities. 

Evolution of the Concept of Health in the Last Two Centuries 

During the last two centuries, moments of great attention have been given to the health 
problem at times of underestimation in favour of economic and political interests. Already 
during the nineteenth century, the awareness that not only the improvement of medicine, 
but also the social and environmental conditions, could guarantee a good state of health and 
the prolongation of human life. Until more than half of the twentieth century, however, 
dominated the biomedical scientist model that focuses attention on the disease as a 
deviation from the rule of measurable, biological or somatic variables; an approach mainly 
focused on the search for causal links between diseases and pathogenic causes. Health is 
therefore understood as the correct functioning of the organism. 

Since the 1970s the biopsychosocial model has been affirmed, inserted in the perspective of 
the general theory of systems, based on the awareness of the dependence among all 
physical, biological, psychological, social and cultural phenomena. All levels of a system are 
connected to each other in a hierarchical relationship. The patient can be understood if seen 
as a system composed of minor systems (lymphatic, skeletal, immune, etc.) and at the same 
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time by larger systems (family, work environment, cultural context, socioeconomic status, 
etc.). 

Overcoming the biomedical system in favour of the biopsychosocial model causes a radical 
change. The individual now actively participates in the construction of his own health, 
understood as a state of well-being conditioned not only by biological elements, but also by 
the psychological characteristics of the subject and by his interaction with the physical and 
social environment. total delegation of health in the exclusive hands of medicine. 

 

Health Education 

Health education is not only concerned with the communication of information, but also 
with fostering the motivation, skills and confidence (self-efficacy) necessary to act to 
improve health. Health education includes the communication of information concerning 
the underlying social, economic and environmental conditions impacting on health, as well 
as individual risk factors and risk behaviours, and use of the health care system.  

The prerequisites and prospects for health cannot be ensured by the health sector alone. 
More importantly, health promotion demands coordinated action by all concerned: by 
governments, by health and other social and economic sectors, by nongovernmental and 
voluntary organization, by local authorities, by industry, by the media, by school. 

Health Promoting School 

A health promoting school can be characterized as a school constantly strengthening its 
capacity as a healthy setting for living, learning and working. 

Towards this goal, a health promoting school engages health and education officials, 
teachers, students, parents and community leaders in efforts to promote health. It fosters 
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health and learning with all the measures at its disposal and strives to provide supportive 
environments for health and a range of key school health education and promotion 
programs and services. A health promoting school implements policies, practices and other 
measures that respect an individual’s self-esteem, provide multiple opportunities for 
success, and acknowledge good efforts and intentions as well as personal achievements. It 
strives to improve the health of school personnel, families and community members as well 
as students, and works with community leaders to help them understand how the 
community contributes to health and education. 

WHO’s Global School Health Initiative aims at helping all schools to become “health 
promoting” by, for example, encouraging and supporting international, national and 
subnational networks of health promoting schools, and helping to build national capacities 
to promote health through schools. 

The Role of the School in the Last Decades 

Therefore, health promotion in recent decades has chosen some privileged places, such as 
the school, which welcomes for a long period of life all the subjects in the developmental 
age monitoring the growth pathways and the health models, as well as the reflections of 
family habits and nuclei of belonging. 

The inclusion of education on health and food education in the broader framework of civil 
coexistence education, which also includes citizenship education, road education, 
environmental education, and education on the effectiveness, emphasizes that the health is 
a polyvalent concept; a behaviour aimed at safeguarding it represents a constitutive element 
of being citizens. 

The strategic action of the school foresees the presence of experts and professors referring 
to health education; but in recent years, the school has sought to qualify no longer as a 
container for proposals and preventive projects, but as an activator of initiatives centred on 
a solid philosophy of well-being that everyone is responsible for. Thus socio-affective 
education and cooperative learning are developed: the first is a methodology able to 
promote life-skills and increase the skills of dialogue and listening; the second one is a 
teaching method that provides for a cooperative management of the tasks that are divided 
among all the subjects of the group and which allows everyone to make a personal 
contribution to the project. 

Furthermore, the focus was on promoting health centred on the skills of students; it's about 
peer education. There are many applications of this methodology or pure model (short 
training interventions, peer educators are chosen by adults as well as working themes) ... 
mixed model (short and intense formative phase) It foresees the development of the 
protagonism of the youngsters within circumscribed projects, theme chosen by adults made 
by young people) ... empowered peer education (privileged from the beginning the dialogic 
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relationship between adult skills and competences of children, peer educators are chosen by 
the boys and also the themes). 

With this in mind, the workshops proposed by the NEW EDUCATION project are included. 

Main Themes 

The economic, technological, social and cultural changes that have taken place over the last 
50 years have led to a real revolution in man's daily ways of life: from mostly walking, to the 
massive use of public or private transport, food, carefully prepared and eaten all gathered 
around a table telling about the events of the day, meals outside the home during short 
breaks at work or in places of socialization become increasingly common space for the 
meeting with friends. 

Work and leisure activities, increasingly less demanding from the point of view of energy 
consumption, eating habits different from those traditionally based on meals prepared and 
consumed in the family, necessarily reflect on the current behaviour and patterns of life of 
children and adolescents, for which the acquisition of correct and motivated habits of an 
active life and a healthy diet becomes more and more difficult. 

These habits are instead essential for the health and well-being of the person, as it is 
precisely the wrong food choices and the sedentary lifestyle represent not only for adults, 
but also for boys and young people, high risk factors for the onset of overweight, obesity, 
even childhood, which in turn can determine and exacerbate various diseases, as well as the 
possible psychological consequences. These data are particularly highlighted by the results 
of national and international research and surveys which show that the so-called non-
communicable diseases are currently the leading cause of death and disability in 
industrialized countries. With specific reference to the spread of the phenomenon of 
overweight and obesity, the international scientific community, although agreeing that it is 
caused by numerous and complex factors that interact with each other (sex, age, genetic 
heritage, socio-economic conditions) , environmental and cultural), is also in agreement in 
recognizing an ever-increasing role to the incorrect lifestyles based on a limited physical 
activity and a corresponding unbalanced food style. 

The school shares this educational role with the family and therefore, if the first models of 
correct behaviour are structured within the family nucleus, it is up to the school, in parallel, 
to consolidate and protect them from deviant stimuli. The results of a recent survey 
conducted in 5 member states of the European Union (Germany, France, Great Britain, Italy 
and the Czech Republic) on 'What do Europeans think about their diet and their health?', 
Highlighted that school education programs they are considered by far the most effective 
means to promote healthy lifestyles and balanced eating habits: in all five countries 
involved, it is in first place among five possible options, with an average of 43% of responses. 
The educational and training action of the school is therefore essential to facilitate the 
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acquisition and implementation of those knowledge and skills that, in a motivated way, can 
lead to lifestyles oriented to wellbeing and prevention. 

Therefore, the activities proposed for Health Education want to contribute to promote the 
full development of personality, i.e. promotion of the full realization of the potentialities of 
intelligence, affectivity, social integration of individual students, to ensure the fullness of the 
personal life, the activation of all humanity of which every subject is rich. 

In the course, space was given to: 

• psycho-social education (management of emotions, conflicts, communication, 
empathy, debate); 

• food education (proper distribution of meals and food, role of water, food pyramid); 
• importance of a correct lifestyle (role of sleep). 

Bibliography / Web references: 

• Gavino Maciocco, Comunicare la salute e promuovere il benessere. Teorie e modelli 
per l'intervento scolastico, in 
hhtps://www.slideshare.net/trapanimartino/evoluzione-storica-del-diritto-alla-salute  

• I.Matteucci, Comunicare la salute e promuovere il benessere. Teorie e modelli per 
l'intervento scolastico, Ed. Angeli, 2014 

• Promoting health through schools. Report of a WHO Expert Committee on 
Comprehensive School Health Education and Promotion. WHO Technical Report 
Series N°870. WHO, Geneva, 1997 

• https://archivio.pubblica.istruzione.it/essere_benessere/salute1.shtml 
• http://www.edscuola.it/archivio/didattica/edsalute.html 

Health Education in the Curriculum 
Belgium 

See the first paragraph on page 14 and 15 for a better understanding on how the curriculum 
and the learning objectives in Flanders education relate to each other.  

In the common global non-subject specific learning objectives (“end terms”) for secondary 
education Health Education is mentioned in the context of both Context 1: Physical Health 
and Safety and Context 2: Mental health and Wellbeing.  

Under the header 2.2.1 Physical and mental health and socio-relational development health 
is formulated according to the World Health Organization definition as: " a state of optimum 
physical, mental and social well-being, in which everyone should have the opportunity to 
develop and use capacities with a maximum number of degrees of freedom and options." 
(WHO, 2007) The interpretation of health is therefore broad, dynamic, relative and 
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emancipatory. This generally accepted, and internationally used definition of health lies at 
the basis of the health policy of the Flemish Community and the Flemish health objectives 
also for education. 

Crucial in the preventive approach of its context is a health-promoting school environment: 
the classroom, the school policy and the relationship with the parents and the local 
community. The school cannot avoid phenomena such as depression and suicide, but it can 
help young people learn to take care of their health, so that they experience minimal well-
being and become resilient in situations and relationships. 

The final objectives were formulated around the following sub-themes: 

• Personal body care and hygienic behaviour in the broad sense: noise restriction, use 
of voice, radiation of mobile phone, clean rooms, risk contamination, etc. 

• Attitude, balance between work and relaxation, with an emphasis on ergonomics and 
variation. 

• Nutrition and exercise as a necessary combination, the model of the dynamic food 
triangle. 

• Assertiveness and attitude towards drugs and medicines,  
• Safety in the workplace and in traffic, but also in contact with people and animals in 

general. 
• First aid and being able to administer CPR, which can be life-saving even in its 

simplest form. 
• Stress and emotions. 
• Sexual health and sexuality. 
• Self-image and resilience. 
• Communication and relations in the broad sense: professional and cooperative 

relations, friendships, intimate relationships, business relations, etc. 
• Impression and expression. 
• Behaviour, good manners and diversity, authenticity and tolerance. 

The final objectives from the root concept Health ensure that the following points get special 
attention: 

• the mutual influence between person and environment; 
• the fact that the personal lifestyle influences one's own health and that of others; 
• the fact that a person must take a life-long responsible decision regarding health, 

relationships and the environment; 
• the awareness that everyone has both individual and collective responsibility in 

health and must act accordingly; 
• the fact that healthy living is a dimension of quality of life. 
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Partly due to the non-degree-related offer of the cross-curricular learning goals, the school is 
free to realize its own health-promoting policy. The school chooses when, on which 
occasions, by whom, how, in which combinations and how often the attainment targets of 
the root concept for health and various contexts are implemented. 

Croatia 

Health education is not intended as a separate subject in schools, but its program is 
incorporated in biology, body and health culture classes, county programs (“Life skills 
training” in the 6th and 7th grades when there is an increased need for preventive related 
addictions towards which youth is especially vulnerable), school projects and other school 
activities. The curriculum is divided into four modules: 

• live healthy 
• addiction prevention 
• prevention of violent behaviour 
• gender equality 

Italy 

Health Education has a long history in the Italian School System.  

After the reform of the middle school in 1962-63, not even during the 1980s did the 
Parliament succeed in reforming secondary school, adequately developing vocational 
training and passing that law on school autonomy. 

In fact, these structures (assemblies and collegial bodies), set up after the "major flood" 
revolutionary period of May 1968 and its surroundings, were rusting due to the difficulty of 
finding contents and methods that were both interesting and respectful of the competences 
of each school component. 

This light and this fuel were found in the concept of health education and related 
"activities", a task that the 1990 anti-drug law entrusted to the school. The proposal was 
innovative, but not foreign to the Western pedagogical tradition. 

The central moment of this passage was the National Conference on Schools, commissioned 
by Parliament, in January 1990, in which the ideas of the social pact, of strategic 
management, of autonomy, of educational participation and emerged. in it the revival of the 
Youth Project. 

Among the interventions that have been implemented within the Italian school system, the 
initiative at least potentially more relevant is that which developed around the law 
162/1990, then DPR 309/90, the anti-drug law, which entrusts the Ministry of PI the task of 
"coordinating and promoting health education activities" in the school. The initiative of the 
Young Project 93, which had already been launched on the initiative of the Research Office 
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in 1989, found a new institutional legitimacy and a new possibility of financing. To grasp the 
importance of this legislative choice, it is worth remembering the placement of health in the 
text of the Italian Constitution. The second title, under the name "Social ethical 
relationships", establishes, as is known, some basic rules concerning the family (articles 29-
30-31) and the school (articles 33 and 34). Not everyone remembers that in the midst of 
these articles, almost to constitute the keystone between the blocks of fundamental norms 
reserved for the two venerable institutions, there is Article 32, dedicated precisely to health. 

Not only the family and the school, but also health has changed in this thirty years. It has 
changed in the concrete experience of people no less than in scientific reflection. The World 
Health Organization and the Council of Europe have elaborated reflections, definitions and 
intervention strategies that are increasingly better able to consider both the conditions on 
which that complex and delicate health depends, and the conditions on which the more 
recent pathologies from which this good is threatened. 

It is significant that Parliament, to implement the constitutional provision that requires the 
protection of health, has voted not only a health law, both noble and insufficient, 833/1978, 
but also an anti-drug law, which has identified precisely in the promotion of concept-value of 
health the bulwark to be set against the "damage deriving from smoking, alcoholism, the use 
of drugs or psychotropic substances, as well as related diseases". But it is clear that the same 
concept applies to counterbalance the so-called risk behaviours, in terms of nutrition, 
pollution, road traffic, sexual relations. 

The macro concepts of health and development, proposed by the CCMM 240/1991 and 
241/1991 as problematic nodes and values closely connected with the concepts of personal 
identity and world solidarity, played the role of analysers of individual and collective 
existence, of organizers of contents and quality of life, starting from the scholastic one, of 
containers of the so-called "educations", from those listed in the Introduction to the Middle 
School Programs to those that would have found normative legitimacy in the document 
attached to the directive 8.2.1996 , n.58 entitled New dimensions educational civic 
education and constitutional culture. It contains a review of the proposals and 
recommendations made on the one hand by international documents drawn up by UNESCO 
and the Council of Europe, on the other hand, implicitly, by the Italian Constitution itself. The 
Directive 133, which then became Presidential Decree 567/1996 on "complementary and 
complementary initiatives", financed autonomously, the "Charter of school services" (DPCM 
7-6-1995), of which little is now spoken, the new rules on autonomy the directive on the 
orientation of students (dir. 6-8-1997 n.487 ) the status of students and students 
(Presidential Decree 24-6-1998, n.249), provide a framework of reference that could give 
health education and related projects a new legitimacy and new operational and financial 
instruments.  

This does not happen however as it could. To these considerations was added the proposal 
of an explicit education to civil cohabitation in the "National guidelines for personalized 
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study plans". It is divided into education for citizenship, road, environmental, health, food 
and affectivity.  

(Reference: Prof Luciano Corradini, Teacher of General Pedagogy at the University of Roma 
Tre and National President of UCIIM). 

Poland 

Not a separate subject, some elements are present on biology lessons – topics like “Healthy 
diet”, “avoiding diseases”. Also, on English lessons we talk about healthy food, the 
importance of sport, active lifestyle, drinking water, avoiding stress. Polish primary and high 
school students also have the subject called Education for Safety where they learn about 
various health hazards and how to avoid them, how to help somebody who is in danger. 
They learn and practice First Aid. They also learn about the safety of the country and various 
disasters. 

Romania 

Part of National School Curriculum: Integrated in 8th grade textbook of Anatomy 

CDS (Discipline in the School Chosen Curriculum) from 1st grade to 8th grade with a 
programme developed by Sciences of Education Institute 

Collective or individual session of counselling made by the school’s psychologist/counsellor 

Spain 

Health Education is part of the curriculum in Spain but not as a separate discipline or subject. 
Health Education is integrated in other subjects as a transversal concept of social and civic 
competence, although its integration is usually channelled through internal factors 
(proposed by the centre itself) or external to the school context (promoted by public 
institutions or private entities and companies). 

With this, the student is expected to acquire adequate training in health, with habits that 
benefit their adult life and allow them to know problems and complicated situations during 
adolescence, detect them and treat them appropriately. 

With the realization of informative chats and campaigns on diverse topics made by duly 
qualified professionals; personal care and hygiene, oral health, habits of conduct and 
correction in relationships, non-discrimination, healthy eating habits, rest habits, safety in 
everyday life and in the handling of instruments and substances, road safety, addictive 
substances, and sexuality. 

This is intended to stimulate: 
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• The educational function, as part of a comprehensive education, from the cultural 
point of view (attitudes towards health, life model, knowledge of problems ...) or 
from the methodological perspective (participatory, critical and reflective work, to 
from the needs of the school community). 

• The social function, involving links and relationships between various social 
components that revolve around the school world, such as the family, the 
neighbourhood, the City Council, and different services (socio-health, sports or 
preventive). 

• The preventive function, as a fundamental instrument of health promotion, for its 
contribution to the modification of eating, hygiene or physical exercise patterns. 

It is intended in this way to give greater and better care to students who present chronic 
health problems (diabetes, asthma, allergies) and to favour the detection of potential 
emerging problems, such as addictions. 

Throughout the different educational reforms existing in democratic Spain, Health Education 
has had different interpretations: 

The LOGSE (Organic Law of General Regulation of the Educational System), promulgated in 
1990, incorporated and recognized cross-cutting themes such as Education for Health, Peace 
and Non-Sexist Education as cross-cutting themes, which allowed incorporating said 
contents into the educational curriculum. 

Subsequently, during the validity of the LOE (Organic Law of Education) since its enactment 
in 2006 until its repeal by the LOMCE, Royal Decree 1631/2006 established the minimum 
teachings of Compulsory Secondary Education, with the possibility of offering Education for 
the Health (with the title of Food, Nutrition and Health) as one of three optional options 
together with Technology and Applied Sciences to Professional Activity. Schools must offer 
all three options, but students only have to choose two of them. Therefore, knowledge does 
not reach all students. 

Currently, it is part of learning based on interdisciplinary projects, but not as a subject. 

On the other hand, the educational Administrations must legislate measures so that the 
physical activity and the balanced diet form part of the school behaviour, promoting the 
daily practice of sport or physical exercise during the school day. 

They must also incorporate curricular elements for the prevention of traffic accidents, so 
that students know their rights and duties as pedestrians, travellers and drivers, respect road 
rules and traffic signs and develop appropriate actions to avoid accidents of traffic and its 
aftermath. 
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Turkey 

There is a compulsory course given in the 9th grade of high school under the name of 
"Health Information" in Turkish national education curriculum. In addition, topics related to 
health in primary and secondary education are taught by integrating into different courses. 
Topics related to diet, nutrition, healthy life, sleeping habits are shown in "Life İnformation 
and Science İnformation" courses. 

Our Future Vision on Education for Health 

The world has changed substantially since the Ottawa Charter on health promotion was 
adopted 30 years ago. Globalization, internet and climate change are examples of significant 
forces that have radically changed the world and the way it operates. With these changes 
come unprecedented threats to human health and well-being, as well as new and exciting 
frontiers to promote health. 

The ninth World Health Promotion Conference (Shanghai 2016) sends a clear signal that 
health promotion is at the centre of a global agenda that will transform the world and 
ensure that all people can realize their potential in dignity, equality and in a safe, healthy 
environment. 

Care, holism and ecology are essential issues in the development of strategies for health 
promotion in the 21st century, as underlined the Jakarta Declaration (1997) which identifies 
five priorities: 

• Promoting social responsibility for health 
• Increase investments for health development 
• Expand partnerships for health promotion 
• Increase community capacity and empower the individual 
• Ensure an infrastructure for health promotion  

The role of the school in shaping the younger generations to pay attention and improve the 
lifestyle is fundamental; health must be created and lived in daily life, taking care of oneself 
and others, being able to make decisions and take control of one's life circumstances; in this 
way, conditions could be created in society that would allow the achievement of health by 
all its members, with transversal benefits at a personal, social and even economic level. 

The Guide 
Transversal skills addressed 

Digital Skills  

• To search, collect and organize information from the web;  
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• To use digital technologies, media and the Google app;  
• To communicate using digital technologies;  
• To create presentations of the activities.  

Civic Skills  

• To be tolerant and responsible;  
• To be able to communicate constructively;  
• To create empathy with others;  
• To analyse frustration in a constructive way;  
• To respect other people’s decisions;  
• To be flexible;  
• To solve problems.  

Entrepreneurship  

• To plan, organize and analyse the topics;  
• To project development and implementation;  
• To be able to work cooperatively;  
• To recognize the strengths and weaknesses;  
• To take initiative;  
• To develop the attitude of leadership;  
• To stimulate creativity.  

 

For examples of activities see the New Educations Guide on page 110 to page 
150  
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ACTIVITY THEME WORKSHOP TITLE 

Education to Fragility 1. Castles or wrath -  Creative-expressive 
laboratory on the discovery of wrath 
through the 5 senses. 

Education to Fragility 2.  Identification of roles, effective group 
management and empathy. 

Education to Fragility 3. Bullying, conflict management, effective 
communication and empathy. 

Education to Fragility 4. “At court”. 

Education to Fragility 5. Information and health - Opportunities 
for kids in the city. 

Dietary education  6. The importance of 5 daily meals - Meals 
throughout the day. 

Dietary education  7. Water in our body and its dietary 
sources. 

Dietary education  8. Food pyramid. Is the diet I follow healthy 
and balanced?  

Dietary education  9.  Environmental pyramid. Ambivalent 
impact associated with different food 
products. 

Dietary education  10. The quality of sleep and possible 
associations with the state of health. 

http://www.new-educations.eu/


More info: www.new-educations.eu  

38 

Education for Personal Development 

"How to care for your life? Do not hinder yourself, do not stop " 
(Yang Zhu) 

Education is a human activity specialized in development. Only man can learn, and he shapes 
himself as a human being, as a personality, only in conditions of socialization and education. 

Personal development is the permanent striving of every man to become better, to be self-
defeating, to improve. It is a continuous process of self-improvement. It is a way for us, 
people, to assess our abilities and qualities, to fix our goals in life, and to set goals to 
maximize our potential. 

Although early life development and early learning experiences within the family or school 
can help us shape ourselves as adults, personal development must continue throughout life. 

In the case of personal development, a person often acts as the chief judge for improvement 
or regression, but improving the situation requires an objective assessment. Therefore, 
personal development, especially in the case of children and young people, should be guided 
by a specialist and started as early as school time. 

Thus, personal development has become 
a specific subject in recent years. It 
cannot be done aimlessly but requires a 
well-thought-out plan tailored to the 
needs of the student. 

The concept of personal development 
implies formal, non-formal and informal 
activities in which the mentor has an 
important role to play. These activities 
must ensure the improvement of 
awareness and identity, personal 

potential, generating better quality of life and personal aspirations. 

Parents and educators play a valuable role in creating the necessary context for personal 
development. For a person to develop personally, they must feel loved and safe, so they 
want to take care of it and not have to fight for survival. The struggle for survival does not 
lead to a desire to develop. 
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Personal Development 

“Until you make the unconscious conscious, it will direct your life and you 
will call it fate.” ~ Carl Gustav Jung 

In a nutshell Personal Development is a process of becoming a better version of oneself and 
improving human life in specific areas.  It includes activities that broaden awareness, 
develop talents and potential, contribute to the fulfilment of dreams, help children to 
“become confident, independent and responsible citizens, making informed and responsible 
choices and decisions throughout their lives”. Personal Development lasts essentially 
throughout a person's entire life. This concept includes both formal and informal activities 
aimed at the development of individuals and teaching them how to fulfil new social roles. 
Therefore, early human development and our first experiences (acquired in the family, 
school, etc.) help to shape us as an adult. 

Although our ancestors did not use current-day nomenclature, Personal Development has 
been present and important among people for centuries - I might even risk saying, since the 
dawn of civilisation, as without it humanity would probably still be in their infancy. The 
world's largest religious systems, such as Abrahamic or Indian religions as well as the New 
Age philosophy, have used certain practices, namely martial arts, prayer, music, dance, 
sports, writing poetry or singing, which led them to "ultimate goals" of personal 
development, such as discovering the sense of existence or living a good life. 

Two of the main ancient philosophers, Aristotle and Confucius, emerge as major sources of 
what has become personal development in the 21st century, representing a Western 
tradition and an East Asian one. The Greek philosopher Aristotle (384 BC - 322 BC), in his 
work entitled Nicomachean Ethics, defines personal development as a category of practical 
wisdom. According to him, the practice of virtues leads to happiness, namely "human 
flourishing" or "living in a good way". Aristotle has had a significant influence on the Western 
concept of personal development, especially in the economy of human development and the 
so-called positive psychology. Also, Confucius (around 551 BC – 479 BC) wrote about 
development through virtues, cultivating our persons, extending knowledge, rectifying our 
hearts. His ideas continue to influence family values, education and management in China 
and East Asia up to the present time. 

Other important names for Personal Development are: Alfred Adler (1870-1937), Carl 
Gustaw Jung (1875-1961) and quite recently Daniel Levinson (1920-1994). The last of the 
mentioned believed that personal development throughout a person's life is influenced by 
aspiration (which he called "a dream"). Regardless of the nature of your dream, a young man 
is tasked to give it the greatest importance and find a way to implement it. This way it has a 
huge impact on his personal development. 
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It’s not easy to think of Personal Development definition as this subject touches so many 
areas of our everyday life. However, the shortest definition could be as this: it is a set of 
methods which can be used individually and serve to improve the quality of human life in its 
various areas, including social, professional, cognitive and emotional ones. One can also say 
that Personal Development is nothing but expanding one’s knowledge and acquiring new 
skills. You can develop in almost every area of your life. It is an investment in the future and 
in yourself. The world is in constant move forward - new technologies and products are 
emerging, and thus the need to use them increases. But Personal Development is not only 
about the ability to use new products; it is primarily the expansion of knowledge and 
capabilities to fields previously unknown to us. For some, personal development will mean 
learning to cook, for others learning foreign languages, for a few opening to the world and 
people, achieving better results at school or getting to know their strengths and weaknesses 
in a given area. 

Why is personal development so important to us? In truth, because it concerns various areas 
of human life. Each action has a specific goal that the person aspires to. To achieve it, we use 
a variety of methods and systems to help us. One common idea guiding personal 
development is the desire to improve the quality of our own life. Personal development 
allows us to advance rather than be stuck in one place, so we are constantly gaining new 
skills, which in turn give us more opportunities to be happier and fulfilled human beings. 

These days, Personal Development is a mandatory value both for an individual and a society. 
It is inscribed in the life of a man. An anti-development attitude may impede proper and 
comfortable functioning (high quality of life) of a man who will not invest in it. Development 
is the foundation of benefits, an activity that allows you to keep up with the changes that are 
taking place in the modern world, the way to build spiritual and material achievements, a 
sense of purpose and future. Without it, it is truly difficult to derive satisfaction from life. 
Moreover, the development of individuals, their well-being and success contributes to the 
development and prosperity of a community and in consequence benefits the whole 
country. 

Education for Personal Development 

Education for Personal development is a collection of methods and information that can be 
applied individually and improve the quality of human life in various areas, including social, 
professional, cognitive and emotional. Obviously, it is a process, in which teachers and 
educators play an especially important role. They can show their students the possibilities 
and ways for development in various areas, both in the classroom and outside it. They may 
run workshops and thus aid their students in discovering themselves and the world. 

What needs to be emphasised here, is the fact that as different studies show continuous 
development and acquisition of new information has a positive impact on the level of 
intelligence. Active search for new knowledge allows us to maintain a sharp and smooth 
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mind. It does not mean only the field that is related to our education, but rather every field 
that interests us. What is more, in the present world, we must stand out to be noticed. 
Innovation is created on the boundaries of areas that are loosely connected. Regardless of 
age or sex, we should learn something new regularly. We never know when our 
subconscious will combine some information into a logical whole and come up with 
something revolutionary! Some adhere to the principle of feeding the mind with new 
information every day. 

Albert Camus once said that "the school prepares children to live in a world that does not 
exist". Unfortunately, this statement is still true. The current education system in a lot of 
countries is an outdated relic, full of harmful rules and restrictive schemes. A Polish 
professor Dorota Klus-Stańska (repeatedly awarded for her research, currently involved in 
researching the processes and mechanisms of education in primary schools and barriers to 
students' development) said: 

"The school is an open-air museum, not only providing no competences to deal with in the 
present times, but even cultivating useless, self-destructive competences for the individual 
and the society (...)" 

 

Present day schools destroy the creativity of children and build in them a constant sense of 
fear of acting and experimenting. There is even a petition on PetitionGo website addressed 
to the Minister of Education in Poland to introduce Personal Development as a school 
subject in the Polish Education System. It states: "Education system is insufficient, graduates 
do not manage in life, limiting themselves to passive consumerism. Lack of self-knowledge, 
of their spirit often leads to addictions, psychological disorders and in the long-term to 
violence. Frustrated and misunderstood young people lose the best years of their existence. 
Let us help them through proper education to use their potential from an early age. 
"Personal development is all the activities that make you become a better version of 
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yourself"- this short definition explains the need for such a school subject. Without having to 
pay a lot of money for Coaching, they can learn to overcome their weaknesses, limitations, 
they will be healthier, they will understand each other better and their surroundings, which 
will have a huge impact on the relationship between people and the economy. (...)It is 
obvious that everybody would like to see such a conscious nation as we may become in 10-
20 years thanks to the introduction of Personal Development in the education system”. 

There are some practical steps on the path of personal development that can be taken at 
various levels, including: 

• developing social skills 
• acquisition of knowledge 
• increasing self-awareness 
• identification and increasing the use of one's own potential 
• developing talents and strengths 
• improving the quality of life 
• realization of dreams and satisfying ambitions 
• better time organization 
• improving skills and / or learning new ones 
• developing social skills 
• paying attention to skills that are not necessary for success (related tasks can be 

delegated) 
• initiating entrepreneurship or (alternatively) personal financial autonomy 
• health improvement 
• strengthening the attractiveness of your own Curriculum Vitae. 

Today, Education for Personal Development is given more and more attention in institutions 
around the globe. Education, which is a lifelong process should seek new ways and methods 
to enable individuals to develop to their fullest potential, one of them is “learning to be”, as 
described by UNESCO. Obviously, it means the use of innovative pedagogical methods, 
enjoyable and inspirational environments, collaborative learning which relies on a 
competence-based and learner-centred approach. 

Personal Development Education when applied at schools gives students confidence, 
strengthens self-esteem, makes them regain faith in their abilities, reduces stress, teaches 
them life skills. Students become more knowledgeable of their competences in relation to 
particular school subjects and realise whether and how such abilities will be useful in their 
later adult life. 

Moreover, the research shows that Personal Development with effective curriculum content 
and well-prepared, involved instructors aid students' interest in education and level of 
happiness. “Even from a purely economic perspective, studies show people are more 
efficient when doing things, they really like,” stated MEP Sirpa Pietikäinen EPP, Chair of the 

http://www.new-educations.eu/


More info: www.new-educations.eu  

43 

Lifelong Learning Interest Group in the debate on Education for Personal Development in the 
European Parliament in February 2016. Consequently, introducing Personal Development 
into the curriculum helps to create positive bonding whereas caring environments are an 
essential foundation for academic success. Child psychologist Emmy E. Werner's research 
indicated that the influence of a caring adult was the single most important way of making a 
difference for "at-risk" students. The approach promotes a relationship with a caring adult 
for every young person. 

All in all, introducing Personal Development as part of the curriculum will definitely prepare 
students for the challenges of life and assist them to develop emotionally as well as 
academically. 

Development Education in the Curriculum 
Belgium 

See the first paragraph on page 14 and 15 for a better understanding on how the curriculum 
and the learning objectives in Flanders education relate to each other.  

In the common global non-subject specific learning objectives (“end terms”) for secondary 
education personal development in Flanders is integrated in the lessons for physical 
education. In physical education, learning objectives are realised within three groups of 
objectives. Within these groups the different components of personal development are 
developed in their mutual coherence. This means that in motor activities both motor, 
psycho-motor, cognitive and dynamically-affective components are offered in an integrated 
way. Beside that personal development is a generic broad term that is being used all over in 
all objectives of education throughout and integration of this objective is found in almost all 
lessons, subject and activities at all levels. 

Croatia 

There is no specific subject that teaches education for personal development. The values 
personal development promotes are somewhat advocated during weekly class form lessons 
when the class from teacher discusses certain issues and the development of specific skills 
with pupils. (There are optional workshops carried out by many form teachers which are in 
the formal plans of their yearly class form lessons. Often, they are also conducted by the 
professional development service). 

These include: 

• finding motivation for developing a personal vision 
• identifying or improving potential 
• improving self-awareness 
• improving self-knowledge 
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• building or renewing identity/self-esteem 

Italy 

In Italy the Education for Personal Development hasn’t got a specific place in school 
curricula. However, it is present in Health Education projects and in the activities of work-
school alternation for students aged 15-19. 

Poland 

It isn't a separate subject, some aspects are taught on Entrepreneurial Education lessons, 
such as time management, writing a good CV. As part of development programme students 
attend workshops, thematic/subject trips, visit museums, galleries, exhibitions, go to the 
theatre, cinema. Some students take part in extra-curricular activities like – the school choir, 
drama club – but there aren't many activities like that. 

Romania 

Part of National School Curriculum: 

• separate subject 
• “Personal development”-preparatory class, 1st grade and 2nd grade 

CDS (Discipline in the School Chosen Curriculum)  

• “Ourselves”, “My Family”- preparatory class, 1st grade with a programme elaborated 
by Junior Achievement Romania 

• “Education for development” -10th grade with a programme developed by Sciences 
of Education Institute 

Project based activity (extracurricular activities, Erasmus+ Projects) 

Collective or individual session of counselling made by the school’s psychologist/ counsellor. 
It starts in kindergarten and continues all through the school years.    

Spain 

Personal development is not part of the curriculum in Spain and it is also not as such 
integrated in other subjects. Education for Personal Development aims to educate more 
informed citizens, more aware and more participatory. 

To achieve this, we work in different educational environments (formal, non-formal and 
informal). The formal scope corresponds to that of the teaching centres. It promotes an 
educational process of constant evolution, with planned actions, punctual and oriented 
towards differentiated publics. Aimed at promoting a global citizenship that generates a 
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culture of solidarity committed to the fight against poverty and exclusion and to the 
promotion of human and sustainable development. 

There is a specific preparation program Teachers for Development for teachers. 

Her presence in the regulated curriculum is recent and quite punctual. It appears as part of 
learning based on some interdisciplinary projects, although until recently it was a very 
traditional and little participatory teaching model. 

However, its inclusion is fundamental both for the critical understanding of globalization and 
its effects, as well as for understanding the global implications of some local phenomena and 
accessing feasible alternative proposals such as fair trade and responsible consumption. 

Turkey 

There is no course on Personal Development. However, personal development subjects are 
included in the curriculum of school guidance teachers. These topics are included in the 
annual guidance plan. Guidance teachers and class teachers work on "Personal 
Development" by giving seminars and doing different activities. 

Our Future Vision on Education for Development 

“A person who never made a mistake, never tried anything new.” 

All changes start from the utopia, including the better ones. The Polish school is inhibited by 
the conviction that teachers are always right, and that science is the source of ultimate 
truths. After all, our knowledge is limited, and from many perspectives. Therefore, the 
school must support independence in acquiring knowledge, while at the same time building 
in students the awareness of cognitive limitations. If there is no time to wander, seek and 
make mistakes at school and the lessons are mainly about passing information, will the 
student have respect for learning? Probably not. He got the knowledge for free, he was 
given without much effort. It makes you lazy. Karl Popper wrote that Thales from Milet 
ended his lectures with the words: "Here is my view of how things are, try to correct it". He 
encouraged his students to think. 

In the Netherlands, in a school based on the method of Maria Montessori, students write 
textbooks themselves. These books grow and enrich with the development of the student. 
At the Canadian Wonder Tree Self Design school, students take an active part in planning 
their own development. There are basically no school buildings. There are studios, science 
and media centres. 

I can imagine school where Personal Development is a main school subject. In such a school 
there are lots of practical, engaging and truly developing hands-on activities which students 
can choose. Teachers are quick to notice what the students like and what they are good at 
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and they let them develop in this area, giving them lots of motivation and not demanding 
from them to learn things which students are completely not interested in. In such an 
environment miracles may happen. We all know that people are curious creatures by nature, 
especially children. More emphasis on personal development, conducted in an intelligent 
manner, without just learning about it but doing things, performing, being engaged, will 
definitely make a better educated, self-conscious, balanced, more self-assured, successful 
and happier human beings. Education for Personal Development, if incorporated in the 
school curriculum, will definitely help future generations of students and whole societies to 
make our world a better place to live in. 

Accordingly, when Personal Development is given more attention in our schools, everybody 
will benefit – students, parents and teachers. Having obtained this kind of training, young 
people increase their self-awareness, the sense of direction, effectiveness, motivation, 
greater resilience, they even have more fulfilling relationships. All in all, when we put the 
effort in developing ourselves, the reward is amazing – it is the newer and improved version 
of ourselves. 

The Guide 
Transversal skills addressed 

The transversal skills which are developed through the activities while introducing Education 
for Personal Development, especially entrepreneurial, civic and digital ones include among 
others: 

• Learning to gather and select information 
• Developing skills for planning, organising, analysing, communicating 
• The ability to work co-operatively and be flexible as part of a team 
• Gaining skills for project development and implementation 
• Expressing high and realistic expectations for success 
• Self-motivation 
• Developing the competence of delivering public presentations 
• More active participation in a society 
• More positive attitude towards European projects and the EU values 
• Citizenship – global and local 
• Increased competence in foreign languages 
• Information literacy, ICT literacy 
• Using various forms of technology 
• Building a positive relationship with mates 
• Appreciation of difference 
• Showing interest in others and respecting them 
• Self-awareness 

http://www.new-educations.eu/


More info: www.new-educations.eu  

47 

• A sense of purpose and future 
• Creativity and innovation 
• Critical thinking 
• Problem solving and decision-making 
• Learning to learn 
• Increasing the sense of initiative 
• Interactive communication 
• Autonomy and independence 
• Positive view of personal future 
• Sociability, ability to be a friend, ability to form positive relationships 

For examples of activities see the New Educations Guide on page 161 to page 
223  

Workshop titles: 

• What do we know about our New Educations Erasmus+ partners? 
• A map to your dreams! 
• Am I creative? 
• Decision taking. 
• My priorities. 
• How to cope with public speeches? 
• I – meaning who? 
• What have I learnt? 
• Make friends with yourself. 
• What professions?  What skills? 
• Why do I need to work? 
• Am I a good communicator? 
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Entrepreneurial education 

"The work you do, will take much of your life, and the only way you'll really 
feel satisfied is (...) to love what you do."  
(Steve Jobs)2 

Introduction 

Entrepreneurial education is a component of culture, an important action to coordinate the 
education of future graduates who will enter social and professional life. The issues that this 
dimension of education discusses are predominantly economic and social. 

 The practical side of entrepreneurial education implies the formation and development of 
specific abilities and competencies in pupils, which can be used by them when necessary. 
That is why the teaching and learning of entrepreneurial education must be centred on the 
young and close to the immediate economic reality. 

Entrepreneurial education aims to provide 
young people with the appropriate 
knowledge and motivation to encourage 
their success in entrepreneurship in a 
variety of directions. 

It distinguishes itself from other forms of 
education by focusing on the 
opportunities for the reaction, the 
interest being getting "profit" in any form. 
Such a formative approach is not 
happening at random, it has a consistent 
and systematic character and that is why 
it is very important to make it within an 
institutional framework like school. 

So, this form of education, 
entrepreneurial education, cannot take 
place in isolation from the outside world, 
but it is ideal for the school to work 

together to develop pupils' skills and abilities, with external organizations, performing in this 
area to facilitate learning in other ways, non-formal and informal. 

                                                      
2 Matthew Yohe [CC BY-SA 3.0 (https://creativecommons.org/licenses/by-sa/3.0) or GFDL 
(http://www.gnu.org/copyleft/fdl.html)], via Wikimedia Commons 
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By developing entrepreneurial competency to students, we develop their capacity to identify 
and take advantage of opportunities and to plan and manage creative processes that have 
cultural, social, financial, communication, to mobilize resources (people and things), combat 
uncertainty, ambiguity and risk and their creative side (imagination, critical reflection, 
problem solving). 

The set of successful entrepreneurial abilities and competencies includes self-mobilizing 
attitudes, motivation, perseverance, and valorisation of others' ideas. 

For entrepreneurial education to be effective in developing pupils' skills, it is necessary to 
create favourable and stimulating learning environments. 

Entrepreneurial education is therefore an actual dimension of formative action, and for such 
a formative approach not to happen at random but to have a coherent and systematic 
character, it is important that it is carried out in an institutionalized framework, within 
school activities. 

Entrepreneurship 

The topic we are going to discuss is about Entrepreneurship Education. To understand what 
this is about, it's useful to start with some historical data to put entrepreneurship in a global 
and temporal context. After the financial crisis of 2007-2008, humanity entered what 
economists have already called the "Great Recession World." This is because, at the level of 
the entire planet, the production capacity is bigger than the human consumption need. 
Mankind now has the capacity to produce computers, telephones and such for two or three 
planets. And in all these factories, from day to day, technical progress is replacing more and 
more people with robots that never get into holiday. 

The economy is working on the principles of demand and supply. History has already proved 
us that that’s the way things go. Unfortunately, the marketing people, instead of identifying 
new needs and offering new goods and services, prefer to go through the "beaten path" and 
to perfect what "sells". The solution will come from the creative people who will give up the 
paradigms and will put their efforts into the world of tomorrow, willing to find new solutions 
instead of looking back and copying the old solutions that just don’t fit into the new era.   

The need for sustainable solutions for the prosperity of future generations has become more 
and more evident. The old solutions such as supporting people to make fewer decisions, to 
buy more, to produce less, to work for others’ companies have become more and more 
unsuccessful for the world’s welfare. In consequence, since 2006, the European Parliament 
has come with a new solution and recommended that (along with computer science, civic 
education and foreign languages) entrepreneurship education be considered a key 
competence in the learning process. It was the clock ticking and its alarm saying that the 
world has to change the perspectives in economic matters.  
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Entrepreneurship education, seen as a more fresh and open-minded version of the dusty 
economic discipline, was created to rise young people’s interest about making profitable 
decisions. But entrepreneurship education, as a subject of study, succeeds where an 
entrepreneurial culture already exists, where the mentality is ready to accept business 
principles and models. That’s why it can be as successful in all countries.  

But what we need to keep in mind is that, in the 21st century, a 14-year-old can and must 
understand what a business is, needs to be able to draw up a budget himself, to know what 
a credit is, and how profits are calculated. This is what entrepreneurship education is about. 
And the accent should be placed not on transferring knowledge (as we did in the past with 
all disciplines), but on the acquisition by the child of general entrepreneurial skills. We are 
talking about the ability to identify opportunities, the decision-making capacity, and the 
assumption of the results of their own decisions, the stimulation of the self-organizing 
capacity, communication and teamwork. 

Entrepreneurship education is to provide students with the knowledge, skills and motivation 
to encourage entrepreneurial success in different domains. You can be skilled in hair-styling 
or design or engineering, but if you don’t have the entrepreneurial skills to run your own 
business in your own field, you will always work as an employee and never as a manager. 
Entrepreneurship education focuses on the development of skills related to identifying 
opportunity. So, it has an interest in achieving "profit" in some form.  

The interest in another people’s profit hasn’t been the same in the past. Especially not in 
Romania. Usually, people were persuaded to follow careers as employees since is easier to 
control people who don’t have the power to make decisions on their own. Nowadays, it has 
become more clearly that the world has more to gain when people’s minds are occupied 
with running business and they do better jobs when the work for themselves. That’s why 
entrepreneurial education has become very important. It doesn’t necessarily encourage 
someone to become another Steve Jobs, but it encourages young people to run small 
businesses where to put all their efforts. More effort than they would put if working as 
employees. 

Education for Entrepreneurship 

Being entrepreneurial can mean many things to many people. A common conception 
according to W. B. Gartner is that entrepreneurship is about entrepreneurial individuals 
creating innovative organizations that grow and create value, for the purpose of profit. But 
entrepreneurship does not have to include just the creation of new organizations; it can also 
take place in existing organizations. And that’s most likely one of the firsts definitions given 
to “entrepreneurship” in 1990 by W. B. Gartner in his article “What are we talking about 
when we talk about entrepreneurship?”, listed in The Journal of Business Venturing.  
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Why is this education important?   

It is necessary in the education of the young generation to consider the specifics of the 
economic environment. Given that it is about undertaking an approach such as 
entrepreneurship education, it could start by explaining the meanings of some basic terms 
and the first one could be that entrepreneurship is very much related to the term 
„business”.  A business is an activity of making one's living or making money by producing or 
buying and selling products. Seen in these terms, the businesses and therefore the 
entrepreneurship have a long history. Actually, we could easily say that entrepreneurship 
has existed ever since the humans have started to exchange things. Every exchange can be 
seen as a form of a business because it implies a profit (the difference between the purchase 
price and the costs of bringing to market). The person who does businesses is called “a 
businessman” or, nowadays, “an entrepreneur”, who can be defined as a person who has an 
initiative and takes action, assuming the risks of being creative. What that person receives in 
return is personal satisfaction (material, psychological, moral or social).  

 

Entrepreneurship education is a very complex approach, since the problems that this 
education addresses are related to the social and economic part of the reality.  

How is the entrepreneurial education relevant in social terms? 

As we explained, and we will elaborate furthermore, the entrepreneurial education is not 
just about running businesses or about making more money. It’s also about connecting with 
people. The moment you start to get interested and involved in the society at an economic 
level, you start to understand how things work and also, very importantly, why some things 
DON’T WORK. Any person with the feeling of consciousness would understand that being 
active is important for personal matters, but also for the community matters. And since we 
can’t live without the community, we are all tied to the others. So, if we understand that the 
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others’ wellbeing means our own wellbeing, we get to appreciate more the group and what 
it can give us. Also, we understand how and why is important to give back. And that’s a 
social matter, called „social exchange” by which people see that sharing is not having less, 
it’s a way of having more, on the long term.  

How is the entrepreneurial education relevant in economic terms? 

This education is primarily important because it can help students to learn how to run a 
business. It would be good for students to understand that starting a business is required to 
be well planned through a business plan that is a professional project that synthesizes the 
goals and strategies needed to reach them in the situation of launching or developing an 
economic activity. Initiating and running a business also involves risks and students should 
be aware of this, in order to be trained also in this respect for an eventual entrepreneurial 
career.  

Another approach important for those who want to start a business, but also for those who 
want to stay informed is the study of the market. That’s why, students are familiar with 
some marketing elements, which imply the process of identifying market requirements. They 
also need to develop ways in which these requirements are to be fulfilled. Knowing the 
market is important not only if you are an entrepreneur, it is also important for you as a 
citizen. We are all living (more or less) in a world of „buying” and „selling”, so knowing the 
market can help us make economies for special projects, can help us spend less and be 
forced to work less while spending quality time with other activities.  

Another impact that entrepreneurship can have on education and on students’ personal 
development is the levels of motivation and engagement it can involve. Students can be 
motivated and persuaded to put their effort into something when they understand how 
important there is to create value to other people. That can be done based on the 
knowledge they acquire throughout entrepreneurial education. These skills can fuel deep 
learning and illustrate the practical relevancy of the knowledge in question. Those students 
can be interested in continuing with more elaborated courses and programs focusing on 
how to organize value creation processes. Because share is caring! And sharing is also like a 
metaphoric boomerang which turns back to you. You help yourself by helping the others.  

Therefore, the students must be aware of all entrepreneurial education’s main themes:  

• Labour motivation: To live and to manifest themselves in relationships with peers, 
people must consume a variety of goods and services, and also need to cover a 
variety of needs. 

• Choosing the professional path: Career represents all professions, trades, 
occupations, social roles, family functions, work experiences, leisure and hobbies - it 
is life itself. 
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• Resources: Students will recognize resources and will be classified by their 
characteristics. Resources have a limited character and it requires their rational 
allocation. 

• Production cycle of goods: The student must identify natural resources that will pass 
through a production process and turned into goods for consumption. 

• Product promotions: Sales and promotion are considered separately because they 
are different things. No aspect of the business is more important than determining 
how sales will be made. Without sales it isn’t business no matter how good the 
production and marketing research is. 

• Starting and running a business: The business plan and SWOT analysis are necessary 
tools used in starting and running a business. This harnesses the experience and 
achievements of the past in order to build the future by the most appropriate 
methods of estimation and approximation. There is no success without risk, so 
besides the success factors of a business we should take into account risk factors. 

• Market’s forms: Students are taught to recognize as many market’s forms: money 
market, labour market, capital market. 

Entrepreneurship Education in the Curriculum 
Belgium 

See the first paragraph on page 14 and 15 for a better understanding on how the curriculum 
and the learning objectives in Flanders education relate to each other.  

During the last update, many of the common global non-subject specific learning objectives 
(“end terms”) for secondary education have been formulated in a future-oriented way, 
based on contemporary reference frameworks and considering social developments at the 
Flemish, European and global levels. For example, themes such as diversity and tolerance, 
remembrance education, media literacy, self-reliance, aesthetic competence and 
entrepreneurial spirit - whether in these words – have been included in the root concepts or 
contexts. 

In the learning objectives this is formulated as follows: the pupils have an entrepreneurial 
mind, they can themselves take steps to innovate; they are creative in the sense of 
enterprising and innovative, with a flexible mind and inventiveness; they are acquainted 
with the role of the government, of businesses, of employers 'and employees' organisations.  

Most activities aimed at the entrepreneurial development can be recognised in Context 6: 
the social-economic society, where several broad learning goals are defined.  

The learners… 

Can demonstrate with examples how prosperity is created and how a government 
acquires and uses income; 
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Can assess their own view of the different views on well-being and the distribution of 
wealth; 

Are committed to improving well-being and prosperity in the world; 

Pay attention to price-quality and sustainable development as well as to the rights of 
consumers when buying goods and using services; 

Can give examples of the changeable nature of labour and economic activities; 

Can give examples of factors that influence the valuation of goods and services; 

Can manage their own budget and personal administration; 

Can indicate characteristics, possible causes and consequences of poverty; 

Can explain the role of companies, employers 'and employees' organizations in a 
national and international context. 

Croatia 

Entrepreneurial education is often set up as an alternative, extra- curricular subject at the 
level of elementary and secondary education.  

It is promoted in the classrooms of many schools, often introducing less traditional teaching 
and learning methods, including the creation of practical team work experience, problem-
solving, innovative and creative thinking. Entrepreneurial education is often practised 
through the work of student cooperatives (an extra-curricular activity) and projects days that 
are more common in Croatian schools. 

The aim is to make children curious and to learn skills that are imperative for the future. 

Italy 

In March 2018, the Italian Ministry of Education sent to all secondary schools, by the DG for 
school systems and the evaluation of the national education system, the circular that has as 
its objective the structural introduction of Entrepreneurship Education in Italian schools. 

Thanks to a dedicated syllabus, schools will be accompanied in the construction of 
structured paths to give students and students the ability to turn ideas into actions through 
creativity, innovation, assessment and risk assumption, the ability to plan and manage 
business projects. 

The aim of the introduction of entrepreneurship education is to develop in student’s skills, 
knowledge, skills and competences, useful not only for their eventual engagement in the 
entrepreneurial field, but in every working context and in every experience of citizenship. 
active. It is therefore a question of transversal competences and skills for life. 
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This important action is in line with the key objective of promoting and developing 
entrepreneurial skills - defined by the European Commission with the 2012 Communication 
"Rethinking education: investing in skills for better socio-economic results" and renewed in 
the 2016 Communication "A new skills agenda for Europe "- sharing the idea that 
entrepreneurship skills can complement disciplinary skills, to ensure that young people 
become active, creative and gifted citizens. 

For the first time, therefore, in the Italian school, entrepreneurship education is introduced 
structurally through a dedicated syllabus, built through the involvement of about 40 
stakeholders (including national representations, foundations, actors in the world of 
innovation, companies, world cooperative and other civil society actors). 

By joining the National Coalition for Entrepreneurship Education, these subjects have 
adopted the syllabus and are committed to carrying out activities consistent with it in 
schools. 

The syllabus is divided into 5 macro areas of content: 

• Forms and opportunities for doing business 
• The generation of the idea, the context and the social needs 
• From the idea to the enterprise: resources and skills 
• The company in action: dealing with the market 
• Economic citizenship 

Furthermore, Italy is among the first countries in Europe to structurally adopt the conceptual 
model "EntreComp" (Entrepreneurship Competence Framework), the Framework of 
Competence for Entrepreneurship, produced by the European Commission, of which the 
Italian translation produced by ADI (Association of Teachers and School Executives Italian) 
was sent to schools attached to the circular. 

The schools through the Syllabus, the examples of activities connected to each area and the 
"EntreComp" model will be able to include dedicated courses in their training offer, 
promoting teaching methods that promote the practical dimension, a teaching focused on 
the student's centrality and based on cases real, and enhancing the interdisciplinary links 
between the teachings. 

Poland 

It is a subject in the curriculum in Polish high schools – it's called Introduction to 
Entrepreneurship. Students learn how to be an entrepreneurial person, about the country 
economy, setting up their own business, consumer's rights, career building, etc. 

Romania 

CDS (Discipline in the School Chosen Curriculum) 
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• Financial Education for 3rd grade and 4th grade with a programme elaborated by The 
Ministry of National Education 

• Entrepreneurial education- with a programme elaborated by Junior Achievement 
Romania:  

• Our Economy 5th grade 
• Our Resources 6th grade 
• My Finances 7th grade 
• Economy and success 8th grade 

Separate discipline for students in their 10th grade (for high schools) and in their 11th (for 
professional schools). No matter what the school’s profile is (human sciences, maths, natural 
sciences, technological high schools, vocational high schools) kids of 10th/ 11th grade study 
entrepreneurial education for one year.  

Project based activity (extracurricular activities, Erasmus+ Projects) 

Spain  

Entrepreneurship is part of the curriculum in Spain. It corresponds to the subject "Initiation 
to Entrepreneurial and Business Activity" from 1st to 4th year of Compulsory Secondary 
Education:  

• During the first three courses is a specific subject, which can be taken in a single 
course. 

• Main core subject of choice in 4th year of Compulsory Secondary Education, together 
with Technology and Applied Sciences to Professional Activity (lessons applied 
towards Vocational Training). 

Entrepreneurship Education is not integrated in other subjects, but the project will work 
transversally in all the subjects of the course. 

The subject aims to develop in the student learning structures that involve search for 
information, subsequent organization, analysis and decision making. 

Cooperative learning and participation, autonomy and involvement of the student in the 
process are encouraged, adapting the contents to the competence of initiative principle and 
entrepreneurial sense. 

The contents of the subject relate to those developed in other areas, which provides 
coherence to the curriculum and helps to develop competency learning. 

They are grouped into three areas: 

• Personal autonomy, as an entrepreneurial initiative. 
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• Entrepreneurial initiative, with the introduction of a business plan, as a catalyst for a 
business idea. 

• Innovation: economic-financial plan. 
• The evaluation is done through a business project. 

Turkey 

Entrepreneurship is one of the most remarkable subject both in Turkey and in the world. 
Due to rapid changes and developments in all subjects, we need students with the spirit of 
Entrepreneurship. We have a course with the name of Entrepreneurship in Turkish 
curriculum, but It is not compulsory. It is optional at the 10th and 11th classes. Also, the 
Board of Education and Discipline has announced the changes in Turkish curriculum and said 
that with the new curriculum we tried to integrate Entrepreneurship spirit to all courses (18 
of July 2017). All the courses are renewed with the idea of creating generations who likes to 
produce new items for the profit of their country. 

Our Future Vision on Education for Entrepreneurship 

Welcome class of 2038! Let me tell you a story about the past! Not more than 20 years ago, 
what you know and use today was still a dream for the kids of your age. You, now, can run 
your own business from all over the world, without fearing that someone would ever take 
advantage of you.  

You know everything there is to know about investing (after all you have studied it since you 
were 10) and you can control your money. Also, you know that providing good services is the 
surest way to earn more money. Now, at 18-year-old, you have what we can call “a real 
entrepreneurship competence”. What is that? It is the ability to identify and seize 
opportunities and to plan and manage creative processes. And we are not only talking about 
business.  

You have also developed the skills of managing no matter what you want: being a cultural, 
social or financial value. That’s because throughout learning entrepreneurship you can find 
out about real life contexts and opportunities, you can acquire skills to planning and 
management and you can develop your value system with ethical principles and self-
awareness. So, it’s not only for business that you can apply what you learned during your 
annual entrepreneurship course. It’s also about creativity (imagination, critical reflection, 
problem-solving), communication, mobilizing resources and coping with risks. You are only 
18, but you have already an entrepreneurial mind-set with all the self-efficacy, motivation, 
perseverance and valuing the ideas of others that this acquirement involves. You leave high-
school now and you are young, but you have the power to share and give back all your 
knowledge. Remember that, like any other education, entrepreneurship education cannot 
be learned all by your own. 
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You need to work in partnership with other people and you need to continue your 
educational path to facilitate learning in other ways. 

The Guide 
Transversal Skills Addressed 

Digital skills 

• the ability to find suitable sites for desired information 
• the ability to seek and discuss through specialized forums 
• the ability to communicate and collaborate with others using digital technologies and 

media 
• the ability to search, collect and use necessary information 
• the ability to create presentations using materials found on the Internet 
• the ability to use aids (graphs, maps, charts) for presenting complex information 
• the skill for finding, evaluating, using, sharing and creating specialized content. 

Civic skills: 

• the ability to be tolerant and responsible 
• the ability to differentiate between fact and opinion 
• the skill for finding the motivation, autonomy and responsibility to control their own 

lives beyond the social circumstances in which they find themselves 
• the skill for becoming active citizens and emphasize the importance of acquiring 

knowledge and attitudes that will lead them to become more competent and 
responsible contributors to the society. 

Entrepreneurship skills: 

• to use specific concepts of entrepreneurship education  
• to be organized and find explanation to real life events 
• to formulate opinions about solving community problems 
• to initiate a business 
• to apply the specific characteristic of entrepreneurship education in situations of 

market economy, as well as in personal development 
• to work in a team 
• to be orientated towards positive opportunities 
• to be tolerant towards failure 
• to have the determination and desire to win 
• to be creative and have the spirit of innovation 
• to organize, plan and analyse 
• to be independent in thinking and action 
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• to have managerial and leadership skills 
• to promote a project and to make it visible on the market 
• to develop and implement a project 

For Examples of Activities See the New Educations Guide on Page 234 to Page 
261 
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Education for Democracy  

"I will fight until my last drop of blood for you to have the right to disagree 
with me."  
(Ion Ratiu3, Romanian politician) 

Education for democracy is a necessity of contemporary education. It aims to educate and 
cultivate the students' understanding and application of democracy at the level of their 
values or, more specifically, the formation of consciousness and democratic conduct. 

Promoting education for democratic citizenship by the school ensures the development of a 
better society by promoting basic concepts / values such as equality, dignity, solidarity, 
freedom, justice, peace. 

The Paris Charter for a New Europe, a New Age of Democracy, Peace and Unity, adopted on 
November 21st, 1990, recreates and strengthens the legal context of democratic life in a rule 
of law that guarantees respect for human rights and fundamental freedom. 

Education for Democratic Citizenship 
primarily focuses on rights, 
responsibilities and active participation in 
relation to the civic, political, social, 
economic, legal and cultural dimensions 
of society. 

An essential element of education for 
democratic citizenship and human rights 
is the promotion of social cohesion and 
intercultural dialogue, as well as the 
valorisation of diversity and equality, 
including gender equality; to this end, it is 
essential to develop knowledge, 
understanding, personal and social skills 
so as to reduce conflicts, increase 
appreciation and understanding of 
differences of faith and ethnic groups, 
develop mutual respect for human dignity 
and shared values , encouraging dialogue 

and promoting the peaceful resolution of problems and disputes. 

                                                      
3 The National History Museum of Romania 
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One of the fundamental objectives of education for democratic citizenship and human rights 
is not just about acquiring knowledge, skills and attitudes by pupils but also refers to their 
empowerment to take action in society to defend and promote human rights, democracy 
and the rule of law. 

Youth is not only a receiver of information and a consumer of products but an active 
participant in the production of a common work of the history of the nation to which it 
belongs. By participating, he integrates into society, but at the same time he acts as an 
integrating subject. He is an active subject of social action, a factor and resource of spiritual 
and moral advancement.  The orientations towards value and fundamental choices of the 
younger generation are found in emotional behaviours in different areas of youth work and 
life. 

The involvement of the subjects of education in their own training should be understood not 
only as the internalization of norms, requirements, but as conscious and affective 
engagement, expressed through the desire to self-development, development through 
active contact with desirable social action patterns. Participation is manifested through 
cooperative actions, dialogues through moral-affective fusion, creating solidarity in space, 
developing the desire to become a partner, to connect with values, to innovate. 

Participatory learning therefore means not only the arming of the individual with knowledge 
and especially attitudes, behaviours and action models in social situations, which is the 
option for acceptance and solidarity. Participation correlates with cohesion, mutual trust, 
respect for man and achievement. Requesting participation means implementing the 
principles of democracy in daily behaviour, in work, in life. 

In accordance with the requirements of the civilized states, human rights have been 
improved and state and private institutions have been set up to ensure the citizen's 
protection. It is important for students to know those institutions and what they do. The 
essential role in their knowledge lies in education for democracy. 

We believe that we should not confuse Education for Democracy and Civic Education. While 
Civic Education has to do with the explanation of each of the political systems, Education for 
Democracy should be based, as we shall develop later on education in a series of values such 
as empathy, and the set of human rights. 

Democracy 

“People in societies that want to prepare citizens to believe in and think 
and behave like democratic citizens must commit to the explicit and 
purposeful process of teaching and promoting the development of 
democratic knowledge, skills, values and attitudes. This is known as 
education for democracy or education for democratic citizenship. And it is 
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different from (although not unrelated to) democratic education, which 
refers to an education system that has a democratic structure and follows 
democratic processes; and different from the democratization of education, 
which refers to the opening of access to education to all members of a 
society. An effective program of education for democracy teaches and 
promotes the development of specific knowledge, skills, and values or 
attitudes that are necessary to live in a democracy”. 
 
“The values of democracy, those of respect and tolerance (both individual 
and political), responsibility, integrity, self-discipline, justice, freedom, and 
human rights, among others, are not innate human values. They are 
learned and must be taught as explicitly, and clearly as democratic 
knowledge and skills are taught. This element of education for democracy 
is possibly the most controversial and difficult to plan and implement, as 
many fears that teaching values should not be part of school curriculum, 
but of family instruction and practices. However, democracy is founded on 
specific values that must be explicitly labelled, identified, practiced, and 
promoted in group-settings, not just in the family so that children learn 
that values are not just private and personal choices, but also choices that 
have public and social consequences”. 
 
(Education for Democracy by Eleonora Villegas-Reimers. ReVista. Harvard 
University)    

Education for Democracy, it is a very important issue for all of us, not only on a personal 
level, but also on a collective level. 

The concept of democracy is very widely known throughout human history, but it can be 
open to many interpretations today, depending on the context. These interpretations are 
not exclusively personal and/or dependent on the ideology, on the formation of values or on 
the political affiliation of each human being, but they are generalized and structured in 
certain aspects, susceptible of changes, interpretations and different readings, in an 
eminently collective sense. 

The democracy that emerged in Athens as a political form, known and interpreted by Rome, 
forgotten by the Christian medieval kingdoms, but known and transmitted in Europe by the 
scholars of the Middle Ages, reappears in all its splendour with the appearance of the social 
values brought about by the liberal revolutions. All this leads to the search for a just society 
that guarantees the rights and duties of the citizens who make up the society. 

After the American Revolution and the French Revolution, European societies have been 
immersed in a changing process, which tended to re-implement human values, rights and 
duties based on the strictest democracy. 
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The struggle for the implantation of these ideas and the attainment, implantation and 
maintenance of the rights they advocate, makes the value of democracy throughout the 
planet unquestionable and indisputable. 

The treatment of the instruments necessary to forge and maintain a democratic system 
today has involved a study of legal norms throughout human history. This evolution up to 
the present situation has made it possible to carry out an exhaustive work with the students 
of Secondary Education and/or High School, basic to understand the functioning of current 
societies, the conflicts that can arise, the agents that intervene in them, their interaction and 
their positive and negative influences. 

Obviously, the execution and initial treatment of the module depend on the political system 
in force in the states of the different educational centres participating in the project, but this 
does not mean that its inclusion and minimum school development should be considered as 
fundamental for the correct evolution of the societies and states of the 21st century. 

Education for Democracy 

Education for Democracy is a complex issue.  

By way of introduction, we want to share some initial considerations: 

• There is no canonical definition of the concept of democracy. There are multiple 
definitions, more or less accepted. We can highlight the one that, etymologically, 
indicates that democracy is the power of the people, of the "demos". 

• Democracy is based on two fundamental principles: 
o The principle of individual autonomy: a person can develop their interests in 

an area of freedom, as long as it does not affect the rights of other people. 
o The principle of equality: everyone should have the opportunity to influence 

decisions that affect society. 
• Education for Democracy with Civic Education should not be confused. While Civic 

Education refers to the explanation of political systems, Education for Democracy is 
based on education in a series of values such as empathy and the set of human 
rights. 

Democracy emerges as a political form of government in the city-state of Athens in the 5th 
century BC. by evolving the governmental system of the polis and empowering the 
participation of the people in their government, through representatives elected by 
Athenian citizens. Democracy was made possible thanks to Solon’s legislative reform, which 
modified the old Athenian social structure during the oligarchic period, restructured the 
political structures of the city and boosted its corporate institutions. His task was completed 
by Pericles, the greatest creator of the hegemony of Athens during the democratic period. 
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Throughout history, the concept of democracy has suffered abandonment and forgetting, 
but since the Modern Age some of its precepts have been recovered, especially those 
related to the knowledge of human rights and their defence. Standard-bearers as the 
Spanish Dominican Francisco de Vitoria, important legislator establishing the foundations of 
international law, which in the 16th century already advocated the defence of the 
Amerindian tribes during the Spanish conquest until the set of intellectual members of the 
Constituent Assembly that developed the legal text of the Declaration of Rights of Man 
during the French Revolution of 17889. The twentieth century presents important figures in 
achieving democratic achievements or the consolidation of human rights in various parts of 
the world, from Mahatma Gandhi, Nelson Mandela or Martin Luther King. 

In the female sphere, human rights defenders are also numerous as well, from Olimpe de 
Gouges, author of the Declaration of Women's Rights in 1791, to the English suffragettes 
Emmeline Pankhurst and Emily Davison, or Americans - Alice Paul, Susan Brownell Anthony, 
Lucretia Mott and Lucy Stone - to Eleanor Roosevelt, as a member of the commission that 
drafted the Declaration of Human Rights in 1948. 

At present, democracy is considered by most countries and peoples to be the only valid and 
viable system of government. The most common form of democracy is representative 
democracy, in which citizens are represented in a clear and fair election by a majority vote of 
the population. It is based on the separation of powers and the protection of human rights. 

It is more widespread in Europe than ever before. Almost all European countries consider 
that they have developed democratic societies, because they are based on the principles of 
the sovereignty of citizens. 

However, there are other forms of government that affect the two fundamental principles of 
democracy: dictatorship (power falls into the hands of a single person) or oligarchy or 
plutocracy (in the hands of a certain social class, which makes decisions in the country on 
behalf of the rest of the population). In these forms of government democracy is not 
respected. 

It is important to remember that institutions such as the family and the school, those that 
students live and know closely, are not democratic institutions. For this reason, many times 
among them there may be a certain perception of democracy as something external, just for 
politicians. 

 Due to this, the explanation and work on the concepts of democracy should avoid 
indoctrination of any kind and, at the same time, make their values as a premise of life in 
school activities. 

We believe that democracy is much more than a doctrine of political action; It is a path and a 
culture of life. Therefore, we have considered that Education for Democracy is very 
important at present. Not only should students be taught the legal framework, based on 
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their knowledge of human rights and the text of the different Constitutions, but also 
reflection on their knowledge and practical application should be important. 

For this reason, we have included in our work elements that modify Education for 
Democracy in the educational sphere, such as: the diversity of students and the problems of 
treatment of values in each academic profile, conflict resolution or the influence of the 
media on the activity of educational communities. 

Democracy Education in the Curriculum 
Belgium 

See the first paragraph on page 14 and 15 for a better understanding on how the curriculum 
and the learning objectives in Flanders education relate to each other.  

In the common global non-subject specific learning objectives (“end terms”) for secondary 
education, Education for Democracy is described under 2.2.3 Political-legal, socio-economic 
and socio-cultural society where as far as the political-legal aspect of a democratic society is 
concerned, particular attention is given to four interrelated themes, in particular active 
citizenship, human rights, democracy and the European / international dimension. 

A minimal understanding of the characteristics and functioning of a democracy is a 
fundamental condition for active citizenship. This will certainly include the rules of the law, 
the division of the powers, the (Belgian) state structure and political decision-making. In 
addition to a minimum factual knowledge, basic insight is also required in the procedures 
and mechanisms of a democracy. Also, other than the formal institutions, such as the media, 
play an important role in a democracy. Civil activities such as broad consultation, advocacy 
and the transformation of power in rules and procedures are discussed in this theme. 

Every citizen has the right to critically evaluate, appreciate or contest the achievements of a 
democratic regime. A framework of thought and reference, broader than that of one's own 
society, makes it possible to compare characteristics of one's own democratic system with 
those of other democracies and other forms of government. 

Croatia 

Education for democracy is not practised as a separate subject, however the children are 
taught about the history and impact of democracy through history lessons, and some of the 
themes of this module are available in Croatian schools in the interdisciplinary topic of Civic 
Education. 

They learn the following: 

• To understand the concept of democracy. 
• To grasp the evolution of the concept of democracy throughout history. 
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• To list the different types of democracy in force today. 
• To understand the relationship between rights and duties. 
• Relate rights and duties in real life. 
• To prepare for life in democracy. 
• To observe the correspondence of rights and duties within the text of the Croatian 

Constitution. 
• To apply constitutional principles to everyday life. 

Italy 

In Italy Education for Democracy is developed in a transversal way in the different grades of 
school, as well as Education for Peace, and in the different subjects (i.e. History, Italian 
Literature, Philosophy, Religion). A big attention has given to this education in our country. 

Poland 

Not a separate subject in the curriculum. Students learn some aspects of democracy 
education on History lessons and Civics – they learn about different state systems, 
democracy, constitution, especially about the state system and political situation in Poland. 

Romania 

Part of National School Curriculum: 

• Integrated in 7th grade Civic Education textbook 
• Integrated in 5th grade History textbook - “The History of Democracy” 

2.Project based activity (extracurricular activities in association with history and geography, 
Erasmus+ Projects, Pestalozzi Projects, Students Council Activities) 

Spain  

Education for Democracy is part of the curriculum in Spain but not as a separate discipline or 
subject. 

It can be integrated in several subjects of different contents and curricular classification in 
the educational order: 

• Main subjects: 
o Geography and History (1st, 2nd, 3rd and 4th years of ESO). 
o History of the Contemporary World (1st year of Upper Secondary, CCSS and 

Arts itineraries). 
o History of Spain (2nd year of High School, all itineraries). 
o Philosophy (4th year of ESO and 1st year of High School). 
o History of Philosophy (2nd year of High School, itinerary CCSS). 
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o Greek (1st and 2nd years of High School, CCSS itinerary). 
• Specific subjects: 

o Ethical values (1st, 2nd, 3rd and 4th years of ESO). 
o Classical culture (1st, 2nd, 3rd and 4th years of ESO). 

The concept of democracy, its development and evolution as a form of government, the 
characters that have influenced the creation and dissemination of its values and its different 
ethical and moral considerations allow this topic to be treated, viewed and commented from 
very different educational areas which correspond to different and diverse subjects: 

• From the historical framework, considering the origin and implementation of 
democracy in the polis of Athens until the revolutions of the eighteenth century and 
the social phenomena of the twentieth century caused by the struggle and 
consolidation of human rights acquired. 

• From the field of classical culture, because democracy is one of its fundamental 
pillars. 

• From the philosophical and religious framework, seeing the contributions that ethics 
and morals bring. 

• From the biographical framework, recalling those characters who have stood out for 
their defence of democracy and its values. 

• From the philological field, for allowing us to know all the written works and essays 
on this topic and for the linguistic contributions generated. 

• It allows developing one of the transversal elements of the curriculum: social and 
civic competences (Order ECD / 65/2015 of January 21 

Education for Democracy should allow students a good knowledge of the different 
democratic systems currently in place, especially European participatory democracies. 

It must also allow them to know the rights and duties emanating from the Constitution of 
their respective countries to be able to become, by exercising them in a citizen of great 
moral and ethical values, who consider democracy as a value to respect and keep up. 

The historical review of democracy in Spain, as well as that of the evolution of its different 
Constitutions throughout our most recent history, must also allow them to value and be 
consistent with the values with which we live. 

It can be part of interdisciplinary projects for its curricular diversification and its transversal. 

Turkey 

In the national education curriculum there is no lesson in itself under the name of 
Democracy Education. Democracy education is generally taken as a course with citizenship 
and human rights. Our students are obliged to see the "Human Rights, Citizenship and 
Democracy" course at the 4th grade primary school and at the same time under the name of 
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"Citizenship and Democracy" at the 8th grade. Democracy education continues throughout 
the whole education life by integrating into different courses. 

Our Future Vision on Education for Democracy 

Surely, we share the appreciation that the educational process does not start or end in the 
school institution. The school constitutes only one (not always central) element of 
education. The family, the community and the social environment, friendships, life 
experiences, exposure to the mass media, etc. are other agents that make up the 
educational process. 

As we have explained, education for democracy is essentially an education in certain values, 
such as empathy, responsibility, or solidarity. As long as personal and social values do not 
have precise curricular contents. They are attitudes and feelings difficult to codify. In any 
case, the school must provide especially tools, instruments and resources to face social and 
professional life. In this sense, it plays a significant role in the assumption of the values of 
democracy. 

For our students, democracy is an external concept. Neither the current family models and 
the same school structure are essentially democratic institutions, at least for children and 
adolescents, for students. That is why democracy is sometimes seen as something distant, 
that affects adults and that is concretized from time to time in electoral campaigns and 
voting. We have also lived experiences in which the curricula of civic education programs in 
countries such as the former USSR or the so-called "Formation of the National Spirit" in 
Spain of the Franco regime tried to indoctrinate and train obedient and respectful citizens 
with established power. 

Education for democracy, as we understand it, seeks to educate citizens with their own 
criteria, solidarity and with a critical spirit, overcoming the difficulties of learning that runs 
the risk of appearing as an abstract element, away from the experiences of life of souls. That 
is why the importance of educational experiences such as those of learning service, that is to 
say, be able to involve the educational process with shared community activities. There is 
also a model for a school that is full of democratic values in its internal functioning, in the 
relationship and participation of students, in the ties with their families and with their 
community environment. It is clear that a learning that is not practiced can easily be 
forgotten. 

We aspire throughout the school process to form CRACS, that is: Citizens, Responsible, 
Actives, Conscious and Supporters. Work in the values of education for democracy offers the 
opportunity to influence the improvement of democracy in society, not only in the political 
and institutional sphere, but in the whole of social and professional life. 
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The Guide 
Transversal Skills Addressed 

In this module, participants will develop a broad set of transversal skills because they 
contribute to the promotion and development of values such as citizenship, tolerance, 
equity, justice, the importance of knowledge and the defence of human rights an 
intergenerational relation. 

Digital Skills 

• Ability to access and search a website and to discern, use and process the 
information obtained. 

• Ability to use Internet services such as e-mail, thematic discussion forums. 
• Ability to use appropriate instruments (graphs, tables, maps, images, presentations) 

to produce and present the requested information. 
• Ability to use and apply democratic principles in the uses of ICTs in different areas: 

school, family, work and leisure. 

Civic Skills 

• Acceptance of human rights as a basis for solidarity and responsibility in the modern 
democratic societies of Europe. 

• Awareness and historical evolution of the concepts of individual, group, society and 
culture. 

• Knowledge of the concepts of peace and pacifism as a system for building democratic 
societies. 

• Constructive tolerance of the different attitudes of other groups in society. 
• Preparedness for democratic decision-making with reference to individual or 

collective human rights and social interests in general. 
• Appreciation of national cultural identity and its integration into European cultural 

identity. 
• Awareness of community belonging and intercultural dimension. 
• Acceptance, awareness and understanding of the cultural differences and value 

system of the ethnic and/or religious identity nuclei that make up society. 
• Acceptance of gender equality for the correct social management. 
• Promotion of respect for oneself and others. Non-acceptance of prejudices, 

stereotypes and preconceived ideas. 
• Promotion of solidarity for disadvantaged groups, entities or individuals. 
• Ability to mediate, negotiate and resolve conflicts. 
• Critical capacity to the information provided by different social or communication 

media. 
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Entrepreneurship 

• Recognition of strengths and weaknesses. 
• Organizational skills, analysis, communication, action, implementation, evaluation 

and registration. 
• Spirit of teamwork. 
• Equipment construction facility. 
• Cooperation capacity. 
• Positive attitude to innovation and change. 
• Own initiative. 
• Ability to speak in public. 
• Communication skills in foreign languages. 
• Negotiation. 
• Mastery of ICTs. 
• Organization of learning activities. 

For Examples of Activities See the New Educations Guide on Page 272 to Page 
318 
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ACTIVITY THEME WORKSHOP TITLE 

Concept of democracy Workshop 1: What is democracy for each 
participant? 

Rights and duties in democracy Workshop 2: Prepare constitution (I). 

Rights and duties in democracy Workshop 3: Prepare a constitution (II). 

Democracy in education Workshop 4: Democratic participation in 
education. 

Democracy in education Workshop 5: Diversity in education. 

Democracy in education Workshop 6: Conflicts in education. 

External influences in the Education for 
Democracy 

Workshop 7: The media. 

External influences in the Education for 
Democracy 

Workshop 8: The intervention of other 
agents in communication. 
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Civic education 
Civic education, as an objective and fundamental dimension of socialization, cannot be 
missed out of the education offer that is materialized in different ways within the school 
because it encourages the development of young people as active and responsible citizens. 
The development of civic transversal skills in pupils can be achieved through school 
curriculum and the organization of extracurricular activities on subjects centred on different 
civic education objectives, with the involvement of the community. Extracurricular activities 
of an interdisciplinary nature can play a very important role because they have a strong 
influence on pupils: developing civic creativity, capitalizing on skills, preparing for citizenship 
in the community, developing responsibility towards some community issues, encouraging 
initiative in using local resources. Organizing this type of activity has many positive 
consequences in any community and especially in communities that have serious socio-
economic hardships and where people do not try to find solutions to solve problems by 
capitalizing on local resources. 

Civic education is the one that has to tell 
students to be a good citizen, it means to 
take responsibility for your acts when you 
know that they can affect others, to fight 
for the respect of your rights and others. 
There are situations where these issues 
are self-managed, well, without any prior 
training and without any theoretical basis. 
But in order to understand the dynamics 
of society and why it is important to have 
civic spirit, it is necessary before to 
actively involve our rights, to know where 
they come from, how they work, what 
their limits are and how we can 
harmonize our rights to not harm others. 

All these aspects of civic practice are taught by civic education. Broadly, "civic education" is 
all processes that affect people's beliefs, engagements, capabilities, and actions as members 
of communities. The process of moral-civic education aims at acquiring skills and attitudes 
based on moral values such as respect, politeness, fairness, decency, etc. 

Looking for equity and social cohesion is a growing social priority recently at national and 
European level. Encouraging citizens, particularly young people, to participate actively in 
social and political life is therefore a priority at both European and national level. It is civic 
education that encourages the development of young people as active and responsible 
citizens. 
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Citizenship 

“Citizenship” means all the processes that affect people's beliefs, commitments, capabilities, 
and actions as members or prospective members of communities. Civic education need not 
be intentional or deliberate; institutions and communities transmit values and norms 
without meaning to. It may not be beneficial: sometimes people are civically educated in 
ways that disempower them or impart harmful values and goals. It is certainly not limited to 
schooling and the education of children and youth. Families, governments, religions, and 
mass media are just some of the institutions involved in civic education, understood as a 
lifelong process. 

It is also a process of awareness-raising and enlightenment, aiming at helping students to 
acquire a new culture focusing on strong civic and citizenship values, based on a system of 
rights, civic duties, respect of human rights, democracy, justice and the rule of law. 

Civic education is an important avenue through which citizens could be educated about the 
important role that they are expected to play in the development of their country. This will 
serve to widen the relationships among individuals and groups. It should also bring about a 
sense of duty and responsibility in each individual towards the family, the community and 
the nation at large, through a shared understanding of the value of rights, duties and 
responsibilities. 

If we focus our civic education 
activities on young people 
especially on our students, there 
is the added advantage that they 
will be caught at an age where 
they could be more easily taught 
to develop the necessary skills 
and attitude to appreciate the 
values and moral judgement 
which are necessary to create 
social consciousness. In fact, the 
use of the school or college 
could prove to be the most 

effective means of bringing positive transformation in the attitude, nature and character of 
our students by instilling in them the spirit of mutual understanding, and co-operation, 
friendship, love and respect which should be shown towards others. 

Why is it important? 

It is important to have this education because Civic education empowers us to be well-
informed, active citizens and gives us the opportunity to change the world around us and 
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also Democracies need active, informed and responsible citizens; citizens who are willing 
and able to take responsibility for themselves and their communities and contribute to the 
political process. 

It is perhaps only through civic education that we could succeed in creating the kinder and 
gentler society which continues to elude us. We would also be able to give life to that part of 
our National Pledge in which we promise to give our love, our loyalty and skills, in the service 
of our country; and to work diligently to help build a prosperous and peaceful nation. 

Civic education, therefore, is-or should be-a prime concern both in schools and in societies. 
It started at the school and goes on during the whole life. There is no more important task 
than the development of an informed, effective, and responsible citizenry.  So, it is 
compulsory to have this education in most of the countries and has its own curriculum. 

Civic Education 

Citizenship education in Turkish education system in a planned way starts with the period of 
Tanzimat (1839-1876). Giving importance to citizenship education in order to strengthen ties 
that hold the state and its citizens together is part of the educational renewal movements 
carried out in this period. In the Republican period, educating individuals who love the 
country and know their citizenship responsibilities is among the general purposes of Turkish 
national education. 

Human rights and democracy education courses in our country had already been thought by 
Citizenship Information, Social Information, Citizenship Information and finally still goes on 
with name of Citizenship and Human Rights Education. 
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With the Citizenship and Human rights Education, it is aimed to introduce some basic 
concepts related to citizenship, democracy and human rights to the students, as well as to 
raise awareness, sensitivity, consciousness, thoughts, attitudes and behaviour about the 
protection and application of human rights. 

Citizenship and Democracy Education Course Curriculum was prepared with thematic 
approach. The five main themes of civic education are: Every Man is valuable, Culture of 
Democracy, Rights and Freedoms, Our Duties and Responsibilities and Good Citizenship. 

Themes of Civic Education: 

• Every Man is valuable: In the first theme, with the name of every man is valuable, 
the protection of human worth and dignity in the international documents related to 
human rights, the protection and development of human values, individual 
differences and the necessity to live these differences together are given. These 
concepts emphasize that "human" is the basis of living together. Man is the origin of 
all cultural events and starting point. 

• Culture of Democracy: Having democratic attitude is one of the best ways of living 
happily and peacefully in a modern society for individuals. Democracy is one of the 
most accepted ways of governing system in our modern world. In this case 
democracy education and establishing a democratic environment at schools and in 
societies are so significant for the students, teachers and administrators.  
Under the name of democracy culture, democracy and democratic attitudes are 
emphasized. In addition to emphasizing democracy's "human" emphasis, democratic 
citizenship needs to recognize all forms of discrimination and combat discrimination, 
the need for dialogue and effective communication for coexistence, the diversity of 
social wealth, the prejudice negative, the role of gender equality. Thus, to create 
awareness for democracy, to embrace democracy as a life style is aimed. 
Rights and Freedoms: Citizen is the person who lives as an inhabitant in any village or 
city of the state and country. We all are citizen of our country and have various rights 
and responsibilities towards our village, city, society, state and country. Rights and 
duties of each citizen are very valuable and inter-related. Every state or country 
provides its citizens some fundamental civil rights such as personal rights, religious 
rights, social rights, moral rights, economic rights and political rights. 
Human rights and freedoms are emphasized with in this theme. It is aimed to protect 
and develop the rights and freedoms, to comprehend the role of non-governmental 
organizations in this issue, to recognize the relation between democracy and the use 
of rights and freedoms, to use democratic means of seeking rights, and to propose 
democratic solutions in violation of rights and freedoms. 

• Our Duties and Responsibilities: The duties and responsibilities of the individuals in 
the democratization of their daily life have been featured. It is aimed to protect and 
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develop the unity and integrity of the country and to respect human life and dignity 
by the help of this theme. 

• A good Citizenship: Good citizenship is when one properly fulfils his or her role as a 
citizen. Good citizens are actively involved in their community and in the betterment 
of their fellow citizens. They take pride in where they live and strive to make it a 
better place. So, by the help of this theme our students will learn to respect others 
and their property, respect the environment and does not damage it in anyway. Also, 
they will be aware of listening to the views of others and think about what they have 
to say. 

Civic Education in the Curriculum 
Belgium 

See the first paragraph on page 14 and 15 for a better understanding on how the curriculum 
and the learning objectives in Flanders education relate to each other.  

In the common global non-subject specific learning objectives (“end terms”) for secondary 
education Citizenship is very broadly defined under the header 2.2.3 Political-legal, socio-
economic and socio-cultural society and it can therefore be expressed in many concrete ways 
in the education programme (from geography to arts). In the cross-curricular learning 
objectives, amongst the assignments for schools that are considered important for 
education, pupils are taught a sense of citizenship. Inspired by the European 
recommendation and based on ideas from the OECD project “The definition and selection of 
key competences”, an update of the learning outcomes has provided an answer to the 
question of what minimum capacities every citizen in Flanders needs to be actively able to 
participate in society and to build a personal life. 

As far as the political-legal aspect of a democratic society is concerned, citizenship is one of 
the four interrelated themes, active citizenship, human rights, democracy and the 
European/international dimension. 

Croatia 

The Croatian Education Plan and Program for Civic Education is part of each School 
Curriculum. The subject does not exist as a stand- alone subject, however there is an 
interdisciplinary content in all subjects, classroom classes, and out-of-school activities from 
the 1st to 8th grade. The Civic education plan and program is published on the school's web 
page, there is a school document in writing and each class has its own workbook for the 
teachers which is stored in the school's collection and serves for the decommissioning of the 
preparation and materials and is a part of the report program at the end of the school year. 
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Italy 

Civic  education is included in the national curricula of all countries and is given in three 
different ways: as a subject in its own right (in about half of European countries, with a 
significantly variable duration: from 12 years of France to the single year of Bulgaria), as part 
of another subject or subject area (usually social sciences, history, geography, languages and 
religion / ethics). or in the form of a cross-cutting thematic, which involves all teachers 
(Ireland, Wales, Scotland, Croatia and Italy). 

The importance of education to citizenship has been repeatedly stressed in our country and 
the very wide consultation promoted by MIUR during the discussion of law 107/2015 has 
revealed that precisely the education to citizenship is the most requested skill by public 
opinion. 

In paragraph 7 of law 107/2015, among the priority training objectives are indicated: 

• "development of skills in active and democratic citizenship through the enhancement 
of intercultural education and peace, respect for differences and dialogue between 
cultures, support for the assumption of responsibility and solidarity and care for 
common goods and awareness of rights and duties "; 

• "development of responsible behaviours inspired by knowledge and respect for 
legality, environmental sustainability, landscape assets, heritage and cultural 
activities". 

Poland 

We have this subject in the curriculum in Poland. It's called Civic Education or Civics. 
Students learn about: Human rights, Young citizen in the office, Law and courts, Security, 
Education and work in Poland and EU, Protection of rights and freedoms, etc. 

Romania 

Part of National School Curriculum: 

• Separate subject 
• Civic Education from 3rd grade to 8th grade with a programme elaborated by The 

Ministry of National Education 

CDS (Discipline in the School Chosen Curriculum) 

• “Our community” 3rd grade with a programme elaborated by Junior Achievement 
Romania 

• “European Education” from 1st grade to 4th grade with a programme elaborated by 
The Ministry of National Education 
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Project based activity (extracurricular activities in association with history, Erasmus+ 
Projects) 

Spain  

Civic Education is part of the curriculum in Spain but not as a separate discipline or subject. 

It is integrated in other subjects in a transversal way, allowing the development of social and 
civic competence. 

It guarantees, with this, the preparation of the students to exercise democratic citizenship 
and participate fully in any community action.  

In Catalonia, after the repeal of the LOE and the subject of Education for Citizenship, a 
Community Service has been implemented, considered as a form of civic education that 
encourages social participation. 

Community service is an educational action aimed at the development of social and civic 
competence. 

The student to improve their environment, performs a service to the community, applying 
their knowledge, skills and abilities, while learning the active exercise of citizenship. 

The community service must be part of the curricular program of one or two subjects of 3rd 
or 4th year of ESO, defined in the annual plan of the educational centre. 

Community service is mandatory, and its objective is to ensure that students, throughout 
their school career, experience and carry out civic engagement actions. 

It includes a part of learning linked to the curriculum, which takes place during school hours, 
and an active service to the community that must be carried out outside of these hours, in 
accordance with the needs of the entity with which it collaborates and of the organizational 
criteria of the teaching centre. The time commitment for the development of community 
service is 20 h., With a minimum of 10 h. of active service to the community. 

The community service projects must contain a teaching and practical assignment and the 
curricular link that serves the active service. 

For evaluation purposes, it is considered a transversal project, with an impact on the 
qualification of the subject or subjects to which it may be linked. 

Community service is a type of voluntary, experimental, that sensitizes adolescents for issues 
such as social inclusion, the generation of values and emotions towards people in need, 
service to the elderly, intergenerational relationships and the treatment of issues that 
concern us. to all as citizens, generating, in turn, a sense of commitment and belonging to a 
solidarity group. 
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The experiment of volunteering generates among the young people such expectations that, 
often, they repeat the experience without any pressure or obligation already outside the 
school period 

Education for Citizenship was a subject of the curricular content of the LOE, approved by 
Royal Decree 1631/2006, which consisted in the teaching of democratic and constitutional 
values, repealed with the application of LOMCE. 

The LOMCE has not replaced it and, currently, this causes that the Spanish curricular content 
in relation to concretizing human rights and / or critical thinking in any discipline is 
completely out of date, for non-existent. The treatment of values education that advocates 
the Ethical Values subject is completely insufficient. 

Turkey 

Considering Turkey’s civic education process, it goes back to declaration of Turkish Republic. 
At that period, it had been understood that the "citizenship" institution is important in the 
formation of the nation-state. Mustafa Kemal's book with the name of "Malûmat-ı 
Vataniye", was taught to teach citizenship. Then the education went on with different names 
of books. “Human rights and Civic” courses are still taken as a compulsory subject at the 
fourth grade and 8th grade classes. 

Our Future Vision on Civic Education 

Would not it be more appealing if it were possible to live in the worlds we've created in our 
dreams? 

I seem to hear everybody' s certainly yelling ‘YES'. Last night I dreamt such a beautiful dream 
that it could be called as utopic and never wanted to wake from that dream. I did not want 
to wake up because the truths I live in now and the world I dreamt - they were so different. I 
feel like you’re saying “Come on. Tell it to me” and here I am beginning.  

I am so identified with my being a teacher that in that new world I was again a teacher. But 
that time I was not a high school teacher but a primary school teacher. There were 
completely 30 little, bustling, affectionate, eager to learning kids around me. They all came 
from different ethnic cultures. Some Kurdish; some Laz; some Circassian; some Gypsies and 
some Turkish. 30 perfectly different personalities.   
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As it was a dream I did not have to teach them Mathematics, History or Turkish. I was 
responsible for just preparing them for their daily lives and giving them citizenship 
information. It was not that I did not wonder why the education system had changed again. 
Anyway, it was necessary to start with the ethnic war against each other because every 
single kid wanted to sit with a kid with the same ethnic culture and speak his own language. 
Firstly, I taught them that they were all special and valuable and then to be respectful to 
each other. Getting to know each other bit by bit they started to socialize. I loved that side of 
being a child the most. They could so easily adapt themselves. In a short time, they 
understood that what connected them was actually the bond of citizenship and gave up 
fighting each other. I wish it were that easy for also the adults.  

Firstly, we connected and then? Then we learnt our rights and responsibilities. I gave them 
responsibilities at school. We had a pet- it was a hamster. Each school day one student was 
responsible for meeting its needs. Everybody was responsible for keeping the school toilets 
clean and checking the taps. Everybody had a flower so that they would love the nature and 
care about it.  They were also responsible for watering and taking care of them. By the way 
our school time was until the noon.  We had just four periods of classes throughout the day. 
Afternoons were just for sports and social activities. Was it not my dream? It had no 
Mathematics in it - As it can be understood I do not like Mathematics so much. Then I taught 
them their right to vote. They elected one of them as the class president. No one impressed 
anyone’s opinions. 

The beauty of being in a dream was that my students were getting older really swiftly. We 
had never forgotten our past for sure, though. But not by heart or from books – I wrote 
several sketches about the super heroes of our country. We wrote poems and stories about 
their lives. This way they could learn what their ancestors sacrificed for that country. They 
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learnt that their ancestors had forgotten their being Kurdish, Turkish or any other ethnic 
cultures while struggling for this country. 

Afterwards I taught them the best thing, democracy. We learnt to be respectful toward any 
ideas whatever it was – rightist or leftist, religious or sceptical. I taught the freedom of 
thought. I told them that it was necessary not to take away individuals’ personal rights just 
because they had become a member of a union or a political side. I told them my own story. 

We found out that public interest preceded our personal interests. We never scratched our 
desks so that many generations could study at unworn desks after us. Working at workshops 
we produced different things and used all the things we produced again for the school 
benefit. 

Then suddenly they were grown up and a world which was too beautiful to be real emerged. 
Those kids, those beautiful kids taking that good education separated away to the four 
corners of the world and took peace and tranquillity wherever they went. They placed the 
country interests before their own interests. They took part in the administration of the 
country. They fulfilled their responsibilities both toward themselves and the societies they 
lived with. The places they lived in were always very clean, because they grew up both 
adoptively and corporeally clean. As they did not litter they also never stole anything. They 
were rushing to the people in need voluntarily and what’s more they would have no gain, 
though.   

Shortly the seeds of citizenship I sowed within education many years ago made good. When 
my spouse woke me up he told me that I still had a big smile on my face. When I told him my 
dream telling that there would never be world like it he spoiled it a bit. 

However, I  

I imagine a world; our children learn to be aware of duties and responsibilities of the 
individuals and value themselves and promote self-esteem. Also, I imagine that they are all 
ready to protect and develop the rights and freedoms and willingly to improve their 
democracy culture and democratic attitudes. 

The Guide 
Transversal Skills Addressed 

We can certainly say that transversal skills list can be applied to the Course content 
successfully. We have observed how much transversal skills have developed at the period of 
implementation and dissemination of all these workshops. 
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Digital skills 

•  Our students need to make some preparation before the implementation of the 
workshops. So, they improved the ability to use appropriate aids (presentations, 
graphs, charts, maps) to produce, present and understand complex information. 

• Also, they developed the ability to access and search a website and use Internet 
services. Such as, for the workshop of “Super heroes of our country”, they had to 
collect information from the net to choose their heroes. They collected information 
about their life style and they prepared presentations. They shoot short films. All 
these affords are not only for just for one workshop but also for the others. So, they 
really improved their digital skills. 

Civic Skills 

• It was noticed that the students who had participated to the activities improved their 
civic skills more.  

• It has been seen that our students are more aware of their environment, more 
concerned with their volunteering movements, more social, active, sharing, aware of 
their rights and responsibilities. 

• They improved social and cultural participation skills. We had organized a small 
festival for the workshop of “It is better to be a rainbow”. It was a social and cultural 
event. The class who is responsible from this workshop worked hard. There were 
students who had the problem of socialising. During the preparations, they 
succeeded to overcome the problem. One of the girls who does not like to be in 
crowd started to have communication with the others. 

• They became aware of democratic culture and democratic behaviours. Especially 
Democracy Corridor provide students to be aware of Democratic culture and 
democratic behaviours both in the world and in Turkey. 

• They increased awareness of concepts of individual, group, society, culture and 
historical evolution of these concepts. 

• We have students from different ethnic groups and after the workshops they showed 
interest in others and respected each other. 

• The tendency of taking responsibilities as a conscious citizen and being conscious 
about the issues of the community has increased. 

• They became more volunteer to take part social activities, civic organizations. 

Entrepreneurship 

• Our students improved the skills for planning, organising, analysing, communicating, 
doing, de-briefing, evaluating and recording. 

• Skills for project development and implementation. 
• The ability to work co-operatively and be flexible as part of a team. 
• The ability to recognize their own strengths and weaknesses. 
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• Ability to act proactively and respond positively to changes. 
• Ability to assess and take risks as and when warranted. Self-initiative 
• Positive attitude to change and innovation. 

For Examples of Activities See the New Educations Guide on Page 331 to Page 
411 
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WORKSHOP THEME WORKSHOP TITLE 

1. Culture of Democracy The importance of the media in society 

1. Culture of Democracy Corridor of Democracy 

2. Rights and Freedoms Board Game 

2. Rights and Freedoms How rights are protected? 

2. Rights and Freedoms Children's rights 

2. Rights and Freedoms Human rights with banners 

3. Duties and Responsibilities School President Selection 

3. Duties and Responsibilities Making civic decisions 

3. Duties and Responsibilities Super heroes of our country 

4. Good Citizenship Who was there while we were not here. 

4. Good Citizenship Around a table 

4. Good Citizenship For the common good 

4. Good Citizenship It's better to be a rainbow 

4. Good Citizenship Volunteering at school  

4. Good Citizenship What makes a good citizen? 

These activities and workshops can lead to various outputs in various formats: brochures, 
newsletters, pamphlets, posters, photographs, a video diary, questionnaires ... 

In the Guide, we provide guidelines for the different workshops that are proposed to 
support this module. The workshops are ordered alphabetically. The teachers can select the 
workshops that they find most suitable within their own context and can adapt them, their 
method, content as well as the outputs envisaged.  
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Ecological education 

'' If you think about the next year, plant a tree! If you think about the next 
century, educate the children!  
(Chinese proverb) 

To teach pupils to love nature, we must make them understand with both mind and soul, 
that nature is our friend. It comes through the study of environmental awareness in the 
formation and education of school behaviour, which involves actions for the preservation 
and protection of nature. 

Ecological education must start from the early childhood. It contributes to the formation of 
ecological consciousness and thinking about nature, but also to the formation of careful and 
correct behaviour towards it. It is not enough simply to be informed about the environment, 
but it is important for students to express personal ideas and to express an attitude about 
their responsibility for the environment in which they live. They must be able to understand 
the relationships existing between certain situations and to analyse, synthesize and 
generalize the information as it is important to solve the causes that led to a certain 
situation and not its effects. 

Ecological education enhances problem 
awareness and understanding of personal 
values by "discovering" attitudes and 
helping students to evaluate and clarify 
their feelings about the environment and 
how it contributes to its problems. It helps 
everyone to understand the fact that 
people have different values, and conflicts 
between them which must be addressed 
to ultimately prevent and solve 
environmental problems. Ecological 
education is also practical, in the sense of 
learning things like planting a tree to 
reduce consumption or how to we live 
with a negative impact on the 
environment as little as possible. 

Ecological education is a way of life and its 
problems will not be solved only by 

technical solutions, but by deep understanding of the existing connection between the 
human being-nature-environment of life and the individual and common attitude towards 
these problems. The environment is addressed to both the mind and the soul of the 
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students. The school plays a major role in environmental education, stimulating their 
interest and enthusiasm, as young people spend much of their time here and because it is 
the place where knowledge is passed to develop students' positive attitudes towards 
problems the environment. 

Ecology 

“Nature bears long with those who wrong her. She is patient under abuse. 
But when abuse has gone too far, when the time of reckoning finally 
comes, she is equally slow to be appeased and to turn away her wrath.” 
(1882 - Nathaniel Egleston) 

Environmental protection is a priority of the contemporary world, expressed through the 
promotion of sustainable policies in terms of human and natural capital and assumed by 
accepting the UNESCO "Charter of the Earth". 

 CONCEPTUAL DELIMITATIONS 

The knowledge of the complex problems of the environment presupposes the collaboration 
of several sciences, which offer not only the analytical knowledge of its components, but 
also the overall problems, the functioning of these elements, the genesis of crisis situations, 
possibilities and forms of recovery. 

Closer to the needs of an integrated approach to the environment are: Systemics, Ecology 
and Geography. 

Systemics is based on the general theory of systems and exploits the accumulation of global 
vision of the world, including progress in various areas such as history, philosophy, biology, 
physics, cybernetics, telecommunication, etc. 

Ecology has emerged as an expression of the development of biogeography. Ecology has as 
its object the study of the ecosystems. 

Geography is at the interference of natural sciences with social sciences and is at the heart 
of Earth's concerns as a support for life and social-economic activities. 

 HISTORY OF ECOLOGY 

The term Ecology comes from the Greek 'study of house'- oikos (house) and logos (study), or 
the study of the place we live in. 

Ecology history stems all the way back to the 4th century. One of the first ecologists whose 
writings survive may have been Aristotle and his student, Theophrastus, both of whom had 
interest in many species of animals and plants. Theophrastus described interrelationships 
between animals and their environment as early as the 4th century BC. 
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Ecology developed substantially in the 18th and 19th century. 

It began with Carl Linnaeus and his work with the economy of nature. 

Alexander von Humboldt has directed scientific research into the conditions in which real 
processes occur in nature, within natural and human structures, interdependencies and 
human effects on natural landscapes. In his multi-volume treatise, Kosmos, he sought to 
unify diverse branches of scientific knowledge and culture. This important work also 
motivated a holistic perception of the universe as one interacting entity. 

Paul Vidal de la Blanche states that human phenomena are related to a certain limited 
terrestrial ensemble, with the ability not only to adapt to the physical environment but also 
to modify it. He conceived the idea of genre de vie, which is the belief that the lifestyle of a 
particular region reflects the economic, social, ideological and psychological identities 
imprinted on the landscape. 

Eugenius Warming’s work with ecological plant geography led to the founding of ecology as 
a discipline. 

The term Ecology appeared in the context of the development of biogeography in Germany 
in the mid-19th century and was coined in 1866 by German evolutionary biologist Ernst 
Haeckel as "the field of knowledge of nature economics - investigating all relationships of 
animals with their non-organic and organic environment". The scope of ecology is huge, it is 
about the interrelationships between living beings and their non-living environment. 

 THE CONCEPT OF ENVIRONMENT 

The environment is the set of physical, chemical, meteorological, biological factors in a given 
place with which an organism comes into contact. Between each organism and the 
environment, there are complex reciprocal influences. 

The environment consists of: 

Abiotic elements - biotope 

The biotope includes: the nature of the substrate; soil type, texture and mineral 
components; type of water; geographic factors; mechanical factors; physical factors and 
chemical factors. 

The Soil is the loose and fertile the loose and fertile layer of the Earth that provides food for 
flora, fauna and man. It has an inorganic component (minerals, water, air) and an organic 
one (of vegetable and animal origin). 

Unwanted changes in physical, chemical or biological characteristics, with direct implications 
for vegetation, animals, or human health represent the soil pollution. 
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The main soil pollutants are: 

• Solid residues - pesticides and chemical fertilizers, household waste and residues, 
municipal waste, exhaust dust from cars, ashes and slags from industrial processes, 
etc. 

• Liquid residues - waste water from industrial processes, from refineries, mines, 
natural precipitations that have dissolved acids, etc. 

• Gaseous residues - Mineral gas, natural gas leaked from buried pipes, gaseous 
petroleum products, etc. 

Water is the most common compound on Earth, having a great importance for human, plant, 
and animal life. 71% of the Earth's surface is covered with water, forming Hydrosphere. The 
amount of water on the Earth is constant; it follows a permanent circuit between the sea, 
the oceans, the atmosphere and the continents, the solar and gravity conditioning circuit. 

The importance of the Hydrosphere 

• The Oceans play the role of a large natural reservoir of heat from the Sun, as well as 
large reservoirs of mineral salts and other substances. 

• The sea currents distribute heat from low latitudes to large latitudes. 
• The precipitation water erodes the rocks and soil, contributing, over time, to the 

formation of the relief. 
• The surface waters are used in agriculture and industry. 
• The underground waters constitute the Drinking Water Supply of Earth. 

Changing the characteristic attributes of water as a result of human activity, damaging to 
health, is water pollution. 

The sources of water pollution are natural (soluble rocks, soil erosion, aquatic vegetation 
and water banks) and artificial (domestic, industrial and agro-industrial wastewater). 

The Air 

The air is the gaseous shell of the Earth, the Atmosphere. The composition of the 
Atmosphere is: Oxygen-21%, Nitrogen-78%, other gases (Carbon dioxide, Helium, Neon, 
Argon, Xenon, water vapours etc.) - 1%. 

The presence in the atmosphere of foreign matter of the normal air composition, which 
alters its properties, affects the flora, fauna and human environment, is air pollution. 

Air pollutants are aerosols, aerosols, toxic gases and vapours. Factors that influence air 
quality: 

• -Emissions of pollutants (chimneys, ventilation holes etc.) 
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• Meteorological factors (temperature, humidity, precipitation, air currents, solar 
radiation) 

• Geographic factors (relief, vegetation, water mirrors) 
• Urban factors 

Biotic elements - biosphere 

The ecosystem is the fundamental and functional unit of the biosphere, in which is made a 
correspondence between the biotope and the living organisms that inhabit it. 

The ecosystems are: naturals - in which man did not intervene; semi-artificial - comprise 
biological communities in which man intervened profoundly, but which retains species of the 
natural ones; artificial - entirely human. 

Pollution, the burden of the environment with foreign substances is felt everywhere and 
damages life. 

In addition to air, water and soil pollution, an important effect on the living has: 

Sound pollution, which consists of exposure to sounds whose intensity is stressful and 
affects the hearing system. Most of the noise pollution comes from cars, trains and planes. 
For a habitat the noise can reach up to 30 decibels, above this threshold the noise becomes 
upset. 

Biological pollution, caused by the presence of excess microorganisms in the habitat 
(bacteria, fungi, algae, spores, parasites). 

The factors that cause biological pollution are: 

• agglomeration in the rooms 
• excessive humidity and temperature 
• lack of cleanliness 
• pets, etc 

Some pollutants in the air cause "allergy", an abnormal reaction of the immune system to a 
substance that is usually not aggressive. 

• Radioactive pollution consists of the unwanted or accidental presence of radioactive 
elements inside or on the surface of environmental factors (water, air, food) or living 
organisms. 

The discovery of radioactivity, nuclear fission gave a boost to nuclear physics research. 
Increasing the number of nuclear reactors and their power requires the application of 
security measures to avoid possible accidents and their consequences. 

Physiological Action of Radiation: 

http://www.new-educations.eu/


More info: www.new-educations.eu  

91 

• somatic effects of irradiation, with manifestations such as: visual disturbance, 
depression, hair loss, sterility, cancer 

• genetic effects: genetic mutations, mental retardation, skin patches 

Anthropic elements 

Human intervention in the natural environment can have positive or negative effects. The 
ways of anthropic intervention on the environment are: 

• exploitation and irrational use of natural resources 
• the introduction into the environment of many substances with varying degrees of 

harmfulness 
• disproportionate development of economic branches and sub-sectors 
• inappropriate application of agro-technical works 
• developing the polluting communication networks 
• spatial development work 
• population of some territories 
• waste 
• deforestation 

The consequences of anthropic intervention on environment: 

• Desertification 
• Pollution 
• Reducing of biodiversity 
• Degradation of the living environment 
• Climate warming 
• Anthropisation of the environment 

The living environment becomes more artificial as the urbanization intensifies and leads to 
the alteration of the planet's health. The people has deliberately transported plants and 
animals across the Earth, either to satisfy an affectionate "fad", consisting in arranging a 
natural setting to remind them of the native lands, but most often aimed at increasing the 
productivity of the region where they have established. Thus, there has been a distortion of 
the ecosystem balance. 

Biodiversity 

The biodiversity is made up of ecological systems that work in natural and semi-natural 
conditions and in the anthropic systems by transforming and simplifying the first categories. 
The biodiversity is an "environmental insurance bill" that favours its ability to adapt to 
changes caused by any destructive human activity. 
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Due to human activity, mammoth has extinct since the prehistory, and from 1600 until 
today, 384 plant species and 242 species of vertebrate animals have disappeared, currently 
threatening 18,700 plant species and 3,061 species of vertebrate animals. 

The anthropization of the natural environment has resulted in the fragmentation of natural 
ecosystems, one of the most important causes of biodiversity decline. 

Waste 

Waste is the main cause of pollution of the environmental factors, due to the development 
of industry, agriculture, urbanization and demographic explosion. The people are the most 
important waste producers. The large annual amounts, the degree of toxicity or infestation 
on environmental factors and, consequently, on humans and living things, make waste a 
problem of this period. 

The complexity of waste generated in the current world has led to the conclusion that 
solving solutions can only be achieved within an Integrated Waste Management which must 
consider all the factors involved. The following are the directions of action: 

• Improving the impact of waste on the environment 
• value the waste 
• recycling and waste treatment 

Education for Ecology 

In the context of the knowledge society, tomorrow's school is built from progressive 
transformations that fuel ongoing change. It has the seal of democratization by adapting the 
curriculum to local specificities and ensuring the integrity of multidimensional content. 

The rich register of "new educations" allows the school to be opened to the problems of the 
contemporary world. 

Why the focus on environmental education? 

At present, more than 5.3 billion people are using the earth's natural resources. It is 
becoming impossible to escape the consequence of severe environmental degradation: 
species extinction, spreading deserts, pesticide contamination, increasing public health 
problems, starvation, poverty, and loss of human life. 

Environmental education offers students not only knowledge, skills, motivation and values 
but also commitment to manage the earth's resources sustainably and to take responsibility 
for maintaining environmental quality. 

Environmental education is a process directed at creating awareness and understanding 
about environmental issues that leads to responsible individual and group actions. 
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Successful environmental education focuses on processes that promote critical thinking, 
problem solving, and effective decision- making skills. 

 

The Environmental education and Environmental protection focuses on shaping the future 
citizen, able to form an objective point of view on the surrounding reality, to incite 
participation, thus becoming aware of the future and the fact that the life of tomorrow's 
generations depends to a large extent on its options. 

The EU strategy for Environment 

At the European and world level, the issue of the environment in both its natural and its 
anthropic dimensions is among the most significant development issues. It is to be 
recognized that one of the major threats of the current phase in the development of world 
society is the progressive degradation of natural environments. 

The activities we propose in Ecological Education issue follow the European Union 
programme, called “Living well, within the limits of our planet”. 

Through the 7th Environment Action Programme (EAP), the EU has agreed to step up its 
efforts to protect our natural capital, stimulate resource-efficient, low-carbon growth and 
innovation, and safeguard people’s health and wellbeing – while respecting the Earth’s 
natural limits. 
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The programme lists nine priority objectives and what the EU needs to do to achieve them 
by 2020. They are: 

• to protect, conserve and enhance the Union’s natural capital 
• to turn the Union into a resource-efficient, green, and competitive low-carbon 

economy 
• to safeguard the Union’s citizens from environment-related pressures and risks to 

health and wellbeing 
• to maximise the benefits of the Union’s environment legislation by improving 

implementation 
• to increase knowledge about the environment and widen the evidence base for 

policy 
• to secure investment for environment and climate policy and account for the 

environmental costs of any societal activities 
• to better integrate environmental concerns into other policy areas and ensure 

coherence when creating new policy 
• to make the Union’s cities more sustainable 
• to help the Union address international environmental and climate challenges more 

effectively. 

Thematic priorities in Environmental Education 

The 7th Environment Action Programme identifies three priority areas where more action is 
needed to protect nature and strengthen ecological resilience, boost resource-efficient, low-
carbon growth, and reduce threats to human health and wellbeing linked to pollution, 
chemical substances, and the impacts of climate change. 

• The first action area is linked to “natural capital”, to preserve “Eco-identity”. As we 
are part of nature, we must live by the laws of nature and it is better to follow them 
to keep ourselves balanced and healthy as species, by discovering and integrating the 
lessons offered by nature into everyday life. 

• The second action area concerns the conditions that will help transform the EU into a 
resource-efficient, low-carbon economy that supports “Sustainability”. 
To live sustainably means that we live in balance with nature and remember that the 
acts of society influence and have an impact on nature. Sustainable living is a lifestyle 
that attempts to reduce an individual's or society's use of the Earth's natural 
resources and live in balance with nature. We now live in a modern, consumerist and 
largely urban world that uses a lot of natural resources every day. In urban areas we 
consume more power than those who live in rural settings, for instance, but 
sustainable living should not only focus on people who live in urban centres and 
there are improvements to be made everywhere. There is a special focus on turning 
waste into a resource, with more prevention, re- use and recycling, and phasing out 
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wasteful and damaging practices like landfilling. 
Water stress is increasingly affecting more parts of Europe – not least because of 
climate change and the need for further action towards more efficient use of water is 
highlighted. 

• The third key action area covers challenges to human health and wellbeing, such as 
air and water pollution, excessive noise, and toxic chemicals.  
According to the World Health Organisation, environmental factors could be 
responsible for up to 20 % of all deaths in Europe. Europe already has high standards 
for air quality, but in many cities, pollution remains above acceptable levels. The EAP 
also sets out a long-term vision of a non-toxic environment and proposes to address 
risks associated with the use of chemicals in products and chemical mixtures, 
especially those that interfere with the endocrine system. In parallel, a more 
predictable framework combined with more investment in knowledge is intended to 
encourage innovation and the development of more sustainable solutions. 
Being exposed to nature has also significant positive impacts on mental health. “It is 
associated with reduced levels of stress - which also has huge ramifications for 
physical health, reduced levels of depression and anxiety, increased resilience, 
increased engagement with learning for children and adolescents otherwise 
disengaged from the education system, improved self-esteem and increased capacity 
to engage socially.” Mardie Townsend, PhD, an honorary professor at the School of 
Health and Social Development at Deakin University in Australia. 

Learning Activities 

Ecological education is an education through and for values that can achieve concrete forms 
of achievement at different tuition levels, delivering informational content in a trans-
disciplinary way, in a formal or non-formal context. 

General objectives of the Ecological Education: 

• Using concepts and principles specific to environmental education 
• Developing the capacity to investigate the reality 
• To assume and implement a responsible behaviour towards the environment 

Natural capital- Eco-identity 

Specific objectives: 

• To identify environmental components 
• To investigate the state of environmental factors by scientific methods 
• To describe, in appropriate language, the environmental components and changes 

caused by anthropic intervention 
• To identify interspecific relationships between environmental components 
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• To describe the concepts: ecosystem, waste management, protected areas 
management, using specific language 

• To perform determinations of the environmental factors parameters in an area 

Learning Activities 

• Sounds of Nature 
• Have You Ever Met a Tree? 
• Algae Bloom 

Resource-efficiency – Sustainability Specific objectives: 

• To be aware of the impact of environmental imbalances on humans 
• To express ideas, opinions, reasoned assumptions about the pollution-induced 

problem situations 
• To take responsibility for improving environmental factors 
• To formulate measures to prevent and protect the environment in concrete areas 
• To demonstrate the understanding of the consequences of their behaviour in relation 

to the state of health of the environment 
• Ethical, civic and environmentally friendly behaviour, in relation to the legal norms in 

the field of the environment 

Learning Activities 

• Clean City 
• Earth Hour 
• Recycled Paper Nature Journal 
• Clean Energy 

Human health and wellbeing Specific objectives: 

• To determine the degree of pollution of water, air, soil 
• To practice empirical and / or holistic analyses in an area 
• To provide practical solutions for improving the quality of the environment 
• To identify sources of correct information on environmental issues 
• To make multimedia presentations on identified issues 

Learning Activities: 

• Math and Natural Sciences Trail 
• Air Pollution: time to experiment! 
• ECO Rules of our School 
• School Gardening 
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Ecological Education in the Curriculum 
Belgium 

See the first paragraph on page 14 and 15 for a better understanding on how the curriculum 
and the learning objectives in Flanders education relate to each other.  

In the common global non-subject specific learning objectives (“end terms”) for secondary 
education Ecology can be found broadly described under the header 2.2.2 Environment and 
Sustainable Development.  

The Flemish strategy document “Education for Sustainable Development” considers the 
characteristics of sustainability issues and the search for ways that lead to a possible 
solution. Therefore, education for sustainable development should focus on: 

learn to think in terms of systems, rather than a reductionist approach to a 
sustainability issue; 

sustainability issues have both local and global character; 

in addition to knowledge and insight, sufficient attention must be paid to the 
development of values and norms; ethical dilemmas should not be avoided; 

the importance of an adapted individual lifestyle if you really want to find solutions 
to sustainability issues; 

the role of participating in the social debate to search together with others for ways 
leading to possible solutions; 

the realisation that striving for sustainable development is a continuous learning 
process. 

Croatia 

Ecological education does not exist as a specific subject in the curriculum, however various 
aspects of this topic are taught from Year 1. The topics of environmental awareness, 
recycling, respecting our planet and being proactive with regards to the problems we face 
are examined in the subjects of science and biology. 

Schools are encouraged to become Eco-schools. This is a system of rewarding schools that 
meet established criteria and which care for the environment. Recognising their dedication 
to promoting ecological values schools receive a charter of the status of the International 
Ecolabel and the Green Flag with the Ecolabel sign. This prestigious international award is 
awarded for two years. 
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Italy 

In 2005 Italy joined the DESS (Decade for Education for Sustainable Development) which 
ended in November 2014 with a series of environmental education initiatives throughout 
the country promoted under the UNESCO leadership to spread values, awareness, oriented 
lifestyles respect for others, for the planet and for future generations. The MATTM and the 
MIUR jointly implemented in 2009 the "Guidelines for environmental education and 
sustainable development "with the aim of providing some innovative guidelines for the 
development of curricula by schools and for the organization of educational and teaching 
activities. The guidelines valued the provisions of the Guideline for the experimentation of 
Citizenship and Constitution (protocol No. AOODGOS 2079 of 4 March 2009) and provided 
for the promotion in the pupils, according to their age, knowledge and skills that lead to the 
development of personal skills and specific disciplinary, without one distinction of the 
different school orders.  

The further "step" realized in these guidelines has been to articulate the environmental 
themes considered as priorities in didactic itineraries for the different school orders, in 
coherence and according to the modalities of the structure scholastic order: the D.P.R. 
March 15, 2010 (n.87-88-89) containing the Regulation revising the orderly, organizational 
and didactic structure of the professional institutes, technical institutes and high schools and 
the C.M. n.86 of 27 October 2010, which provided indications to all schools of all levels and 
national level for teaching citizenship and constitution and national guidelines for the school 
curriculum of the infancy and the first cycle of education annexed to the ministerial 
regulation of 16/11/2012.  

Precisely because of the considerations made so far, environmental education aims to 
always aim to more to the acquisition of holistic rather than specialized and technical skills. 
In this sense the Guidelines Environmental Education for Sustainable Development 2014 
they should not be thought of as a manual of technical and specialist indications: they 
become rather the instrument and the track from which to build new educational paths. 
Beyond the formal aspects of strategic orientation, the guidelines aim to be a linking tool 
with the territories in which we live: not a theoretical document, but a stimulus to 
operational activities for development sustainable. 

The present work is structured in didactic itineraries articulated around some themes 
considered priority, so to be used in integrated educational paths, where the environmental 
theme becomes a tool rather than an object of educational action. 

The eight didactic paths proposed concern the following themes, declined for orders and 
degrees of education: 

• "Protection of water and the sea" (Childhood, Primary) 
• "Protection of biodiversity: Flora and Fauna" (Childhood, Primary) 
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• "Sustainable nutrition" (Childhood, Primary, Secondary first degree, Secondary 
second degree) 

• "Waste management" (Childhood, Primary, Secondary first degree) 
• "Protection of biodiversity: ecosystem services" (Secondary first degree, Secondary 

second degree) 
• "Green economy: green jobs & green talent" (Secondary second degree) 
• "The sustainable city: pollution, consumption of soil and waste" (Secondary degree 

second) 
• "Adaptation to climate change: hydrogeological instability" (Secondary degree 

second) 

The didactic paths aim to direct the teachers for the design and implementation of programs 
and activities on the topics listed and were structured in two parts.  

The first part consists of a classification and contextualization of the topic dealt with and its 
correlation with the other themes. In this first part the references are indicated to deepen 
the arguments also through the reading of technical data sheets deepening attached.  

The second part intends to provide insights to the teachers on the possible declension of the 
topic in the curricula.  

To this end the correlations of the theme are identified with the curriculum of the order and 
degree of reference. The educational purposes and the skills to build on are therefore 
suggested specific didactic programs and reference methodologies and possible tools are 
indicated. For the school secondary level, the skills and educational goals are transversal, 
leaving the teachers the declination in specific didactic objectives with respect to the 
different fields of study. 

(Reference Miur, Linee Guida per l’Educazione Ambientale, 2015) 

Poland 

No separate subject in the curriculum. Some elements are taught on Biology classes, like: 
Biodiversity, Classification of organisms, Ecological tolerance, Features of the population, 
Dependence between populations, Functioning of ecosystems, Man and the environment, 
Problems of modern agriculture, Forms of nature protection. 

Romania 

Part of National School Curriculum: 

• Integrated in Geography textbook for 7th grade 
• Integrated in Technological Education textbook for 8th grade 
• Integrated in Biology textbook for 7th grade 
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CDS (Discipline in the School Chosen Curriculum) 

• “Create your Environment!” 3rd, 4th, 5th, 7th grade with a programme elaborated by 
The Ministry of National Education 

Project based activity (extracurricular activities in association with biology, Erasmus+ 
Projects) 

Spain  

Ecological Education is part of the curriculum in Spain as a separate discipline or subject: 
Earth and environmental sciences (optional subject of the 2nd year of High School). 

It is also integrated in other subjects as a transversal treatment in all the subjects of 
Compulsory Secondary Education in the LOMCE. 

The subject offers an overview of the functioning of the Earth and the biosphere, providing a 
global perspective of the living beings that inhabit it and the changes produced by human 
activities. The changes are contemplated from both social, scientific and technological 
aspects, from a sustainability perspective. 

In the transversal treatment in all the subjects of Compulsory Secondary Education there is 
no explicit mention of the environmental problems, grouping it in the so-called social and 
civic values and competences, recommended in turn by the European Parliament 
(Recommendation 2006/962 / CE, Dec. 18). 

Therefore, organizations such as Ecologists in Action have already expressed their opposition 
and their discomfort for such educational treatment and indicated the need for adequate 
training at the individual and collective level, including greater presence in the school 
setting. 

Environmental education, driven by environmentalism, has maintained a huge growth since 
the adoption of Agenda 21 in 1992, with the commitment of the signatory States to 
implement an action plan that involves sustainable development, involving the different 
social agents. 

This meant the reconversion of environmental education into education for sustainable 
development. Since then, the coincidence of the interest of the different educational 
institutions with the previous presence of environmental sciences in the curriculum, has led 
to their effective inclusion in all educational stages, but not explicitly, but transversally. 
Parallel to this, school actions emerged, claiming the ecology and sustainability in various 
Autonomous Communities since 2007: 

• Escoles Verdes Program, promoted by the Department of Territory and Sustainability 
of the Generalitat de Catalunya, which aims to help schools to incorporate the values 
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of education for sustainability in all areas of life and promote community 
involvement educational in the improvement of its environment. 

• Agenda 21 School Program of the Department of Environment and Territorial 
Planning of the Eusko Jaurlaritza, which encourages the participatory preparation of 
an eco-code on energy and waste, the creation of curricular activities around 
consumption and "Ecological Classrooms" to promote the responsibility of the 
students and the establishment of the distribution of responsibilities among the 
students to manage the waste produced in their centres. 

• Network of Environmental Education Centres of the Community of Madrid where 
environmental awareness and education programs and activities are carried out, 
allowing the realization of good practices in the natural environment. 

In the LOMCE there is only an education in integrated environmental matters in many of the 
areas (Natural Sciences, Ethical Values) and school programs in several communities, as the 
21 School Agendas reinforce it. The curriculum includes constant references to initiatives for 
global change (energy saving, responsible consumption, respect for the natural 
environment), although raised from an individual perspective (incidence from the change in 
personal behaviour).  

However, sustainability is by definition a systemic concept, so nothing prevents the 
improvement proposals from being addressed from co-responsibility and not prospering as 
we wish. Is not sufficient. 

Currently, this education is of greater importance in classrooms, above workshops, lectures 
or mere contributions in subjects that do not cover the whole of environmental problems.  

We must become aware of the need for training in environmental education as the living 
conditions of our planet deteriorate at increasing speed and the ecological footprint 
increases. We have to follow an effective regulation, together with a change of conscience, 
habits and lifestyle, which must start with our own things. Global sustainability begins with 
personal sustainability. 

There are pluri-national initiatives in Europe in favour at this time of the complete 
introduction of ecological, sustainable and environmental education in the classrooms, 
through the theme of birds (SEO / Birdlife) of which we are participants, as well as proposals 
already presented in the Chamber of the Deputies requesting the complete introduction of 
the curricular content. 

Turkey 

Since ecology is a very important subject, it is given in primary school and in secondary 
school curriculum widely. Especially in the high school geography curriculum, ecology is 
thought in a very detailed manner. Eco system and its sections, renewable energy sources, 
elements that disturb ecology... are the subjects emphasized at the 11th and 12th classes. In 
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addition, in 10th and 11th grade biology lesson, ecological information about living creatures 
and their living forms are given. 

Our Future Vision on Education for Ecology 

Remember 
Joy Harjo , 1951 

Remember the sky that you were born under, 
know each of the star’s stories. 
Remember the moon, know who she is. 
Remember the sun’s birth at dawn, that is the  
strongest point of time. Remember sundown  
and the giving away to night. 
Remember your birth, how your mother struggled  
to give you form and breath. You are evidence  
of her life, and her mother’s, and hers. 
Remember your father. He is your life, also.  
Remember the earth whose skin you are: 
red earth, black earth, yellow earth, white earth  
brown earth, we are earth. 
Remember the plants, trees, animal life who all have their  
tribes, their families, their histories, too. Talk to them,  
listen to them. They are alive poems. 
Remember the wind. Remember her voice. She knows the  
origin of this universe. 
Remember you are all people and all people  
are you. 
Remember you are this universe and this  
universe is you. 
Remember all is in motion, is growing, is you.  
Remember language comes from this. 
Remember the dance language is, that life is.  
Remember. 

Joy Harjo, from “She Had Some Horses” 

The Guide 
Transversal Skills Addressed 

Digital skills: 

• the ability to decode and read images (i.e. visual literacy) 
• the ability to seek and discuss through specialized forums 
• the ability to create presentations of their activities results 
• the skills for finding, evaluating, using, sharing and creating specialized content 
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• the ability to be responsible online citizens 
• netiquette and the ability to communicate politely and with sensitivity to other 

cultures 
• The ability to question and assess the quality of information on the web 
• the ability to find the information they need on the web as quickly as possible. 

Civic skills: 

• to gain the sense that one can have an impact, confidence-empowerment 
• to be tolerant and responsible 
• to develop the capacity for listening, capacity to communicate in ways accessible to 

others 
• to respect other people’s decisions 
• -to take citizen action on one or more issues 
• -to differentiate between fact and opinion 
• -to find the motivation, autonomy and responsibility to control their own lives 

beyond the natural circumstances 
• to become active citizens and emphasize the importance of acquiring knowledge and 

attitudes that will lead to an environmental positive attitude of their community. 
• to develop specific leadership skills, verbal skills used to work with others, to impact 

others 
• to be able to communicate constructively 
• to create empathy with others 
• to display perseverance- persistence in solving tasks 

Learning-to-learn skills 

• to offer more effective feedback between teacher and learners, with learners 
working together and developing their own awareness of their learning 

• to make the process of learning more explicit 
• to create a supportive and challenging class atmosphere 
• to strengthen the critical and creative thinking skills, the understanding of conflict 

resolution 
• to develop questions and plan inquires; 
• to apply disciplinary concepts and tools; 

Entrepreneurship skills: 

• to be organized and find explanation to real life events 
• to formulate opinions about solving community problems 
• to develop professional skills such: to conduct experiments, facts interpretation, 

taking action 
• to initiate a business, based in the environmental activities 
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• team work 
• to be orientated towards positive opportunities 
• to be creative and have the spirit of innovation 
• to collect and analyse relevant information 
• to develop independent and positive thinking 
• to have managerial and leadership skills 
• to develop and implement a project, to make it visible on the society 
• to be sensible consumers 
• -to develop self-initiative 

For Examples of Activities See the New Educations Guide on Page 423 to Page 
476 
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Workshop Theme Workshop Title 

Natural capital - Eco-identity  1. Sounds of nature 

Natural capital - Eco-identity 2. Have You Ever Met a Tree? 

Natural capital - Eco-identity 3. Algae Bloom 

Resource-efficiency - Sustainability 4. Clean City 

Resource-efficiency - Sustainability 5. Earth Day 

Resource-efficiency - Sustainability 6. Recycled Paper Nature Journal 

Resource-efficiency - Sustainability 7. Clean Energy 

Human health and wellbeing 8. Math and Natural Sciences Trail 

Human health and wellbeing 9. Air Pollution: time to experiment! 

Human health and wellbeing 10. ECO Rules of our School 

Human health and wellbeing 11. School Gardening 
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Education for media and communication 
Often called the "Fourth Power in the State", in the modern world media has become a kind 
of gravitational centre in which all other segments of society are positioned. Educationally, 
media is a force of progress. 

Media can increase or decrease a person's experiences. It is present in our society through 
newspapers, magazines, radio, television and of course increasingly through the internet. 
Even when information comes through these channels, it needs to be filtered because it is 
not always verifiable. Proper attention helps us to distinguish good from evil, original from 
non-original. In a computerised society, education must not be left behind. 

Education for communication and the 
media aims at forming and cultivating 
the capacity for cultural valorisation of 
the information provided by the press, 
radio, television and the internet. It aims 
to help students develop the capacities 
of personal expression and transmission 
of constructive messages. It also 
provides the means through which 
students can develop a critical and 

selective attitude towards the avalanche of information provided by the media, along with 
the ability to recognise different forms of communication, to identify the particularities of 
different communication structures and to understand the different technical and culture 
aspects of the new means of communication. 

The media, together with the school and the other institutions involved, have an important 
place in the education system, adding new dimensions to our general efforts to teach and 
develop the human personality. The importance of mass media in this area is now 
recognised everywhere. Educational input is brought about in two ways, one that is implicit 
and the other that is more explicit. The 
educational element is involved in 
informing, cultivating or socialising the 
individual. In addition to these 
spontaneous, heterogeneous 
educational possibilities, the media 
are used to deliver an explicit 
education, an action that is specifically 
declared to be educational. These 
functions are undoubtedly very 
important in modern society. 
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Its educational role involves the establishment of democratic societies and civil society, 
defending citizens' rights, fighting against abuses of power and corruption. Finding the truth 
and promoting justice are mandatory, defining attributes of the media. 

An uninformed or less informed individual is a citizen more easily manipulated by interest 
groups, by bureaucracy. The citizen's right to information also implies the possibility for the 
individual to have unhindered access to all sources of information. 

The media do not have the power of command like state institutions, but the impact on 
society is overwhelming; media informs by developing critical spirit, creating opinion, 
launching models, and propelling personalities. But not everything that is being circulated 
through the media bears the seal of validity and value relevance. 

Media and Communication 

From early on in their life, all human beings have several basic needs: to eat, drink, sleep, 
play and importantly, the need to communicate with one another. Specifically, this last need 
makes the distinction between animals and humans. Even when we see that some animals 
manage to communicate with each other, their messages are simple and basic, and they do 
not reach the complexity that humans have achieved throughout the history of mankind.  

Communication can be considered the basis of living together. Communication 
etymologically speaking means "to share" and is the act of conveying thoughts, concepts, 

idioms, meanings from one party (a single person or 
a group of persons) to another using a mutually 
accepted channel. Communication requires the 
existence of some content (thoughts, ideas, facts…) 
that need to be transmitted or shared. This thought 
first needs to be transformed (encoded) into a 
signal that can be transported between the two 
parties: the transmitter and the receiver. The 
transport mechanism for such signal can be 
anything from gestures, sounds, words… to print, 
video, radio waves, code etc. The format is not 
important, the fact that both parties can accept and 
decode is the basis of successful communication.  
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4Human beings have been communicating ever since we know 
human life existed. That is logical: in the traces of communication 
we detect the existence of human life, for example in cave 
drawings or in early forms of script.  

Languages of course have become the most important forms of 
code for messages between human beings, individually or in 
group(s), spoken as well as converted into signals that are less 
volatile as sound before mankind acquired the art of recording 
voices. While early scripts resemble the pictorial nature of early 
cave art, script quickly developed into code that was faster to 
reproduce and transmit.  

The urge of human beings to communicate beyond 
the inner circle of receivers (family, neighbours, 
community members such as co-villagers or 
tribesmen…) brought them to develop media that 
enabled their thoughts and messages to be heard 
beyond the limits of time and place. Manuscripts 
and later books stored the wisdom or thoughts, the 
stories and histories of mankind for readers that 
would consume them long after the author had 
written them, or in a place far away from the place 
where the book was conceived. And for those that 
could not read, images like in stain glass windows 
translated the important stories in images everyone 

could understand and memorise. While images were the initial and unique form of 
communication beside the spoken word (e.g. in cave art) the importance of images in 
communication has grown through the ages and nowadays we cannot imagine a world 
without images in our daily communication.  

From the industrial revolution in the 19th Century onwards, communication became a mass 
product, starting with books and newspapers that were printed in large quantities. The 
inventions of the 19th and early 20th Century then brought photography, telegraphy, 
telephony, gramophone, film, radio and television to the masses, not only to enable them to 
communicate better with one another on an individual basis but also to be able to better 
and cheaper share news, information, entertainment and education with the wider 
community, the town, the country, the world… 

Until that time, access to media and communication was a privilege of the rich and the 
intellectual elite, the monks and priests, the landlords and their aristocracy, the people that 

                                                      
4 CC BY-SA 3.0, https://commons.wikimedia.org/w/index.php?curid=19455 
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could afford to study and spend time on study, reading and writing. From the industrial 
revolution era onwards, a new class of people had access to the media and communication 
channels: the middle class would acquire telephones, print presses, film studios etc. and 
start to use these to grow their own business. Access to media and communications became 
much more widespread but it was not a democratic access: ordinary people did not have the 
means or the money to use them as they desired, until… at the end of the 20th Century the 
industrial era made way for the information revolution. Digitalisation, miniaturisation, 
software development, data processing, telecommunication and networking brought us the 
(personal) computer, the internet, the mobile phone and the smart phone, global 
communications.  

Nowadays we cannot imagine a world without such tools and resources: every day billions of 
people around the world use their PC, tablet or smart phone to do their work, check their 
agenda and arrange virtual meetings, exchange messages, make and send images and 
videos, consume news and entertainment, listen to music, watch TV, search for information 
and so on, an endless choice of possibilities. Young people, like all pupils in schools all over 
the world can hardly imagine how people would do these things before they were born…  

But with the new media and communication technologies come new responsibilities and 
new skills. Now everyone can be a consumer and a producer of information, while not 
everyone has the same responsibility. New media have led to new risks: viruses, spam, fraud 
such as phishing, fake news, disinformation, censorship, cyberbullying, sexting… The list of 
potential threats is long and far from completed. Therefore it is important that all citizens 
learn how to deal with the new media and communication means: just like we all learn how 
to engage in the public space by learning how to behave in public, what the traffic rules are 
etc. we now also need to learn how to move around in the cyber world, as users and 
consumers of the digital offer but also as producers who contribute. What we need to learn 
is the what, why, who, where, when and how of media and communication. This includes 
not only the technical skills, for example to create a good photograph, or a video that is 
worth sharing, or a blog, an email, a web page… that is correct and acceptable, but also the 
competences to consume wisely and critically and with responsibility. In that lies an 
important task for education in the 21st Century. 

Education for Media and Communication 

Media literacy education requires expertise in diverse fields: ICT, telecommunications and 
media studies, pedagogy, literacy, health, educational technology, ethics, psychology and 
maybe even more. This is a huge challenge for our teachers and educators, how can we 
expect them to know what media literacy requires today or in the future, especially because 
they (and we) don ‘t know what the future of media and communication will bring. This 
gloomy thought should however not stop us from taking positive action today to prepare our 
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youth as well as we can to make them responsible and capable users of media in all its 
aspects.  

 

Historically, our pedagogues were always aware of the importance of the ability to 
communicate and in that respect, we can go back to Socrates as the first defender of the 
responsible use of language in argumentation, discussion and education and the first known 
teacher of the art of critical thinking and public speaking. This tradition of master and 
apprentice survived the medieval times where it was practiced in monasteries and abbeys or 
other elite schools and in the universities. It is probably only with the advent of film theatres 
everywhere that we started to see how young and old people could become independent 
and unbiased and unprepared consumers of media. Around the same time, there was John 
Dewey who explained how every day’s experiences and impressions made up the basis of 
the learning process. Films at the beginning of the 20th Century were the first important 
impressions caused by media to enter a young person’s life. This same medium -film - starts 
to be used to support educational processes: Edison, the serial inventor, created for example 
a library of films for school use and even predicted in 1922 that within a few years, teachers 
would be replaced by films. Teachers meanwhile started to look at how to educate their 
students on how to deal with film, as a means “to protect children from the distracting 
influences of Hollywood by teaching them to understand how the cinema worked”.  

When radio and TV entered the media scene and the classroom, in the second half of the 
20th Century, they were greeted with mixed feelings, on the one hand as the window on the 
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world, the ultimate opportunity for teachers and learners to learn everything there was to 
learn with greater ease, but at the same time with a deep sense of suspicion regarding 
technological domination and were therefore distrusted, feared and often rejected as 
bringers of decadence and dependency on commerce and capitalism. Meanwhile from the 
60s onwards teachers in all parts of the world started to experiment with portable video 
recorders, making films not only because this “can help a child learn how films are made or 
why they are art, but can help him to learn how to manipulate images in his head, how to 
think with them, and how to communicate through them”. British film clubs for schools gave 
children a better understanding of the techniques and ‘language’ of film, as a way to raise 
children’s standards of taste and quality. The increasing influence of radio and television and 
the complex economic relationships underpinning the structure of media and culture 
industries caused educators to raise questions about authors and audiences, messages and 
meanings, and representations and realities. For a long time and until the Internet became 
the most important medium, the first objective of media educators was to show how 
children could deal with the economic and political motives from the powers that ruled the 
media such as advertisement and popular culture.  

During the 1970s, media literacy education began to be recognised as a critical practice of 
individual development and citizenship, part of the exercise of democratic rights and civil 
responsibilities. To be truly literate meant being able to “use the dominant symbol systems 
of the culture for personal, aesthetic, cultural, social, and political goals”. (Masterman, L. 
1985. Teaching the Media. London: Comedia).  

Today, the digital culture industries encourage both educators and students to acquire and 
use new media tools, but do not encourage their users’ critical engagement with the 
changing forms and content of their media and its impact on lifestyles, social norms, and 
values. Media literacy has now become a much wider and complex concept that merges ICT 
literacy, digital literacy, media competences and information literacy emphasising skills and 
knowledge needed to be effective in the increasingly social media environment, where 
everyone is producer and consumer at the same time and where there are no longer clear 
distinctions between what is public and private. While this provides enormous opportunities 
for young people to be creative and social, it also challenges young people and their 
educators to help them explore a whole new world with unknown possibilities and risks.   

Media and Communication Education in the Curriculum 
Belgium 

See the first paragraph on page 14 and 15 for a better understanding on how the curriculum 
and the learning objectives in Flanders education relate to each other.  

In the common global non-subject specific learning objectives (“end terms”) for secondary 
education 
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As common learning objectives, the Flemish Government defines the following:  

#13. Pupils can approach topics from different angles (“media wisdom” as opposed 
to media literacy) 

#14. Pupils can interact with media; 

#15. Pupils can participate in the public space through the media; 

Media literacy is defined as a conscious and critical attitude towards traditional (television, 
radio, press) and new media (internet applications, SMS) and the capacity for an everyday, 
informal and creative media use that is (implicitly or explicitly) aimed at participation in the 
cultural public sphere (letter to the editor, YouTube, chat rooms, blogs, webcam, etc.) 

Croatia 

Education for media and communication is infiltrated through the subjects of Croatian 
language and literature, within which the school librarian, in cooperation with class form 
teachers and teachers of the Croatian language, conducts a program of library, information 
and media literacy for pupils from 1st to 8th grade. Often, the program topics are also 
conducted in class form lessons in cooperation with the class form teacher. 

This program is also practised by secondary school librarians in cooperation with subject 
teachers of other subjects. In addition, some of the topics of education for media and 
communication find their place in the subject of Information technology.  

The subject of Croatian language devotes a section to media culture. Specifically, film 
(animated film, documentary film, film story), radio shows, TV, print (children's magazines, 
strip), theatre, puppet show, and computer. Children from the first to the fifth grade of 
primary school are introduced to media applicable to their age. However, contemporary 
approaches to media culture are considered interdisciplinary. 

Media literacy is a growing priority. Given the increased number and the availability of 
media content that is inappropriate or adapted to children and minors and given the limited 
scope for their regulation, especially when it comes to new media platforms and the 
Internet, critical media literacy becomes an educational imperative. Thus, in the last twenty 
years, the number of school programs aimed at increasing media literacy has increased. 
These programs are either incorporated into existing subjects or taught in the form of extra- 
curricular activities. 

Italy 

In Italy the Education for Media and Communication is very important. 

The Internet and digital technologies are now part of the daily life, not only of school, of 
students and students: a scenario that requires the use of tools to promote positive use, but 

http://www.new-educations.eu/


More info: www.new-educations.eu  

113 

also to prevent, recognize, respond and manage any problematic situations. The e-safety 
Policy (e-policy) is a programmatic document self-produced by the school aimed at 
describing: 

• his approach to issues related to digital skills, online security and a positive use of 
digital technologies in teaching, 

• the behavioural rules and procedures for the use of Information and Communication 
Technologies (ICT) in the school environment, 

• measures for prevention, 
• the measures for the detection and management of problems related to an unaware 

use of digital technologies. 

The course is aimed at the fourth and fifth grades of primary school and all the lower 
secondary school classes. The project is part of the activities carried out by the Ministry of 
Education, University and Research to implement the National Digital School Plan (Law 
107/2015). 

Furthermore, in every level of school there is an e-policy and a particular attention on the 
safety in internet (any further information could be found on the site 
www.generazioniconnesse.it). 

Poland 

There is a subject called Information and communication technology in Polish schools 
starting from primary school. Students learn to use different software, PowerPoint, Paint, 
Corel Draw, Word, the Internet, Excel, etc. 

Romania 

Part of National School Curriculum with a programme elaborated by The Ministry of National 
Education: 

• Integrated in ICT textbooks from 5th grade to 8th grade  
• Integrated in Civic Education textbook- 7th grade – Mass media the 4th power in the 

state 
• Integrated in Technological Education textbook for 8th grade- “Communication” 

CDS (Discipline in the School Chosen Curriculum): 

• Education for Intellectual Property 10th grade with a programme developed by The 
Sciences of Education Institute 

Optional subject for students in their 12th grade. It’s usually associated with another 
optional “Debate and argumentation” and helps young people to earn more self-trust in 
public speaking. 
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Project based activity (extracurricular activities, Erasmus+ Projects) 

Spain  

Media and Communication Education is part of the curriculum in Spain but not as a separate 
discipline or subject. It is integrated in other subjects because the Technology dimension, 
included within the media competence, appears in all the contents, evaluation criteria and 
learning standards of all ESO subjects. Therefore, from the whole stage we contribute to the 
achievement of this dimension and in a transversal way to the development of digital 
competence. 

The Ideology and values dimension is also reflected in all the curricular content of the same 
level, favouring the construction of a free, egalitarian, prosperous and just society, through 
the active participation of citizens who are conscious and trained in democratic values. 

At a specific level of subjects: 

• Plastic, Visual and Audio-visual Education (subject of free autonomous specific 
configuration of 1st, 2nd and 4th year of Compulsory Secondary Education), 

• Information and Communication Technologies (specific elective subject of the 4th 
year of Compulsory Secondary Education) 

• Technologies (elective subject of 1st, 2nd and 4th year of 

The Royal Decree 1105/2014, of December 26, establishes the so-called digital competence 
for the competence of the LOMCE curriculum. In this way, it coincides with the 
denomination granted for the key competence in digital matters of Recommendation 
2006/962 / EC of the European Parliament and of the Council, of 18 December 2006, on the 
key competences for lifelong learning, proposed by the European Commission. 

The LOMCE formulates the achievement of digital competence based on promoting the use 
of information technologies and media in an instrumental way, favouring the management 
of different devices that promote the exchange of information, communication and 
participation in networks through Internet. 

In the Compulsory Secondary Education curriculum, the content to achieve media education 
is transversal, but new specific subjects are also created that contribute to the acquisition of 
media competence such as "Plastic, Visual and Audio-visual Education" and "Technology the 
information and the communication". 

Both the "Visual, Visual and Audio-visual Education" and the Information and 
Communication Technologies "will depend on the regulation and programming of the 
educational offer established by each educational administration, and where appropriate, 
the offer of the teaching centres, being specific optional subjects. 
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Although the LOMCE shows that to achieve this digital competence it is necessary to acquire 
a critical and reflective attitude with respect to the available information and a responsible 
use of interactive media, digital competence and media education, since all the necessary 
content is not available to achieve education in media materialized in a specific subject and 
work transversally throughout all the areas of the stage, to some extent hinders their 
acquisition. 

Although there is no subject that fully develops the six dimensions that define media 
competence: languages, technology, interaction processes, production and diffusion 
processes, ideology and values and aesthetic dimension, if it can be observed that these 
dimensions are present in the contents, evaluation criteria and learning standards of the 
different areas of the Compulsory Secondary Education curriculum, related to the 
descriptors of the media competence in each of their dimensions. 

• The Language dimension has a greater presence in: 
o Spanish Language and Literature (compulsory subject in 1st, 2nd and 4th 

years of ESO). 
o First Foreign Language (compulsory subject in 1st, 2nd and 4th ESO courses). 
o Second Foreign Language (subject of free autonomic configuration in 1st, 2nd 

and 4th years of ESO). 
o Biology and Geology (compulsory core subject in 1st and 2nd year and 

optional in the 4th year of ESO). 
o Physics and Chemistry (compulsory core subject in 1st and 2nd year and 

optional in 4th year of ESO). 
• The Technology dimension is included in: 

o Information and Communication Technologies (elective subject specific to the 
4th year of ESO). 

o Technologies (elective subject of 1st, 2nd and 4th year of ESO). 
• The dimensions of Interaction Processes and Production and Dissemination Processes 

appear in: 
o Information and Communication Technologies (elective subject specific to the 

4th year of ESO). 
o Technologies (elective subject of 1st, 2nd and 4th year of ESO). 
o Spanish Language and Literature (compulsory subject in 1st, 2nd and 4th 

years of ESO). 
o First Foreign Language (compulsory subject in 1st, 2nd and 4th ESO courses). 
o Second Foreign Language (subject of free autonomic configuration in 1st, 2nd 

and 4th years of ESO). 
• The dimension Ideology and values in: 

o Ethical values (specific subject of 1st, 2nd and 4th years of ESO). 
• The Aesthetic dimension is represented only in: 
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o Plastic, Visual and Audio-visual Education (subject of free autonomous 
specific configuration of 1st, 2nd and 4th year of Compulsory Secondary 
Education), 

The profile of adolescents who attend secondary education is that of a new digital native 
with the technological dimension quite developed, but with very low development of the 
rest of the dimensions. 

Media education is essential to achieve a high degree of media literacy in high school 
students of this emerging digital society, by offering the necessary tools to strengthen their 
principles and values when consuming digital and media content responsibly. The 
integration in the curriculum for the development of media competence shows that it is 
currently insufficient. 

In compulsory education, the plans of the government and the autonomies in educational 
matters on the integration of technologies, the endowment of the centres, have hardly been 
accompanied by literacy processes in digital competence and media education. 

Teachers consider that they do not have adequate knowledge about media literacy, and that 
when they must provide formal and informal training in this area, in practice they reduce it 
to media literacy content, mainly theoretical courses. They also state that they have little 
information about the educational programs of permanent training in media literacy. 

This shows that policies on media literacy have not penetrated enough in the Spanish 
educational system, and that the different Spanish educational laws that have emerged in 
recent years do not promote sufficient tools for secondary school students to receive an 
education. media related to the information society in which he lives. 

Media education is considered essential to achieve a high degree of media literacy in the 
students of the new emerging digital society, since it offers them the necessary tools to 
strengthen their principles and values when consuming digital and media content in a 
responsible manner.  

The current model of digital and media education and learning in secondary education 
focuses on the instrumental management of devices and the creation of digital and media 
content, leaving media and media education in the background. 

For students to acquire these competences, it tends more and more to go beyond the 
borders of the centres and make use of the innovations made by the whole educational 
community of edu-communication and non-formal education. 

Turkey 

It is a new subject for Turkish curriculum, but we have some optional courses about media 
literature and communication skills at 7th and 8th classes. At the same time, Seminars 
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related to the media are given with the cooperation of different institutions such as 
universities, hospitals, police stations ... 

Our students are also informed about video creation at the computer courses. So, we can 
say that the subjects related with media and communication are integrated into different 
courses. 

Our Future Vision on Education for Media and 
Communication 

All educators, teachers and parents need a better understanding of where media and 
communications have brought us and where they may bring us in the future, in order to be 
able to help young people to become active and responsible communicators that are able to 
select the most appropriate channel and tool for their communication, whether that is for 
their self-expression, entertainment, creativity, communication or education. Adults do not 
have the same exposure to the emerging media and communication tools and therefore may 
not fully understand the importance of their children’s’ experience of growing up in a world 
full of mass media, popular culture and digital media and the impact that may have on their 
young and evolving minds. 

What adults, teachers, educators and parents can offer their children and learners, is ways 
and examples of how to analyse news and commercial advertising, how to deal with 
(commercial) entertainment such as music and videos that are continuously present in their 
online lives, but also and probably more importantly how to distinguish between 
propaganda, opinion, information, news and fake news. Educators must help them 
understand how to cope with the representations of race, religion, gender, and class in both 
popular social media and traditional mass media, help them interpret representations of 
culture in all its manifestations but also of sexuality or violence. Young people need also to 
understand the economic forces behind the media and their ownership.  

The rise of digital media requires a range of important new media literacy skills such as 
dealing with one’s own personal and social identity, with the, at times, subtle or pervasive 
borders between what’s private and what’s public, with legal, social, political and ethical 
issues.  

It is accepted that social, new and mass media offer a very powerful platform of audiences 
and authors where messages and meanings, representations and realities can reinforce the 
young person’s (self-)critical thinking and their communication skills. But for young people to 
benefit from the full potential of such media, they need the necessary skills and attitudes 
that can be provided by an effective educational media and communication programme. 
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The Guide 
Transversal Skills Addressed 

DIGITAL SKILLS 

• To judge the quality of information provided by media or communication, 
• To write effectively, 
• To behave responsibly online, 
• To understand privacy issues related to digital and online content, 
• To clearly communicate ideas and messages in creative, engaging or interesting ways, 
• To find reliable and useful information quickly, 
• To present oneself effectively n online social networking sites, 
• To work with audio, video or graphic content.  

CIVIC SKILLS 

• To collaborate and cooperate with each other,  
• To be patient with each other, to wait for the slower group members and to try to 

arrive and finish together,  
• To be fair to the group and not looking for one’s own and only advantage,  
• To respect each other and to be able to listen and understand each other’s point of 

view, 
• To be strong enough to stand up to defend what is right but also equally strong to 

admit when you are wrong,  
• To strive towards self-employment, to seek knowledge and skills and to learn from 

each other,  
• To keep balance between different opinions and characters, to intermediate, to find 

compromises and to safeguard harmony and peace.  

ENTREPRENEURSHIP 

• To be an optimistic thinker, 
• To have a vision of the future, and then inspire other people to engage with that 

vision 
• To have initiative and instinctively start problem-solving  
• To be in control or in charge and make decisions 
• To be motivated to lead others 
• To be self-motivated, energetic and prepared to work hard,  
• To be able to take risks and make decisions even when facts are uncertain, 
• To be resilient,  
• To learn and grow from mistakes and failures, 
• To lead and motivate,  
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• To be competent with all types of communication,  
• To be able to communicate well to sell your vision, 
• To be able to listen actively and with empathy, 
• To be emotionally intelligent to work with others, 
• To be a good negotiator and to be able to resolve differences, 
• To treat people with respect, integrity, fairness, and truthfulness, 
• To see situations creatively from a variety of perspectives and come up with original 

ideas, 
• To come up with sound solutions to problems,  
• To recognize opportunities when they present themselves, 
• To set goals, create a plan to achieve them, and then carry out that plan, 
• To be able to effectively manage a project, 
• To be able to decision making. 

For Examples of Activities See the New Educations Guide on Page 486 to Page 
561 
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Theme Workshop 

1. Information and data literacy Workshop 1: What Is Media Literacy? 

1.1. Browsing, searching and filtering data, 
information and digital content 

Workshop 9: Dealing with Ads 

1.2. Evaluating data, information and 
digital content 

Workshop 2: Propaganda 

2.4. Collaborating through digital 
technologies 

Workshop 10: Flipping Your Class 

2.6. Managing digital identity Workshop 6: I Decide About My Own 
Portrait 

3. Digital content creation  Workshop 4: Video Magician 

Workshop 5: Clay Puppets Come Alive 

Workshop 8: Magic Disks and Flipbooks 

3.1. Developing digital content Workshop 7: Storytelling with PowerPoint 

5.3. Creatively using digital technologies Workshop 3: My Body is a Letter 
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Education for Leisure 

“Using the wisdom of leisure is a product of culture and education.” 
 
(Bertrand Russel) 

Introduction 

Knowing how to spend your free time harmoniously is a learning art that helps relax each 
one of us. From a sociological point of view, spare time is the part left to our disposal after 
the professional activity. This time is used for engaging in artistic cultural activities, sports, 
etc. 

Although it is a good way to spend time, it is necessary to know that the role of leisure in our 
lives has three functions: 

• developing ideas so that when we spend leisure time in a pleasant way, it can give 
our thinking an orientation in ideas; the most useful and fruitful projects can come 
into being when we are involved in leisure activities. 

• compensation, because it allows us to concentrate enough on our personal life in the 
absence of other obligations. 

• regeneration, because it allows us to recover physical and mental energy exhausted 
at school or at work. 

Children, young people and adults need help to understand that leisure is not the waste of 
life with minor pleasures, it is a good opportunity for life. 

For pupils, out-of-class activities, i.e. 
leisure, should be anything other than 
didactic activity, both in terms of content 
and form of organization or methods 
used. It is therefore the question of 
thinking about actions and activities to 
which the pupil can participate with 
pleasure and interest. In organizing 
leisure time, the preferences and 
concerns of the student must be 
considered. 

It should not be forgotten that leisure time is part of the educational system. For it to have 
full functionality, it needs to be able to solve some needs: information and training of the 
student, recreation and entertainment, satisfaction and fulfilment of cultural options. 
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There are three factors that influence the way a student spends his spare time: family, 
school, media. It is necessary to create opportunities for students to relax and rest to ensure 
regeneration, as the school activity requires the intellect especially. Free time very much 
means movement, air, nature, games and toys, fun, skill acquisition, discovery, 
experimentation, many friends and more. 

Young people should be oriented towards awareness of the notion of leisure in general and 
its rational use, to the understanding that this is a good opportunity to prepare for life. 

The skills of organizing leisure time contribute to the cultivation of positive attitude of action 
and decision in social life - self-evaluation in the fight with time. If you manage your free 
time correctly, "you win the joy of knowing how to live." This joy is directly related to 
creativity. It is said that the world of tomorrow will be the world of creative people. Anyone 
with a normal intelligence can perform tasks that require creativity, and the level of 
creativity depends on experience, talent, the ability to think in a different way than usual, 
the ability to remove worthless ideas. In addition, the creative act requires time. Research in 
the field demonstrates that time pressure does not develop creativity, but on the contrary it 
inhibits it, reduces it not only on that day, but also in the coming days. Conversely, students 
can not engage deeply in solving the proposed tasks. Creativity requires a period of 
incubation, a respite to penetrate the core of the problem and let ideas rise. 

After these theoretical reflections, a natural question arises: How do we develop creativity in 
pupils and how do we use leisure for this purpose? 

Leisure 

“More means and more free time are factors of human civilization.” 
(Benjamin Disraeli) 

“The most difficult thing for people is to organize their leisure time.” 
(Goethe) 

But, what is leisure time?   

Bertrand Russel, defines leisure time as “A product of culture and education”, and the 
Romanian researcher, S. Cristea as “The time we use at our pleasure, which can be planned 
and directed according to own interests, desires, choices and activities that correspond to 
personal inclinations and aspirations”. 

Concluding, we can say that leisure time is a significant area in people’s lives, and 
education plays a defining role in the quality of its organization. 
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Researchers in the field of pedagogy and psychology speak of three types of leisure time 
(leisure time in itself, leisure time as activity and leisure time as mood) and three functions 
of it (of relaxation, of entertainment and development of personality) 

Leisure time in itself refers to work (paid or unpaid) and satisfying basic biological needs 
(sleep, food). 

Leisure time as activity refers to activities that people carry out in their spare time. These 
activities include reading, meditation, painting, sports. This definition does not pay attention 
to the way a person feels while doing the activity; simply states that certain activities qualify 
as leisure, because they take place far away from the workplace and they are not engaged in 
existence. 

Leisure time as mood reflects the perception of an activity on the individual. 

Thus, concepts such as perceived freedom, intrinsic motivation, perceived competence, 
and positive affection are essential in defining leisure time as a state of mind. 

• Perceived freedom refers to the ability of an individual to choose the activity or 
experience in the way that the individual is free from obligations and can act without 
constraints. 

• Intrinsic motivation means that the person is influenced by internal factors, and the 
experience results in personal feelings of satisfaction and pleasure. 

• Perceived competence refers to the skills that people think they possess and 
whether their level of qualification is consistent with the degree of challenge 
inherent to an experience. 

• Positive affection, the final key component of leisure as state of mind, refers the 
sense of a person’s choice or to the feeling people have when they have some 
control over the process that is related to an experience. Positive affection refers to 
joy, and this joy comes from a sense of choice. Joy, motivation and choice are the 
three of the most important factors. Therefore, when different people engage in the 
same activity, their mood may vary drastically, and this must be taken into 
consideration by pedagogues and psychologist. 

The function of relaxation consists in restoring the body after a work day or school day, 
physical regeneration through relaxing activities. The results are obtained faster higher on 
qualitative level through active rest. The attempt to remove fatigue mainly through inactive 
rest leads to effects opposite to those expected- boredom or some disconcerting mental 
states. 

The entertainment function of leisure aims at creating the optimum living climate and is 
achieved through fun activities but can result in the consumption of a large amount of 
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energy, time and acceleration of fatigue accumulated by the individual as a result of the 
activity carried out at work/school, thus having negative consequences. 

The function of developing personality refers to satisfying interests, inclinations, artistic or 
technical skills, enriching spiritual life through reading, viewing of shows, museum visits, 
creative activities, etc. 

Ihn 1980, Ahola stated that leisure time is an essential need in the evolution of the 
individual, arguing his theory by linking it to Maslow’s pyramid, where the fifth and final 
level of the pyramid of needs is reserved to personal development, self-realization, or as 
we would say today, fulfilling the potential (pleasure of travelling, painting, learning foreign 
languages, in some cases reading a genuine author) 

So, the existence of leisure time and the ability to choose how to spend it are important 
components of mental and physical well-being. 

The total leisure time indicator is the sum of two categories of leisure: active leisure and 
passive leisure time. 

• Active leisure time comprises three categories of activity: 
o Social leisure time, centred on socializing with family and friends; 
o Cognitive leisure time, with emphasis on hobbies, games and various mental 

stimulations; 
o Leisure time dedicated to sports and physical activities. 

Over 90% of these activities take place outside the home and involve, as a principle, 
contact with other people. 

• Passive leisure time is the time people spend at home in activities that are relaxing 
and require little effort. Passive leisure activities include watching TV, listening to the 
radio or listening to music. Ideally, passive leisure should be balanced with active 
leisure to improve physical health or cognitive function. 

Therefore, leisure time is beyond school, professional, family of social obligations. Its forms 
of manifestation differ from one type of society to another, depending on its degree of 
socio-economic development. 

Education for Leisure 
Why the focus on Leisure education?  

Education and leisure time are two areas of significant importance in people’s lives, linked by 
their common function of human personality development, although our tendency is to view 
them as contradictory areas, starting from the premise that leisure time means freedom and 
relaxation, while education means school, discipline and learning.  
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The first to formulate the question” Do people need to be educated in the sphere of leisure 
time/” was Erich Weber, in 1963. His answer was: Certainly yes! There are two reasons to 
support it: the need to learn the use of leisure time in reasonable way and the desire to 
recover the harmony associated with the rhythm of life. 

Jaume Trilla,in 1993, said that the purpose of leisure education is not to allow people to 
learn to live positively their spare time but their time in general throughout their lives, 
especially at those stages in which they are still deficient, helping them to be free and 
responsible people, master their actions, use their freedom and carry out activities that fit 
their tastes and interests. 

Three factors can positively influence the way young people spend their leisure time: family, 
school, through teachers and colleagues, and the state through related means (media, the 
Internet, are mostly loved by students and young people). 

 

Leisure education begins in the family from the earliest age and continues throughout life by 
means of systematic self-training and self-refinement efforts on the part of the individual. 

Interesting insights into the connection of education and efficient use of time are found in 
the works of researchers in all ages. 
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For instance, I.A. Comenius, teaches us that: “The most important in education is not to gain 
time, but to waste it with use”, and J.J. Rousseau said that “A useful rule of education is to 
know how to waste time”. 

Researchers in recent decades indicate that leisure time and education are two 
interdependent areas, since education can be formal, informal and non-formal, which means 
that it can be done anywhere and can also be done during leisure time. 

Romanian researcher, S. Cristea, addresses the issue of leisure education through non-
formal education activities, designed, performed and developed outside of school. They are 
divided by the researcher into two distinct categories: peri-scholastic and para-scholastic 
activities. 

Peri-scholastic activities are organized to educate leisure through traditional resources 
(excursions, clubs, camps, visits/viewing of theatre performances, opera, ballet, films, 
exhibitions, etc) and modern resources (disco, meditation, computer assisted training, non-
formal networks, radio, school TV, etc.). 

Para-scholastic activities are organized in the socio-professional environment as alternative 
solutions for improvement, recycling, permanent training, institutionalized especially at the 
level of pedagogical press, radio and TV broadcasting, courses, thematic conferences with 
special education and self-education programs. 

Fundaments of Leisure Education 

Mechanized wok of the contemporary world, and the rhythm imposed by the modern life 
keep us in a state of permanent fatigue. Physical fatigue, which can easily be eliminated 
through rest, adds to the fatigue related to the need to continually adapt to changes 
imposed by the rhythm of life, the variety of situations we can experience on a day, all of 
which lead to exhaustion. 

In this context, sociologists are increasingly advancing the concept of “civilization of leisure 
time”, arguing the importance of spare life in social life, offering solutions in the voluntary 
use of leisure. They show that free time is not a technique; it is not a simple achievement, 
but a personal attitude, a free attitude. 

It is therefore necessary for people to benefit from a specific way of educating themselves 
for leisure. 

The reality of starting education for leisure is the pedagogical need to solve the problem of 
organizing and using human time. This problem has two fundamental aspects:  

• the first is of sociological nature- the change in people’s rhythm of life has led to 
them adapting to new living conditions;  
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• the second is of a pedagogical nature-the indispensable necessity of information and 
the acceleration of this requires patterns and institutions able to provide efficient 
alternatives to the issue of organizing and using human time. 

Globally, sociologists identify the following general education goals for leisure time: 

• critical presentation of socio-cultural reality so that people understand that their 
level of life can be significantly imposed by increasing the quality of their activities in 
their leisure time 

• protecting people from the dangers and the threats of current reality of leisure time 
by offering alternatives (new values, behaviour patterns, consequences) capable of 
changing that reality for themselves and for society as a whole. 

• providing information channels to facilitate contact with various resources, 
equipment, methodologies, rules of the game, etc which can be used to increase the 
enjoyment and use of leisure time. 

• ensuring satisfaction of a person’s needs, desires and interests in their spare time, 
allowing them to develop personal responses and alternatives to set up their own 
style of spending leisure time. 

• promoting individual creative expression as a way of recovering the participatory 
value of cultural democracy. 

• promoting associative meetings that serve to stimulate interpersonal relationships, 
to spend time in society and to participate more actively in community life. 

• suggestions of unusual situations and extraordinary experiences that help with the 
discovery of personal abilities, in accordance with the principles of learning and 
lifelong learning. 

• understanding the disconnected role of leisure by creating a space dedicated to 
leisure activities, both suggestive and beneficial for the person, able to ensure the 
awakening of hobbies and encouraging the playful and festive experience. 

How does every person spend leisure time?  
How would you like to spend your leisure time?  
Why do you need to do this? 

These three questions have recently been the subject of several research programs in the 
United State in the field of Counselling, setting up a very interesting form of psycho-
pedagogy for leisure. 

The aim of these orientation programs was to systematize a process of reflection, 
awareness, acquiring competences, practical skills and personal aptitudes needed for a 
better organization of leisure time.  
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According to Peterson’s pattern, perhaps the simplest and most universal of all, the steps to 
follow in the process would be the following: 

• Awareness of leisure- people deepen themselves in the perception of the leisure 
experience and the human benefits it brings. After this simple reflection on the 
personal experience of spending leisure time and related to the significance that 
leisure time achieves itself, self-determination works in making decisions to develop 
leisure and responsible time. 

• Knowing recreational resources, i.e. discovering, accessing and using resources that 
play an extremely important role in the benefits of leisure activities. We need to 
understand that resource delivery does not always come from the consumer society, 
and the development of practical skills is needed precisely to take full advantage of 
resources of a different nature. 

• 3 Social interaction skills- the program focuses on the development of 
communication skills and relationships in small groups, large groups, couples or 
families. The key idea is to encourage leisure time in society, to prepare people to 
live harmoniously and spontaneously with others.  

• Skills for leisure activities; through leisure education, the focus has been on acquiring 
skills directly related to the practice of a certain activity. Leisure activities have been 
divided into two types: traditional- sports, hobbies, cultural and non-traditional- 
relaxation, yoga, meditation, self-care, etc.  
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Promoters of leisure education suggest the following leisure activities: 

• outdoor  
o outdoor techniques, related to acquiring skills and resources needed to stay 

in nature: hiking, mountaineering, orientation, “scout art". 
o summer camps that are the most representatives and a traditional model for 

leisure education, which aim at setting up recreational activities in nature. 
o ecological education activities, farm school or classes in nature, which deepen 

the knowledge of the natural environment, the acquisition of ecological 
attitudes, the active orientation of the environment. 

o camps especially designed for young people, which represent a way to spend 
holidays as volunteers in disadvantaged social environments or to work on 
the reconstruction of cultural heritage features. 

o tourism that promotes the organization and making of excursions, itineraries, 
routes, etc., as well as a close visit to a natural or monumental area that 
facilitates, together with travel experience, cultural learning and social 
interaction with others. 

• cultural: theatre, music, reading, cinema, radio, shows, exhibitions, visits to museums 
and other cultural forums, tourism, etc. which help with the discovery, recovery and 
participation in culture as something alive. 

• plastic: workshops, artistic initiation activities, photography, ceramics, DIY, etc. which 
promotes creative expression and practical skills. 

Leisure Education in the Curriculum 
Belgium 

See the first paragraph on page 14 and 15 for a better understanding on how the curriculum 
and the learning objectives in Flanders education relate to each other.  

In the common global non-subject specific learning objectives (“end terms”) for secondary 
education the subject Leisure is briefly described under 2.2.1 Physical and mental health and 
socio-relational development as a sub-theme: “Attitude, balance between work and 
relaxation, with an emphasis on ergonomics and variation.” 

Croatia 

In the school system teaching is a core activity however, as an educational institution the 
school is responsible for all segments of student development.  

The most widespread way of preparing children and young people for an active and 
constructive pursuit of free time, is the organization and implementation of extracurricular 
school activities. This gives students the ability to develop different personal potential. 
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There is a wealth of extra-curricular activities offered to pupils every year. They range from 
foreign languages, drama clubs, sports clubs, IT groups, astronomy clubs and many more. 
Leisure and recreation should be empowering, purposeful, dynamic, stimulating and about 
mind and spirit. 

Italy 

Education for Leisure hasn’t a specific place in the Italian Educational System, it is included in 
different activities as sports, musical education and so on. 

Poland 

No subject like that in the curriculum. Some elements are taught on other subjects, like 
English language – we learn about active vs. passive ways of spending free time. However, 
students often attend trips together, they socialise. In my school each group has the right to 
have six days in the school year to have e.g. a trip to Warsaw, the capital of Poland or some 
other place in the country or abroad. 

Romania 

Part of National School Curriculum with a programme elaborated by The Sciences of 
Education Institute: 

• Music and movement -preparatory class, 1st, 2nd, 3rd, 4th grade 
• Play and motion -preparatory class, 1st, 2nd grade 
• Visual Arts and Practical Abilities -preparatory class, 1st, 2nd, 3rd, 4th grade with a 

programme elaborated by The Ministry of National Education 

Project based activity (extracurricular activities in association with sports, arts and literature, 
Erasmus+ Projects) 

Spain  

Education for Leisure is not a part of the curriculum in Spain, neither as a separate discipline 
or subject nor as an integrated part of a subject or discipline. 

The Spanish educational system, based on education in values established by the LOMCE, 
opens the possibility of commitment to a system of basic values for life and for coexistence. 
In this sense and given that the way in which individuals develop their leisure time largely 
conditions the model of society that will take place, education in, for and through free time 
probably becomes one of the great challenges of the school environment at the state level, 
still unresolved, as it is not contemplated or integrated into the current educational system. 
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However, in various areas such as the Catalonia, the Basque Country or in cities belonging to 
the group of Educating Cities (such as Zaragoza) there are their own legislative arrangements 
regarding education in leisure activities. 

The socializing function proposed in the Spanish educational model is not properly fulfilled, 
since not enough attention is given, nor enough means are given, to the development of 
leisure activities, contemplated from the school environment, nor to the problems that 
contribute to the appropriate management. 

Many of the proposals arise from private initiative, under agreements with the different 
Administrations. In many cases, they include periods of holiday seasonality, to overcome the 
typical deficiencies of the Spanish State and society, such as the non-European working 
hours of parents or guardians, the concentration of school holidays in summer and the 
management of non-school timetables in the schools themselves. 

In Catalonia, the LLei d'Educació de Catalunya (Llei 12/2009, of July 10, d'Educació), refers to 
education in leisure on several occasions: 

Preamble: [...] Recognizes the educational and socializing value of leisure activities and the 
right of all students to access them in conditions of equality [...]. 

Article19.1: The educational community is made up of all the people and institutions that 
intervene in the educational process: [...], educational associations, school sports entities and 
professionals and leisure and educational services entities. 

All of Chapter VI (articles 39 to 41) is devoted to education in leisure: 

• Recognizes the educational value of leisure activities. 
• Includes leisure entities within the educational community. 
• The Government of Catalonia must regulate the requirements and quality criteria of 

leisure education activities. 
• Establishes the use of school facilities at the end of school hours. 
• Encourages socio-educational plans and programs that favour the greatest possible 

integration in the school environment. 
• Promotes equity in leisure education. 

Article 159.3: It is the responsibility of the municipalities to participate in the functions of the 
Administration of the Government of Catalonia in some respects also related to leisure 
activities. 

These provisions are complemented with: 

• The articles 56, 57 and 58 of the Llei 12/2010 de 27 de maig, dels drets i opportunitats 
en la infància I en l’adolescència. They regulate, respectively, the requirement of 
recreational areas and equipment, education in leisure, play and the practice of sport 
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in children and adolescents, establishing their right to play sports and to participate in 
physical and recreational activities in a safe environment. 

• Decree 267/2016, of July 5, on leisure education activities in which children under 18 
participate. 

In the Basque Country there is also specific legislation on the activities to be developed with 
young people: 

Regulation of Leisure Activities:  

• Decree 170/1985, of June 25 (BOPV 29-06-85) regulating the regime of camps, open 
colonies, work camps and children's and young people's marches. 

Regulation on training levels: 

• Free time monitor. Order of October 27, 2016 (BOPV 11-17-2016), of the Ministry of 
Education, Language Policy and Culture, which regulates the official knowledge of 
training schools for educators in children's and youth's free time and of training 
courses for monitors and directors of educational activities in children's free time, as 
well as access to them. 

• Director of Free Time. Order of October 27, 2016 (BOPV 11-17-2016) of the Ministry 
of Education, Language Policy and Culture, which updates Annexes I and II of the 
Decree regulating the official recognition of training schools for educators in Free 
time for children and youth, training courses and access to monitors and directors of 
educational activities in children's and youth's free time. 

• Socio-cultural stimulator: Order of a2 of June 1998 (NOPV 29-05-1998), by which the 
minimum training programs for sociocultural dynamics are established. 

Regulation on training schools: 

• Schools of educators and free time: Decree 419/1994, of November 2 (BOPV 18-11-
94) which regulates the official recognition of the Education Schools of Free Time 
Educators for Children and Youth and the Training courses for Monitors and Directors 
of Educational Activities in Free Time for Children and Young People, as well as access 
to them. 

• Schools of socio-cultural animation: Decree 47/88 of March 1 (BOPV 14-03-1988) by 
which the recognition of Schools of sociocultural animation is regulated. 

Currently, children and adolescents spend more than six hours a day in sedentary leisure 
activities such as watching television, surfing the Internet, chatting with their friends, playing 
or talking on their cell phones, etc. We are in the age of communications and it is very 
beneficial that they are connected to that world. 
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But if at that time we add the ones that happen at school and those that are dedicated to 
doing homework at home, the result is an excess of sedentary activity, at a critical stage of 
integral physical and psychological development. 

It is convenient and necessary to achieve the integration of leisure in all manifestations 
appropriate to the age of schoolchildren in the educational context. 

Turkey 

This is basically the subject of guide teachers and class teachers. It is included in guide 
teachers’ curriculum. They give seminars or do some activities how to qualify their leisure 
time. 

Our Future Vision on Education for Leisure 

"The way we use our free time betrays our character." (Plinius) 

The complexity of our human nature often makes us think: What makes us happy? What do 
we enjoy? What brings us pleasure, fulfilment, satisfaction? 

Apart from the professional activity, the activities carried out in our spare time are those 
that fulfil our personality and bring us the joy of knowing how to live. Leisure time is an 
important resource in our lives, and in a balanced life, it is on the same level with 
professional activity and the time necessary for sleep and food. 

Leisure time activities in pupils and teenagers’ lives are very important, facilitating their 
transition to adult life and contributing to their individual development.  

Leisure education is not explicitly included in the schools’ curriculum, but we can talk about 
its existence by organizing and conducting extracurricular activities. Students and young 
people are involved in cognitive, social and sport activities so that they realize their 
importance, the joy and fulfilment that come from them. 

New sociological and psychological studies show that we need a curriculum of leisure 
education to ensure the effectiveness of leisure activities and programs that stimulate 
motivation to participate in recreation and meet the need of people in their spare time.  

That is, it is necessary: 

• to update the education system so that it prepares more specialists in the 
development and implementation of leisure policy at different levels of social life. 

• to create a system that can exert an effective influence on: 
o raising awareness on the value of leisure time for an individual’s development 

and social integration; 
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o linking social experiences with leisure activities and market economy 
principles; 

o developing the conditions for animating leisure activities in the family, in the 
local community and in temporary stays during weekends or holidays; 

o engaging people in recreation activities to define their social, psychological, 
emotional, spiritual, physical and intellectual identity. 

Researchers in different fields such as health, justice, education, recognize that most people, 
although community offers them relaxation opportunities, are unable to do so because they 
do not have literacy of their spare time, meaning that they have no knowledge, skills and 
confidence to engage in leisure time, which has a significant impact on health. In this 
context, leisure education is an essential means of improving literacy in leisure time.  

Education for leisure cannot have the desired impact unless it is supported by the highly 
qualified specialists able to fulfil different roles. We need: 

• animators of recreational activities and organizers of various leisure services; 
• counsellors who can extend their knowledge to others and to the benefit of various 

services, institutions that are directly or indirectly involved in supplying leisure and 
recreational services; 

• managers of cultural events, entertainment, physical recreation, sports and tourism; 
• creators of social and economic policies related to leisure and recreation; 
• specialists, instructors and teachers who provide a high level of recreational 

programs and services. 

The Guide 
Transversal Skills Addressed 

The participants who will take part in leisure activities will develop the following transversal 
skills: 

Digital skills: 

• the ability to use digital devices and environments, including the ability to achieve a 
healthy balance between online and offline life 

• the ability to understand and manipulate different types of digital information 
• the ability to find, evaluate, use online content in a practical and useful way 
• the ability to research, analyse, and search for information on the web 
• the ability to build interpersonal virtual relationships 

Civic skills: 

• civic competences in the decision-making process, 
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• developing teamwork skills, 
• civic participation skills, 
• the ability to see oneself as part of a community at regional, national, and 

international level 
• developing intercultural skills based on tolerance and acceptance of others' opinions 

Entrepreneurship skills: 

• the ability to carry out and organize activities; 
• the ability to initiate a business based on leisure activities 
• the ability to think creatively 
• the ability to think critically and analytically 
• the ability to plan and organize 
• the ability to be productive 

Other skills: 

• the ability to value and make one’s leisure time more efficient 
• the ability to organize one’s leisure time in a relaxing manner 
• develop social interaction skills 
• the ability to have your own initiatives 

For Examples of Activities See the New Educations Guide on Page 570 to Page 
654 
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